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Individuals inevitably have their own perception of Singapore’s bilingual
education policy, especially those who experienced its formation and
history from the pre-independence days of the 1950s to the 1980s. The book,
My Lifelong Challenge: Singapore’s Bilingual Journey by Lee Kuan Yew, the
founding Prime Minister of Singapore, provides much information and
insights into this part of history. Through the comparison of the English
and Chinese editions, this paper discusses the poetics, patronage and ideo-
logical differences related to the reasons for the translation and rewriting by
Lee Kuan Yew of the Chinese edition. It suggests that Lee Kuan Yew had
different intentions for the English and Chinese editions in relation to the
respective readerships; as regards the English readership, the author intends
the readers to gain knowledge of the historical background and to empha-
size to them the importance of Mother Tongue; as regards the Chinese
readership, he seeks to address any misunderstandings and misgivings
towards the government that this group of readers may have and to gain
their support for the bilingual policy.
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1. Introduction
The bilingual policy in Singapore dictates that all Singaporeans take up English,

the official working language of Singapore, as a first language and their mother
tongue languages as a second language. While it is a very pragmatic policy, the
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formulation of this policy and its continuous maintenance and adjustments over
the years have been controversial though, especially among the ethnic Chinese
Singaporeans. This was the result of the closure of Nanyang University (Nantah),
the only Chinese-medium university outside of China that provided higher
education to the Chinese community, in 1980. It was a particularly significant
event stemming from the implementation of the bilingual education policy and it
marked the complete transformation of the linguistic environment in Singapore
where the English language became the only official teaching language from
Primary to University education; the ethnic Chinese Singaporeans did not take
kindly to this. In 2012, Singapore’s founding Prime Minister Lee Kuan Yew (here-
after, Lee), the man behind the bilingual education policy, shared his views on
this in his book My Lifelong Challenge: Singapore’s Bilingual Journey (hereafter,
Challenge). He also documented his hardships in learning the Chinese language,
through which he was able to empathize with the difficulties faced as the English-
speaking ethnic Chinese learnt their second language.

The book was written by Lee in both English and Chinese and discussed
rather different themes to the readers of the two versions, that is, the Chinese
edition of this book is not just a word-for-word translation of the English
edition - this is of particular interest as it marks a significant relationship between
poetics, patronage, ideological differences and translation. As the publisher of
the Chinese edition mentioned, ‘The readerships of the two editions, particularly
those 45 years and above, are different. They attended schools of two different
language streams and hold quite different perspectives of the bilingual policy’
Hence, they are ‘two separate Chinese and English editions’ (SPH 2011). As this
book was written by Lee from a first-person perspective, through the analysis of
the book, we are able to understand the author’s views directly without having to
go through a third party’s interpretation of the content.

The comparison of the book’s English and Chinese editions provides a new
perspective illustrating the relationship between the original English text and its
rewritten Chinese translation. The majority of the readers tend to only read one
edition of a book, typically the edition written in their dominant language, so that
they may read the book comfortably and have a relatively good understanding
of the content as much as possible. This decision is made based on the assump-
tion that the original text is entirely translated and there is little difference in the
content of both the English and Chinese editions of the particular book. However,
in the case of Challenge, only reading one edition of a book suggests that a reader
obtains either the author or the translator’s perspective of the book. Unless one
reads both the original and translated editions, his understanding of the book will
be built on either the author or the translator’s perspective and understanding of
the content.



2.  About Challenge

Challenge was jointly launched on 28 November 2011 by Singapore’s newspapers
The Straits Times and Lidnhé Zdobao, which published the English and Chinese
editions respectively. Both newspapers are Singapore’s flagship daily, with The
Straits Times being the most-read newspaper and Lidnhé Zdobao being the most-
read Chinese newspaper. These newspapers are under the Media Group of SPH
Ltd, which is one of the leading media organizations in Asia, while the publisher
of the English edition of Lee’s book, the Straits Times Press is a subsidiary of SPH.

The book is comprised of two parts. The first part, “My Biggest Challenge”,
is Le€’s narrative of his 50-year experience in the bilingual journey from a former
Prime Minister and a politician’s point of view. At the same time, he also shares his
views and thoughts about bilingualism as a parent and as a learner of the Chinese
language. There are eight chapters in this part, which generally adopts a chrono-
logical approach in narrating the beginning of his bilingualism experience, the
formulation of Singapore’s bilingual education policy to the closure of Nanyang
University. The second part of the book is a collection of essays by Singaporeans
(22 essays in the English edition and 18 essays in the Chinese edition), in which
the authors recount their experiences to further illustrate and help the readers
gain a deeper understanding of the bilingualism situation in Singapore. As this
paper focuses on the discussion of the author’s writing, only the eight chapters in
Part 1 of the book will be used.

Although Lee was a well-respected political figure to many Singaporeans,
there are people especially in the Chinese-speaking community that do not see
eye-to-eye with Lee and the then-governments point-of-view on the bilingual
policy. The Chinese edition is, therefore, also a platform for Lee to justify his deci-
sions. Moreover, the usage of “my” in the book title also implies that the author
opens up about his own journey of learning the Chinese language for the readers’
understanding, scrutiny and criticism. By naming Part 1 of the book “My Biggest
Challenge”, which goes beyond his personal story, it becomes a case study for the
readers who may also see the learning of languages as a big challenge to relate to.

The author is his own narrator and is in full control of the choice of words,
the phrasing of sentences, and the arrangement of content in terms of chapters
and sections; these are determined by the intentions of the author and intended
response from the readership of the two different editions. For instance, different
writing techniques are used to present the facts and recount personal experiences
to attempt to stir up positivity towards the government, as it would, in turn,
create relatively stronger feelings of patriotism among the Singaporean readers
and evoke a sense of respect for the author.



Previous research on the topic of Singapore’s bilingual policy have mainly
adopted the approach of analyzing the rationales and outcomes of the policy
by interviewing different categories of respondents regarding their experiences
of learning Chinese, though ‘views [towards the bilingual policy] are often
suppressed due to Singapore’s political climate’ (Ee 2010:18). In contrast, there is
no research that looks at the bilingual education policy by doing a comparison of
the English and Chinese editions of the book(s) written by Lee, which this paper
attempts to do. In doing so, this paper seeks to answer the following questions:
What are the more significant additions and omissions demonstrated through
rewriting in the Chinese edition of the book? How does the author justify himself
through translation and rewriting? What kind of collective memory is being
constructed with the writing and translation of this book?

3. The rewriting of Challenge

3.1 The Chinese edition as a translation and rewriting of the English edition

First, there is a need to establish the relationship between the Chinese and English
editions of Challenge. According to SPH (2011), “in order to speak to (the) two
readerships, the author decided that although the content should be similar, the
approach would be slightly different” Additionally, launching both editions of
Challenge at the same time may be a move by Lee to portray to the readers that
he places equal emphasis on both editions of the book, hence both editions are
considered original. As such, it seems as though the Chinese and English editions
are indeed two ‘separate’ editions. Yet, a comparison of the general framework in
these editions suggests otherwise. As shown in Table 1, it is evident that the titles
of the eight chapters of Part 1 in the two editions are equivalent.

While Lee does adopt a slightly different approach for the readers of the
different editions, the equivalence between the chapter titles in English and
Chinese suggests that the author follows a consistent thought process throughout;
there is a main idea concerning the bilingual policy which he would like to bring
across in both editions of Challenge. In light of this, it is then necessary to deter-
mine, through other means, which of these editions should be seen as an ‘original’

First, from a language policy standpoint, despite the fact that both English
and Mandarin are official languages of Singapore, it has always been the practice
that the official documents are first written in English then subsequently trans-
lated into Mandarin. Even as Lee and the government try to explain bilingual
policy through both editions of Challenge, they are unable to go around this prac-
tice. Hence, while the author tries to not refer the Chinese edition as a translation



Table 1. Comparison of the titles of chapters in English and Chinese editions

English

Chinese

Part 1

Chapter 1

Chapter 2

Chapter 3

Chapter 4

Chapter 5

Chapter 6

Chapter 7

Chapter 8

My Biggest Challenge

Language and my early years 1923-1959

Birthpangs of bilingualism 1959-1987

Nanyang University 1956-1980

Special Assistance Plan Schools:

Preserving the best of Chinese education

The Speak Mandarin campaign

A dynamic balance

Bilingualism and the rise of China

Eight principles of Singapore’s bilingualism
policy

— IR HIHE AR

Yibo yibo de tidozhan

[Challenges one after another]
PR AEE TR AITE S M 1923-1959
Lishi hénglia suzao wode yuydnguan
1923-1959

[The tides of history that shaped my

language view 1923-1959]

BOBBHRLL TR 1959-1979
Shuangyt zhengce zhongy qibu
1959-1979

[The bilingual policy finally takes off
1959-1979]
FAERZME M AR 1956-1980
Nanyang daxué xingyubai de qishi
1956-1980

[Reflections on the rise and fall of
Nanyang University 1956-1980]

I HIERL T R AR

Shishi zaojiu le téxudn xuéxiao
[Special Assistance Plan Schools: a
product of the changing times]
BB 3R A Bk

Hudyt yundong 32 nian xishuo
congtéu

[From the beginning: 32 years of the
Speak Mandarin Campaign]

VEEE S EE U P 1980-2011
Tidozhéng you tidozhéng gaigé you
gaigé 1980-2011

[Adjustment after adjustment, change

after change 1980-2011]

A RS H SR AR A

Zhongguo juéqi dailai de dagihou
[The rise of China: the big trend]
EPiNEET A=t

W0 de jingyan z0ngjié

[A conclusion of my past experiences]




of the English edition, it is inevitable for the readers to make such an associ-
ation, given that most readers are aware that Lee was more comfortable using
the English language. Furthermore, as Bassnett and Lefevere (2001: 25) point out,
“what is termed ‘translation’ and what is termed ‘original’ [...] are, inevitably, also
linked to questions of authority and power”. As such, from this perspective, in the
case of Challenge, we can logically deduce the English edition should be the ‘orig-
inal’ for two reasons: (a) the author of Challenge is among those with the highest
authority in Singapore and had played an indispensable role in nation building,
and (b) English is Singapore’s language of administration. The Chinese edition is
then construed as a translation the English edition.

Yet, the issue is complicated by the fact that Lee was the author of both the
editions. While the ‘editorial team at Singapore Press Holdings' (Lee 2012:21)
contributed to both editions of Challenge, Lee stated clearly that they only
‘provided the research and editorial material’ (Lee 2012:21). This same informa-
tion is also stated in the Chinese edition of Challenge (Li 2011:5). While Lee
expressed his thanks to them, he defined neither their roles as “translator” He
as the author is still the person having absolute authority over the narration of
both editions of the book, and we can, therefore, see the Chinese edition as both
a translation and a re-writing of the English edition.

Bassnett and Lefevere (2004) refer to translation as “a rewriting of an original
text. All rewritings, whatever their intention, reflect a certain ideology and a
poetics and as such manipulate literature to function in a given society in a given
way” (Lefevere 2004: vii). In this case study, the ‘given society’ is Singapore.
After independence in 1965, Singapore’s “Education Ministry made the study of
a second language compulsory in all secondary schools from 1966. This meant
that Chinese-stream students had to learn English, while those in the English
stream had to study another language” (Lee 2012: 63). This marked the beginning
and formulation of Singapore’s bilingual education policy. Lee’s ideology of the
bilingual education policy from Singapore’s pre-independence days is the founda-
tion of the current education policies. Being the first and longest-serving Prime
Minister in the history of Singapore also meant that Lee’s ideology represented the
then-government’s ideology and the mainstream ideology in Singapore society.
Hence, it is evident that the author’s ideology is one of the important factors that
affected the translation and rewriting from English to Chinese.

Besides ideology, patronage and poetics also play a part in the rewriting
process; for instance, and patronage may set the boundaries for readers, authors
and translators. It is interesting to note that the patron, the author and the trans-
lator of Challenge are on the same side and share common objectives. As the
patrons in this case, the publishers’ ideology is aligned with that of the author’s
and the objectives of the book are being kept consistent.



It may even seem that Challenge would definitely be on the charts as a
national bestseller after it is launched. This may be largely due to the author’s
background, political influence and the controversy between the English-
educated and Chinese-educated Chinese over the bilingual education policy.
According to Lefevere (2004:16), patronage consists of “three elements [...] an
ideological component [...] an economic component [...] also an element of status
involved”. As mentioned earlier, the author’s ideology of the bilingual educa-
tion policy carries with it the political connotations which largely determines the
approach with which the book is written. This means that even if the content in
the English and Chinese editions is similar, the way the content is written, the
words used to express the author’s point of view to the different readerships are
different.

The economic component in the case of the translation and rewriting of
this book seems to already be taken into consideration, as the publisher would
have ensured the professionals involved in the publishing of this book (editors,
designers, etc.) are duly paid for their work. As explained earlier, readers, in
general, would be interested to get a copy of this book and read about Lee’s point
of view on the bilingual education policy. For the readers of the English edition,
the book would serve to provide them with more information on the back-
ground and adjustments of the education policy, so that they may have a better
understanding on Singapore’s history, particularly for those who were English-
educated. On the other hand, most of the readers of the Chinese edition tends to
be Chinese-educated and generally have a different perspective of the bilingual
education policy as they are likely to have experienced great difficulty when they
had to pick up the English language from scratch. Hence, the author’s intention
of having the Chinese edition is more than just sharing information and history,
but to also give them a bigger picture and a macro-perspective of the times in the
1950s and 1960s that led Lee and the government to eventually make the decision
for the closure of Nanyang University in 1980.

As for the element of status involved, the publisher as the patron will have to
integrate itself as part of a group or a community, thus adopting its way of life
and the way it works. In this case of SPH, the publisher and the nation’s main-
stream media, there is no conflict of interest and status with the author. Hence,
the concept of “undifferentiated patronage” (Lefevere 2004:17) is evident in the
publishing of this book in the English and Chinese editions. The publishing,
translation and rewriting of this book are therefore to indirectly spread the official
ideology towards the bilingual education policy to the primarily Singaporean
readers. Besides sharing his views on the bilingual policy and his experiences in
learning the Chinese language while being from an English-speaking family, the



author may also be trying to explain to the Chinese community that he under-
stands what they have been through when learning the English language.

Nida explains that the differences in translations can generally be accounted
for by three basic factors in translating: (1) the nature of the message, (2) the
purpose or purposes of the author and, by proxy, of the translator, and (3) the type
of audience. Messages differ primarily in the degree to which content or form is
the dominant consideration (Nida 2000). As compared to the usual non-fiction
bestsellers, the books written by Lee or those that contain interviews with him are
definitely of a different nature. The message is not just transmitted through the
content; it can also stir up feelings in the readers of the translation by invoking
similar feeling(s) when one reads the original text.

Since the author and the translator happen to be the same person, there is
no conflict of interest. From the perspective of the English edition, the author’s
purpose here is rather clear, that is, to share and convey his thoughts to the
readers so that they may understand things from his perspective. In his ‘Chinese
translation, Lee, as the translator, intends to clear up misunderstandings with
readers that hold different and/or opposing views while concomitantly sharing
and conveying his thoughts. With a common objective and interest in mind, the
publishing of this book is a relatively smooth process. There is virtually no oppo-
sition faced from the publisher.

Although books written by Lee (Challenge included) are not school textbooks
used compulsorily as teaching materials, the readerships are also categorized
according to a ‘median’ age, besides simply being categorized into English and
Chinese readerships. This means that the readers can generally be sorted into
two groups, that is, people who personally experienced the implementation and
adjustments of the bilingual education policy and people who did not experience
this part of Singapore’s history firsthand. For the first group of readers, most
of them may have already formed their own understandings, perceptions and
responses towards the policy. Those that are already veered towards the English
language as the dominant language in their daily lives because of reasons such as
family background, parents’ decisions or personal preference etc. are more likely
to read the English edition of the book, which not only helps them understand
the big picture of the policy but also encourages them to brush up their Chinese
language if necessary, even if it is only for the rise of China and the economic
value that comes with the language.

For the readers that did not personally experience the several rounds of
adjustments gradually made over the years, the content mentioned in the book
indirectly constructs their perspectives, knowledge and memory of the bilingual
education policy. The author, being someone of authority, is able to, directly and
indirectly, influence the construction of a collective memory among the Singa-



porean readers, simply because those with authority typically get to decide on
what becomes part of the collective memory and what does not. Therefore, for the
Chinese community, which forms part of the readership of the Chinese edition,
the additional factor of the author justifying his decisions in the early years makes
this process of the construction of collective memory even more important. It is
only natural that the author’s narrative of his personal experiences will invoke
different responses and form, in the minds of the readers, different perceptions of
the author. For instance, Singaporeans hold differing views on bilingualism, with
most agreeing that Singaporeans do have an edge especially working in China,
being proficient in both English and Chinese languages. This will be further elab-
orated using examples from the English and Chinese editions of the book.

3.2 Poetics and rewriting

Lefevere (2004:26) mentions that poetics consists of two components: ‘one is an
inventory of literary devices, genres, motifs, prototypical characters and situa-
tions, and symbols; the other a concept of what the role of literature is, or should
be in the social system as a whole. This section discusses how the different aspects
of poetics are used in the process of translating and rewriting. Poetics takes into
account factors such as the literary environment and the emphasis of the society
in question, that is, what is being accepted in the literary environment of the
particular society affects the writing and the rewriting of literature. In light of this,
there is a need to ask what kind of poetics is being accepted in Singapore’s culture
and environment. How do the English and Chinese editions of this book fit in to
this climate? How are the characters portrayed and what kind of values do they
wish to spread to the readers?

()

English edition:

In 1955, I visited Nanyang Kindergarten. Hsien Loong, then three and a half years
old, thought I was there to pick him up. He grabbed his bag to get ready to go home
with me. Alas, I was not there to pick him up but to observe the functioning of the
kindergarten. The Chinese press later carried a photograph of him in the kinder-
garten, making it widely known that he was being educated in Chinese. This gave me
credibility when I spoke on Chinese language issues. (Lee 2012:34)

Chinese edition:

AR/ LRI R A EIR B SOMNE R, IXATghHEE 2 HEIEZY . 1955
FAE—K, BMSBRZRZNZRAESNT R, TRERF, DOVREIFER
B, EEBEESERER—FARRNZES), ESTEGEDNATKEER, dG,




SR T — 5K B IAE Fﬁ?iiﬂ%&ij:iﬁﬁﬂﬁ A, IR RS M2 2
X E, RIEPhe 7 REMECRR

youzhiyudn quinyong Hua;m 1 aoxué, 1955 nidn youyltlan wo he gezhengdang
wéiyuanhul de wéiyuan qu canguan xuéxiao. Xianlong kandaowd, yiwéi wo dao

xuéxido jiéta, naqi shibao zhtinbei génwd yiténg huijia de judong, doude zaiching
meéigerén dou xidoqildi. guohou, hudwén baokan déngle yizhang Xianlong zai
nanyangyouzhiyuan shangke de zhaopian, zhe shihudrén pubian zhidao ta
shoudeshi hudwénjiaoyt, zhe wiixingzhong géilewd “zhongshi hudwén” de

members of the different political parties and I visited the school. Hsien Loong saw
me and thought I was there to pick him up. He took his bag and was ready to ‘head

home’ with me; everyone was amused by his actions. After that, a photo of Hsien

Loong attending classes at Nanyang Kindergarten was published in the Chinese
newspapers. This caused the news of Hsien Loong receiving Chinese language

education to be widespread among the Chinese community, and indirectly became
evidence that I [Mr. Lee] place great emphasis on the Chinese language.] (translation

ours) (Li2011:26)

In (1), the underlined sentences are parts that have been added into the Chinese
edition during the translation and rewriting process. In the chapter that this
extract was taken from, i.e., Chapter 1, the author talks about his own encounters
with languages, his early years and his family in detail. He also recounts the days
when his children were young; using an encounter with his eldest child, Lee
Hsien Loong, he demonstrated that his family is relatively high in his priorities
and that his family unit is a closely-knitted one. As the family is the most impor-
tant unit in the Singaporean society, the author’s mention of his family is definitely
acceptable and even provides a relatable backdrop for the readers, such as in the
decision of a family’s language choice and what kind of kindergarten to enroll
one’s child, all of which will affect the child’s learning of languages in his life later
on. Mr. & Mrs. Lee decided to enroll all their children in Chinese schools. This
decision reveals the fact that he thinks that learning the Chinese language from a
young age is important.

The emphasis on the language medium of Nanyang Kindergarten in the
Chinese edition suggests that the author is worried that readers may conceive
of Nanyang Kindergarten not as a fully Chinese kindergarten. This emphasis
helps to dispel doubts about the ‘purity’ of the Chinese education in the kinder-



garten. The second portion added into the Chinese edition of the book is about
how everyone present was having a good laugh over young Hsien Loong’s funny
response. The addition of this sentence brings light-heartedness into the text. As
a reader, it is inevitable to have a certain reverence while reading the book as it
is written by the founding Prime Minister of Singapore. There is bound to be a
distance between the author and us readers. Hence, if the author wishes to reduce
this distance between him and the readers, especially the Chinese readership that
are likely to read his book with a predetermined mindset and perception, it is
beneficial to add in some light-hearted moments in the content. This helps the
readers to get more comfortable reading the book, making them more receptive
to the content coming up next in the book. At the same time, because of the
description of such a light-hearted moment in the Chinese edition, the fact that
the author’s child was in a Chinese school would leave a deeper impression in the
readers’ minds.

The next portion that was added to the Chinese edition is the specific
mention that it was widely known among the public that his son was Chinese-
educated. This emphasis strengthens his identity as being part of the Chinese
community by sending his children to Chinese schools and reinforces his stand
that the Chinese language is an integral part of Singapore’s society even in 1955
(pre-independence days). The addition of the fact that his son studying in a
Chinese school has indirectly and unknowingly become proof that he places great
emphasis on the Chinese language and implies that the author has been trying
to gain greater trust from the Chinese community that he shares the same belief
that the Chinese language is important. Through this, he seeks to garner more
support from the Chinese community in supporting the decisions that he made
as the then-Prime Minister.

3.3 Patronage and rewriting

In the case of Challenge, Lee is the patron himself. He has absolute authority over
the editorial and publishing team, ensuring that the content he intends to present
to the readers of the different editions are published accordingly. He worked
closely with his own team as well as the editorial and publishing team to ensure
that the objectives of the book were met, especially for the readers of the Chinese
edition. For those readers that have been through this part of the history, they
may be limited by their own experiences, thoughts and perspectives. They may
feel that government’s decision to introduce the bilingual policy in the educa-
tion system is being unfair to them and indirectly “forcing” them to place their
mother tongue as the second language is an act of disregarding their Chinese
roots, culture and value system. Hence, there is a need to clarify these issues in



the Chinese edition of the book through translation and rewriting. Take (2) for
example.

()

English edition:

In December 1983, we announced that in 1987, all schools would use English as the

main language of 1nstruct10n Only 260 children had enrolled for primary one in
ium sch r. Tamil-medium schools had already closed, and

the last two Malay-medlum schools closed by end of 1985. In 1986, the last remaining

purely Chinese-language schools closed. It was the end of a turbulent era in which

ion rdin lefti it (Lee 2012: 74)

Chinese edition:

BEE o84 F BB B Mags7 L, IR T RIERR, REFRMISINE I
S, RHENE S, ST, R DL S SR T rose
Kl XWR T EloufE DR, WEMIE—IHIMER, TIRERT MR
S, KT B L LR L%,

Suizhe 1984nidn jiaoyubu xuanbu céng1987nidngj, chile texuan xuéxiao, quangud
xuéxiao yi yingwén wéi diyl yuwén, muyu wéi dier yiwén, tongyl yuanlid, zuihou
yisuo yi hudyt wéi diyl ytiwén de hudxiao yd 1986nidn guanbi. Zhe zhaoshile zi
1911nidn yilai, céngjing xingwangyishi de huaxiao, wilun zhéngfl xingbande huo
sirén xingbande, zhongy zai Xinjiapo jiaoyushi shang wanchéng lishi renwu.

[In 1984, the Ministry of Education (MOE) announced that from 1987 onwards, all
schools (with the exception of Special Assistance Plan schools) would use English as
the first language, and mother tongue as the second language. With the unification of
the language streams, the last remaining Chinese-language medium school closed in

1986. The closure of Chinese-medium schools signified that such schools, be it

vernment or privately fun have finally compl heir missions and fulfill

their roles in Singapore’s education history.] (translation ours) (Li 2011: 64)

In Example (2), the sentence ‘Only 260 ... year’ is omitted in the rewritten Chinese
edition. This sentence is in the English edition to provide statistical information to
the readers that the primary one enrolment for Chinese schools has decreased to
the extent that there were only 260 in 1983. This was proof that parents preferred
to send their children to English-medium schools and revealed the greater fact
that the schools that used mother tongue as the language of instruction were
unable to escape the fate of being closed eventually. Rather than saying that the
mother tongue-medium schools were closed eventually, it can also be said that
such schools were phased out by the times as parents placed greater emphasis
on their children’s learning of the English language in hopes of brighter futures.
The author wishes to reiterate through the statistics of 1983's Chinese-medium



schools’ Primary One enrolment that even without the government’s decision on
the closure of the mother-tongue medium schools, these schools were already
phased out by the people’s preference and the changes in the times. This statistical
detail is omitted in the Chinese edition of the book to reduce the ‘negative’ impact
on the readers if they get to know that the enrolment was so low. Furthermore,
since the readers of the Chinese editions would already have had a rough idea that
the enrolment decreased over the years, it would not be necessary to include the
exact figure in the Chinese edition.

The portion underlined in the Chinese edition of Example (2) was rewritten
to give the sentence a relatively neutral connotation. In the English edition, the
sentence “It was ... politics” is filled with a sense of helplessness and relief. The
word “subordinated” has the connotation that an object or person was being made
dependent on something else. The use of this word in the English edition implies
that education in Singapore at that point in history went through difficulties and
challenges. Even as the Government implemented adjustments to the bilingual
policy, “the measures we (the Government) introduced - integrated schools, and
increasing language time - failed to address the fundamental disconnect between
the home language and the languages taught in school” (Lee 2012:69). Besides
this, there was “much criticism of our bilingual policy by the public in the 1970s”
(Lee 2012: 69). The political climate at that time also contributed significantly in
the reduced effectiveness of the bilingual policy. The author described the formu-
lation and adjustments of the bilingual policy from 1959 when the People’s Action
Party formed the Government to 1986 when the “last remaining purely Chinese-
language schools closed” as “a turbulent era’, implying that there were other intan-
gibles that affected the education system at that time that were beyond control.
The end of that “turbulent era” brought great relief to the government and marked
the beginning of greater stability and growth in Singapore’s education system.
This sentence is rewritten in the Chinese edition as “[the closure of Chinese-
medium schools] ... in Singapore’s education history”. The connotations in the
Chinese edition and in the English one are rather different; the author, as the
patron and the rewriter, has decided to present the closure of Chinese schools
to the readers of the Chinese edition as a milestone, the closing of the previous
chapter and the beginning of a new and better chapter.

3.4 Ideology and rewriting

Ideology is “a system of ideas and ideals, especially one which forms the basis of
economic or political theory and policy [...] the set of beliefs characteristic of a
social group or individual” (Ideology n.d.). It is closely associated with the politics
but yet not limited to just politics. The ideology present in a culture and society



determines how the society will be like and the kind of opinions are accepted and
not accepted. For a society to be stable, the people’s thinking has to be generally
aligned with the government’s political beliefs and directions in which policies
are formulated, implemented and adjusted accordingly. The political ideology of
Singapore, with regards to its language policies, is that the national language is
Malay and the official languages are Malay, Tamil, Chinese and English. English
is the language of administration, and it is required that “all students must learn
their mother tongue as their second language” (Lee 2012:225). The formulation
and implementation of the bilingual education policy that has helped Singapore
become what it is today signify the strengthening of such ideology in the country
and society. In this paper, ‘ideology’ is not limited to the political ideology; it
can also be Lee’s ideology on a personal level, especially from his own language
learning experience. It should be noted that there are also instances where the
author’s personal ideology is restrained or limited by the government’s political
ideology.

()

English edition:

Students were exhausted from the heavier workload and from attending immersion
classes several times a week. But we pressed on because I believed immersion was
crucial in the learning of a language. We tried all ways to help the nine SAP [Special
Assistance Plan] schools raise their English standards, so that parents could be confi-
dent enough to send their children there. We were not sure if the schools could deal
with the numerous changes and make the cut as bilingual institutions. Parents were
worried that more time on Chinese-language lessons would mean less time for other
subjects. (Lee 2012:121)

Chinese edition:

BN LZAER B HOERAEIREISHE EIR] e? BiRiEE ¥R SHE
¥, RIMEIFHEZ, WANEIESHTFEESNENRLS [.....] T
RFRhIMEARED U E RSB T R AL L Gt AL] sase, =
F SR KA EMNIEL.  L....] T TRIREFERGE BRI &
ATFSOKP R RERIAEBI TR, EIW, M RERRER R KR, DHE%ER
BERK. BAESA 2O R KEEEGZ AR REERL, MREKRH, (FHh
XA R, B2 B, EREREREII T BELS —
TESOKHS AE SO “Rriferp 2" —— IEZ 70U, IR T AR
B, HEMwHE?

W06 weishénme hui féichangjianchi [ba huaxiaoshéng paiqu yingxiao shangke] ne?
W0 génju ziji xuéytyan de jingyan, faxian hudnjing feichdng zhongyao. Wo renwéi
xuéxi yliydn xityao yuiyan hudnjing de peihé [......] Women yongjin zhéngzhong
banfa 14i xiézhu [jitsuo zai “tebié fuzhu jihud” xia de youxiu chudntdng hudxiao]



jiaqidng yingwén, chongxin yingdé jiazhang dui tamende xinxin. [......] W0 shejile
zheéxiang baolit youxiu hudxiao bingqié dali tigao tamen yingwén shuiping de “tebié
fuzhu jihud’, ldoshishud, dangshi néngbunéng beéi jiazhang jieshou, xinli wanquan
méiyoudi. W6 buzhidao huiyéu dudshdo jiazhang yuanyi ba hdizi songqu téxuin
xuéxiao. Dui jidzhang ldishuo, zuoch zheége xuanzé shiyou féngxidn de, dan tamen
shi yonggande. Shui yuanyi ba tianzi congying de haizi fangzai yi diy1 yuwén
shuiping xuéxi liangzhong yiwén de “téxuanzhongxué” — jiazhong haizi fudan, rang
hdizi chuya buli de weizhi, zhénshi héka ne?
[Why do Iinsist [in sending Chinese school students to English schools for classes]?
From my personal experience in learning language, I realized that the environment
does play an important role. I feel that the learning of language requires a corre-
sponding conducive environment [...] We tried all ways to help these nine [SAP]
schools raise their English proficiencies, so as to regain the parents’ confidence
towards these schools [...] Honestly, when I designed this “Special Assistance Plan”
to help preserve the outstanding Chinese schools and improve their English profi-
ciencies, I was not sure if it was going to work as I did not know how many parents
would be willing to send their children to SAP schools. The parents had to be brave
enough to make such a risky decision [to send their children to SAP schools]. After
all, who would send the intelligent children to SAP schools where they have to learn
both English and Chinese as first language? The children would be busier from the
heavier workload and this may place them at a disadvantage.] (my translation)
(Li2011:104)

Example (3), taken from Chapter 4, which talks about Special Assistance Plan
(SAP) schools as being a product of changing times, presents a scenario whereby
the author’s personal ideology is in line with the government’s national interests
and objectives. With the impending closure of Nantah, the implementation of the
SAP in 1979 with nine Chinese schools was with the objective of preserving the
Chinese schools and raising the English standards of such schools. Even though
these Chinese schools would be preserved, they would not remain as purely
Chinese-medium schools. Instead, they were set to become bilingual schools
where both English and Chinese languages would be the first languages of the
students. Preserving the Chinese traditional values and culture to the extent of
establishing selected Chinese schools as SAP schools was necessary as Chinese
formed majority of the population, and with the impending closure of Nantah,
there had to be an alternative symbol of identity that the Chinese could turn to, a
place where they could continue fostering a sense of Chinese identity.

The interesting thing about (3) is the way the content is rewritten in the
Chinese edition of the book. In the English edition, the content was narrated as
plain information. The word “I” referring to the author was used once and the
word “we” referring to the Government at that time was used twice. However, in



the Chinese edition, the word “FX” [wd — 1] was used a total of five times and the
phrase “F&{[]” [womén - we] was only used once. Since it has been concluded
that in this example, the author’s beliefs on the importance of building up SAP
schools and allocating sufficient resources such as qualified teachers are shared by
the Government, “I” (Lee) and “we” (the Government) should carry equivalent
weight. From the perspective of a reader of the English edition, the establishment
of SAP schools and promoting of learning both Chinese and English as the first
language may not be of much appeal to him, depending on the person’s viewpoint
towards being proficient in both Chinese and English. On the contrary, the
Chinese community can be seen as the target group for the SAP schools. ‘By and
large, the Chinese community supported the creation of the SAP schools’ (Lee
2012:121), with the majority of the qualified students who signed up as the first
batch of SAP school students coming from Chinese-stream primary schools. At
this point, the Chinese-stream schools were still in operation. Hence, the setting
up of SAP schools acted as a measure for the Government to preserve as many
Chinese schools as possible before the eventual closure of Chinese-language
medium schools in 1986. To the readers of the Chinese edition, the author empha-
sized on the efforts initiated by him to build up SAP schools with good English
standards, putting actions to his belief that one should learn English and his
mother tongue well. This example portrays the author’s ideology on a personal
level through rewriting to illustrate the pioneering initiatives of establishing SAP
schools.

The two examples mentioned above bring out the possibility that the author’s
ideology on a personal level can be in some degree of conflict with the govern-
ment’s ideology i.e. national interests and political objectives. Through rewriting,
the author is able to decide to what extent he shares his personal thinking with
the readers of the Chinese edition. From (3), it is evident that the author decided
to adopt a more personal approach in sharing his thinking, which led him to
come up with the SAP for the students “to attain as high a standard of English
as in English-medium schools, but in a Chinese school environment” (Lee 2012,
120) as these schools “would get the best teachers and government funding to
beef up their facilities” (Lee 2012, 120). Even if this was the case, there is a limit
to the number of schools selected for the SAP, as these schools would always be
a minority in Singapore, even though the requirements for students to take up
Higher Chinese in schools have been relaxed over the years. Regardless of the
future scale of the “Special Assistance Plan’, the fact remains that English would
always be the dominant working language of Singapore.



3.5 The overlapping of all three aspects

Although the focus was only on one of three aspects (poetics, patronage and
ideology) in each of the examples discussed earlier, the fact is that all three aspects
overlap and interact with each other in the rewriting of the book in the Chinese
edition. It was merely the case that the dominant aspect (poetics, patronage or
ideology) was analyzed in detail.

(4)

Chinese edition:
IR ER

EtZEgo X, AN FEAL & H N ERFASERIAE R SVGE, — 258 TR IE A5
il CRERHE ) , i sRIERIEER CEHE ML) o

XM EREASERIER DN ROV LR, BCRRESEE MR H HAER AR, RIRER
HSZRZIEAAMEEIFRIRENAEES. (FEEET) WAZFE X
JiE,  CHEENITOA) HEEFIIEEE, TR R EEEERIE,
HRA T HRIE, STE. RIE EEE) o EANRERRAES, ETE
KM, IEBEPRRBEEY), RXM5IHE T N TS B AR 75
ot

SFFASEAIEE NN, RAEATEFEFANE, Ul ERGLHT AN A AT
FERAIEE CAZESIM, REFIRAITSEA T, M IEAE s
“TERAIETE B2 IUH SR GER”, ERIRHIRASE, SRR IEaXiE
A=A = B

FE MHE I RSB 2 M HEAT 7 2 FR IHEEzs. TN
DHVRRIAT IR S, WANELETE, SNEFTIRERE — AR A D
FAAIENEEREIRE, TTEMEM X ERREE, 25REE SRR
HM7T 5 - MREXRG S, REE-PIIEREFET, B MBI

%o

XWESRIREES, SNES RS N E B RIEMCE. MR,
(REEKET) MEMARESR A LIOR, BB SE,  CEEi D
PO WEHEE, LAl RIEKRNERIGEEEHEEZEE
SRR EEIZET, UERAESI AR R E1E L,

BRI Z BB R BRI, A E A FInE R EE R

Mo XN LTAER A TTE RA, BRI NESHIHEREE
TR TR, XANESEERRMFRAE, ENtELREELZN

(o FAVESZIERN T8, 0 VIR TR, thoh TiEgRdA] gt

F, N 2BNTE-DMETHOWRAES? IRk, BIMMIZRER
FIWRERDKF, IEFTERIA, NEEEER, A, PEICEREREAEITE
i, MARRE DN EFIRAA T EERIES.



PAHBEMNVEEN T 2ZELR? BRIFRNGREE, ADiZicEid s
B, AAUERIIERZRMF. BMAOR G300/7, &HLESRH CHIEIR
B, FATANRGEER 7 HIIR A IINEH NRENT SRR I AETE, a7 Bk
“BEIBARE, AHARE? BaiE? SRS S IEARRE, AR AR
BEERY, R B BRERKFRIE, BRI TE AR R, 2R AT
W SERY, EMARTRUEAEME A TSERRE, REREE,

AL, FATHRE TR, EE—RRELEsC AR E A DI 2t FH A \HR TS
BREE, BESUFNPEENBIA, HRAREEBFEERME, R&EY
JUARIG, BREIE RGN, FrNSCRFARA DX ERIAEIE, MR E R
AU IETE, DAMEREHAREABRR, PUX MNER,

Hudyushou “wiran”
Shangshiji goniandai, Xinjiapo dianshitai you liangbu hudnjingju féichang
shouhuanying, yishi dis bodao de yingwénju  Téngzai witydnxia) , lingyibu shi
di8 bodao de hudyiju  {Gingin zudge kaixinrén) .
Zhe lidngbu huanjingju douyi xidoshimin wéizhtixian, gushi wéirao tamen de
richang shénghud fazhan. Juji zuidade maidian shi yunyong béndi seci feichdng
nénghou de shénghué ytydn. {Téngzaiwiyanxia) shuddeshi Xinjiaposhi yingyt,
{Gangan zudge kaixinrén) shuddeshi Xinjiaposhi hudyt. Wiltin shuédeshi hudyt
haishi yingyt, dou hunzale méldiyu, fangyan, yingyu (huo hudyt). Yanyudn
shuozhexié “zdcashi” yluyan, qile gioxido zuoyong, rang puluédazhong gandao
gingié. Zhe yé yinqile dangshi “zdcashi huayu” hao hé buhao de lidngfang lunzhan.

Zhichi “zacashi huayt” de rén renwéi, finzheng shénghuézai Xinjiapo, shuo
gengtigjin Xinjiaporén shénghud de “zdcashi hudyn” yijing shi xiguan, zhiyao
Xinjiaporén tingdédong jiixing. Tamen hairenwéi “zacashi hudyu” shi duéyudn-
shehui de “jiéjing”, shi Xinjiapo de tesht wénhua, zhiydu zai Xinjiapo zheyangde
shehui cdihui chaxian.

Fanduizhé zédanyou “zacashi hudyu” huiyingxidng women tuixingle dudnidnde
“jianghudyt yundong” Tamen renwéi bixi jinkuai jinxing “jinghuaytiyan’, shuo
biaozhtin hudyt, fouzé Xinjiapo nidnqing yidaide hudrén jiang méiyou banfa yong
chinzheéngde hudyu bidoqingdayi, wifa héqita diqade hudza goutong, jiégud huayu
youbianchéng qudai qita fangyan de lingyizhong dicéngci fangyan, zuizhong zaiyige
yingyu de hdiyangzhong, xiangyige gidaoban chénmo.

Zhelidangbuju de huinzashi ytydn, dangshi yingishénwéi zongli de Wizuodong
guanzhii. Zai tade jianyixia {Téngzai wityanxia) de zhiijué “pancuodging” qushang
yingwénke, xitibti tade polan yingyli. {Gangin zudge kaixinrén) zéchdéngxin
kdolii zaijinhou de jiinghudyt yundong zhdong, ba zhongdidn fangzai guli hudrén
jiang biaozhtin de hudytshang.



W6 de yijianshi women yinggai jinliang tishéng hudyt shuiping, érbushi tinglitzai
“Xinjiaposhi hudyu” de céngmian. Zheéyéshi weishénme wd buzanchéng
“Xinjiaposhi hudyt” de yuanyin, ta huishi zhége yuyan de cuowu shiyong fangshi
chixu xialdi. Zhedui ytyan xuézhé laishuo yéxt hényduqu, dandui shehui fazhin
méiyou sthdo jiazhi. Women xuéxi yingyu shiweile goutong, weile rangshijie lidoji¢
women, yéweile rangwomen lidojié shijie, weishénme women xiiyao yige shiyu ziji
de tebié ytiydn? Hudyuyéyiyang. Women yinggai jinliang dddao biaozhtnde
shuiping, rang sudyouderén, bliguan zai Xianggang, Tdiwan, Zhonggud, haishi
Me¢igud de hudrén doutingdédong, érbushi baolit yige zhiyou Xinjiaporén
caitingdédong de yuyan.

W0 bumingbai womende hudyl weishénme yao bidoxinliyi? Chaféi women xiang
Meéigué, rénkou yudnyudn chaoguo Yinggud, caiyou shuomeéishiyingyt de tidojian.
Women rénkdu zhiydu 30owan, méiyou biyao bian zijide hudwén cididn. Women
raguo shuo chale Xinjiaporén yiwai méiyourén néng tingdédongde Xinjiaposhi
hudyu, hdoxiangshud “anyt” nayang, youshénme yisi? Youshénme jiazhi? Jiuxiang-
shuo Xinjiaposhi yingyt nayang, nashi jiduan ytchtinde, yéshi ziwd jiangdi shuiping
de zuofa. Jiuxiang woshuode yingyu shi biaozhiinde, shi qudnshijierén dou
tingdédongde, rénhérén génwoshuo zhiyouta ziji cditingdédongde yingyt, woshi bu
huidade.

Sudyi, women dangran yao jinghua hudyu, yaoxué yizhong néngrang 13yi Zhong-
gudrén yiji quanshijie hudrén dou tingdédongde huayu. Xianzai quanshijie dui
Zhonggué youxingqu de rén, bingméiyou qu Taiwan xué minndnyu, qu Xianggang
xué guangdonghua, huodao Maldixiya, Xinjiapo xué women zheélide huayt, tamen
doudao Zhonggué quxué biaozhunde putdonghua, yibian gén quanshijié de huarén
lidnxi, jitishi zhege daoli.

Our translation into English:
[The “pollution” of Chinese language

In the gos, the Singapore Broadcasting Corporation (today’s MediaCorp) produced
two very popular local sitcoms: Channel 5’s “Under One Roof” and Channel 8’s
“Don’t Worry, Be Happy”.

The plots of the two local sitcoms were developed from the daily lives of Singa-
poreans, with the biggest selling point being the use of “day-by-day” language.
Singlish was used in “Under One Roof” and Singaporean Mandarin was used in
“Don’t Worry, Be Happy”. Malay, dialects, and English (or Mandarin) were mixed
together like “rojak” (a dish made by tossing various fruits and vegetables in Singa-
pore). These “rojak” languages enhanced the comedy effects of the sitcoms, and
viewers could relate to them easily. This sparked off a debate between the pros and
cons of using “rojak Mandarin” at that time.



Those who were in support of “rojak Mandarin” felt that as everyone was already
living in Singapore, people were already used to “rojak Mandarin” which was closer
to their daily lives. As long as Singaporeans understood this language, there was no
issue. People who were for the idea of “rojak Mandarin” also felt that multicultural
society in Singapore gave rise to “rojak Mandarin”. This can be seen as a unique
culture in the Singapore society.

Those who were against the idea of “rojak Mandarin” were concerned that this
“language” would reduce the effectiveness of the Speak Mandarin Campaign. They
felt that there was an urgency for “language purification” and advocate speaking good
Mandarin, otherwise, the younger generations of Chinese Singaporeans would not
be able to express their thoughts using pure Chinese language. They would also not
be able to communicate effectively with the Chinese from other parts of the world. In
the end, the Chinese language would become another low-level dialect that is used to
replace other dialects, and lose its standing in a English-majority environment.

Mr. Goh Chok Tong, then Prime Minister, was concerned with the use of “rojak”
language in these two local sitcoms. With his advice, the lead character “Phua Chu
Kang” in “Under One Roof” attended English lessons to brush up his English. The
dubbing for “Don’t Worry, Be Happy” was done all over again, with all the dialect
removed. Mr. Goh Chok Tong also suggested that the Promote Mandarin Council
could focus more on encouraging Chinese Singaporeans to speak ‘good Mandarin’ in
the subsequent years of Speak Mandarin Campaign.

My advice was that we should raise the Mandarin standards as much as possible, and
should not stop at the level of Singaporean Mandarin. This is the reason why I disap-
prove of Singlish because it would cause the continuation of wrong language usage.
This may be interesting to linguists, but yet it does not contribute towards the devel-
opment of society at all. We learn English for communication with the world and let
the world understand us better and vice versa; why do we need to have our own
special language? This same goes for Mandarin. We should try our best to attain a
good standard, so that the Chinese people from Hong Kong, Taiwan, China or even
the US can understand us; we ought not to preserve a language only understood by
Singaporeans.

I don’t understand why we have to be innovative in the Mandarin we use? Unless we
are like America, whose population far exceeds that of England, thereby promoting
the need for American English, there is no need to create our own Chinese dictio-
nary when our population hovers around only 3 million. If we use Singaporean
Mandarin that is only understood by fellow Singaporeans, it is like speaking in
codes; does it have any value at all? This is absolutely foolish, just like speaking
Singlish, and is a form of devaluing ourselves. I speak good English that is under-



stood by people all over the world. If anyone speaks to me in a form of English that
only he understands, I will not respond to him.

Therefore, we must purify Mandarin, and learn Mandarin that is understood by the
13 billion people in China and all the Chinese around the world. Everyone that is
interested in China did not go to Taiwan to learn Hokkien, Hong Kong to learn
Cantonese, or Malaysia and Singapore to learn the Mandarin here; all of them go to
China to learn standard Mandarin, so that they may connect with Chinese all over
the world. This is a truth that we need to understand.] (repeated: translation is ours)
(Li2011:168-169)

Example (4) is taken from the fifth chapter of the book, which speaks about the
Speak Mandarin Campaign. This is a section on its own in the Chinese edition
of the book, one that is not in the English edition at all. The author used two
locally-produced sitcoms that were very popular in the 9os, namely “Under One
Roof” and “Don’t Worry, Be Happy” as case studies to illustrate his point that it
is of utmost importance to ensure Singaporeans learn and speak good English
and Mandarin in their daily lives. Besides the use of ‘rojak language’ (i.e. a mix
of English, Malay, Mandarin and Chinese dialects) in the dialogue, another simi-
larity between the two local sitcoms is in terms of the plot and characters. The
main characters are usually from the same family and share a close relationship
with each other. They also have good relationships with their neighbors. Through
the plot and the main characters, the idea of a family-oriented value system with
an emphasis on social cohesion between different ethnic groups is transmitted to
the viewers. The author’s decision to include these local sitcoms at the beginning
of the section, besides being in line with the poetics of Singapore’s society, also
draws the Chinese readers’ attention to the subsequent content. This was based
on the assumption that because the local sitcoms were very popular in the 9os,
most of the Chinese readers would have watched these shows and hence could
relate to them easily. Adopting this way of narration also makes the readers rela-
tively comfortable to continue reading the subsequent paragraphs leading to the
main ideas of this section in the book.

The author explicitly stated his disapproval towards Singlish and Singaporean
Mandarin, indirectly expressing his view that while viewers enjoy watching the
two local sitcoms, he does not encourage them to watch these television shows
on a regular basis as they would adversely affect the use of good English and
Mandarin in their daily lives. Although the author was no longer the Prime
Minister of Singapore at the time when the two sitcoms were aired on television,
he, as the Senior Minister, meant that there was still authority in his words.
Furthermore, his views on speaking good English and Mandarin were shared
by then-Prime Minister Goh Chok Tong. This consistency in ideology on the



personal and national level further reinforced the subsequent actions such as
adjustments in the plot and in the dubbing to remove dialect in the dialogue
were taken to ensure that the local sitcoms adhere to the government’s focus in
the bilingual policy as part of the efforts to ensure the effectiveness of the Speak
Mandarin Campaign. Through rewriting, content that were not mentioned in
the original English edition are presented in the Chinese edition, sending a clear
message to the readers that Singaporean Mandarin is not an acceptable standard
of Mandarin and that the hard truth is that the only way to connect with China
and the Chinese people across the globe is to speak good Mandarin. Watching
sitcoms that mostly contain dialogue with Singaporean Mandarin is not helpful
towards speaking good Mandarin and would not contribute towards meeting
national interests and objectives.

Besides seeing how poetics and ideology play their roles in the rewriting of
including (4) only in the Chinese edition, patronage is also at play in terms of
the way narration used in this example. Consisting of eight paragraphs, the first
four paragraphs talk about how the airing of local sitcoms gave rise to “impure
Mandarin” (i.e. Singaporean Mandarin) and the differing views on this trend.
The fifth paragraph talks about how the then-Prime Minister Goh Chok Tong
was concerned with the rise of such “impure” languages and action was taken
to ensure this trend was kept under control. The author used the first five para-
graphs that narrated from a third person’s point of view as a setup for his narra-
tion of the main points in the last three paragraphs. The author’s tone changed
in the last three paragraphs as he shared the hard truth, using the word “Fx”
[wo - 1] a total of six times and the phrase “F&{[]” [wd mén - ‘we’ or ‘our’] a total
of twelve times to raise questions that set the readers thinking rationally about
the objectives of the bilingual policy and guiding them towards the direction of
agreeing with his viewpoint and sharing his disapproval towards Singlish and
“Singapore Mandarin’, as well as the need to “purify” Mandarin and learn that
proper Mandarin enables Singaporeans to connect with the world. The author,
being his own patron in the translating and rewriting, did not have to worry about
the issue of censorship in the publishing. The publisher usually has the right to
omit certain content if it potentially offensive, such as the use of overly explicit
and vulgar words. In this case, although there were no offensive words used,
explicitly stated disapproval towards popular local sitcoms may be omitted as they
may stir up feelings of negativity and displeasure amongst the readers. However,
as the author is of a greater influence than the publisher, he is able to exert his
patronage in the rewriting, stating his viewpoints clearly without any omissions.



4. Conclusion

This paper has illustrated with examples how poetics, patronage and ideology
interplay and contribute to the translation and rewriting of Challenge. It is evident
that the presence of these resulted in the different responses of the two reader-
ships. The possible reasons for understanding the Chinese edition as a rewriting
of the English one can be summarized as: (1) the author was aware that the
different readerships have varied understanding and viewpoints toward the bilin-
gual education policy and him as the person that engineered, implemented and
adjusted this policy for the last 50 years; (2) in terms of national interests and
objectives, the author wanted to take this book as a platform to share and clarify
the thought processes he went through which led to the decisions made; (3) from
the several examples listed in the chapters earlier, it can be concluded that most
of the rewriting done and shown in the Chinese edition are additions. The author
wanted to address, as a whole, the misunderstandings that the Chinese commu-
nity may have towards him. In order to form a rapport with the readers of the
Chinese edition, he adopted a relatively personal approach of narration by writing
from the first-person perspective.

Although in the case of Lee, it is rather straightforward to establish that he
is the author, his own patron and rewriter, there are still limitations to Lefe-
vere’s theories. Hermans (1999) commented that there is “an inconsistency in
his [Lefevere’s] own theory [...] he puts rewriters, including translators, with
the ‘experts’ who form part of the control mechanism of the literary system”
(Hermans 1999:129). In the case of Lee, however, he, as the rewriter, is indeed the
‘expert’ that is in control of the ‘system’ in which his book is released into. There
is no conflict between the author, rewriter, publisher and the government for the
publishing of this book. Because of the power and authority that comes with his
status of Singapore’s founding Prime Minister and a person of immense political
and global influence, there is virtually no objection in the content, what could be
mentioned, what could not be mentioned, how things should be mentioned etc.

However, it is notable that such a scenario can be rather rare. Under the
usual circumstances, the translator or rewriter is engaged by the publisher for
his services. The author, depending on how highly he is sought after and even
his relationship with the publisher, may not even have the right to choose the
translator. The publisher with its own objectives, such as profits and cost-benefit
analysis, is likely to engage translators who ask for relatively lower remuneration,
which may imply a compromise in the standards of the translation, where the
translator’s understanding of the author’s work may not necessarily be consistent
with the meanings and intentions of the author himself. If this is the case, for
readers that only understand the target language, they would only be able to



understand the translated version of the author’s work and thereby get their
perceptions of the author and his work by reading the rewritten translation. If
the translation does not express the intention of the author and his work consis-
tently and accurately, it would not be beneficial to the author in the long term.
This system consisting of the authors, publishers and the translators in most real-
life situations seems to be more complex than what Lefevere thought, the rela-
tionships between them are not also not as easily and clearly defined. Even in the
context of Singapore’s literature environment as a whole, the case study of Chal-
lenge is a very rare one. With the publishers facing tough competition to keep up
with the market and cater to the readers’ preferences, the role of translation and
rewriting is getting more and more important.
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Résumé

Les individus ont inévitablement leur propre perception de la politique déducation bilingue de
Singapour, en particulier s’ils ont vécu sa formation et son histoire depuis la période antérieure
a l'indépendance dans les années 1950 jusquaux années 1980. Le livre My Lifelong Challenge
: Singapore’s Bilingual Journey de Lee Kuan Yew, le Premier ministre fondateur de Singapour,
fournit un grand nombre d’informations et de points de vue sur cette période de I'histoire. En
comparant les éditions anglaise et chinoise, cet article examine les différences en matiere de
poésie, de paternalisme et d’idéologie liées aux motifs de la traduction et de la réécriture de
Lee Kuan Yew dans lédition chinoise. Il suggeére que les intentions de Lee Kuan Yew a l'‘égard
des lecteurs respectifs des éditions anglaise et chinoise étaient différentes. En ce qui concerne le
lectorat anglais, lauteur souhaite que les lecteurs acquierent des connaissances sur le contexte
historique et insiste sur I'importance de la langue maternelle; concernant le lectorat chinois,
il cherche a dissiper les malentendus et les réserves que ce groupe de lecteurs pourrait avoir a
Iégard du gouvernement et a obtenir son soutien a la politique bilingue.

Mots-clés: réécriture, poésie, paternalisme, idéologie, politique déducation bilingue
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