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1. Abstract 

 
In recent years, using translation for teaching Chinese Language in Singapore has become a 

common and necessary strategy due to the growing trend of families using English Language 

as the primary language at home.  

 

With increased use of translation, or the bilingual approach, in Chinese Language teaching, the 

issue of using suitable text also arises. This Capstone advocates the use of translated local 

literature as teaching materials and discusses the strategies involved in translating for 

pedagogical purposes.  

 

Using a locally produced literature as an example, this Capstone experimented with the 

strategies and discusses key considerations in pedagogical translations as such selection of text, 

matching cognitive and language development of target readers, and manipulating text to 

showcase grammatical features or beautiful writing. 

 

Specific translation strategies used in translating this Capstone for pedagogical purposes 

include manipulating the range of vocabulary to ensure the translation is age-appropriate, 

introducing specific grammatical elements in sentences to ensure there are ample learning 

opportunities, introducing metaphors and poetic expressions to encourage students to write 

better and pitching the translation at a suitable register which is age appropriate.  
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2. Translation 

 
 

No. Source Text Target Text Notes bLearning  
Objectivesc 

1.  Chasing Merlion ۚ  
idú� ٳ±ɯӃ介ށ

�丝Ώɀfٱ

ú��

2.  Season of Clouds �介Ⱦ׼ �

3.  1209, Temasek 1209 ʘd丽兄ܚ(xí)1 ٶȉ亮ȹf�

� �Q9ܚ

�

٘٥ΝĽǩŧƄf�

丽 兄 ܚ ��#G�L#E 

δΝĽǩ介ΨՌA�

4.  The Wang family was a 
two-member father and son 
household. 

Ϋ�ƨҬ�ԋÈiƧd ̑ٱf�

ԋÈiƧ�

5.  It was an extremely private 
estate far from where the 
rest of the islanders lived. 

»ǟɷo介iܦȍі̙

dݐʒѲݑδidے A܃

  休ýɃɹ七介ɲ̚A۔
 

�

6.  They lived in a mansion for 
a house that was perched on 
a terraced hill. 

�

7.  This was no ordinary hill. ےʨɷʙTδiʨμۤ介

ɷA 
�

8.  People called this place 
‘The Forbidden Hill’ (or 
‘The Hill’) because some 
local royalty apparently 
dwelled at the top. 

ȍɑ۹ƀɃÞ“Կɷ”bű

Ռ“ɷ“cǓiʺǠ介ږ΢

»ǟɷoA 

٘٥ΝĽǩŧƄf

Կ ɷ ��C#�

)IK D""#H� �DFF �

δӐǟ介Հʪɂö

Ǖ b )IKM�

	�HHDHB c 介 Ψ

ՌA�

9.  But, because a large orchard 
of fruit tress divided these 
royalty from the rest on the 
hill, no one – including 
Wang – had really seen how 
they looked like in person.  

ƂδɷoϊidȍϨǕd

dǓܦ΢介ɑǟϨǕeږ

УȍɑчϊԐТًۍ�

£dŊ͏Ϋ�ҬȷA 

�丝Ώɀfٱ

ǓУ�

                                                
1 丽兄ܚ: Temasek, the earliest recorded name of Singapore.  
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10.  Next to this orchard was a 
spring of clear cold water 
that cascaded down a slope 
to ‘The River’ below.  

ϨǕ介Πۊϊiϟɦ丘d

丘жűѲűēd丛以Κǩ

֤֤Ǡўī“丘”܃A 

٘٥ΝĽǩŧƄf�

ΗeͰī介Z丘>

��C#� �DO#K δ Ӑ

ǟ 介 Ν Ľ ǩ 丘

��DHB�JIK#�

�DO#K A�

11.  The spring water served 
many residents on its way 
down because ‘The Hill’ 
housed a surprisingly large 
number of families.  

ϟɦ丘֚“ɷ”o介ɲ七ے

ͰÇ�亮ћo介݋候A ɷ
oýɋ»�ȡĕ̘�ɑA 

�

12.  There were craftsmen who 
recycled glass into beads 
and bracelets and there 
were others who 
worshipped at the temple 
precinct. 

ϊ��ɑδ亮�亡Әݭݲ

介dۑϊĕ̘δɷʤ介Ð

ˆd 

�

13.  The rest were like Wang’s 
father – travelling traders.  

ֽý��dڭΫ�ҮҮi

Ϲdδ�义ǑѦ介ǀ�A 
�fٱ̑

�义ǑѦ�

14.  It was a good time to be a 
travelling trader. 

ɞǀ�Ϡٳd۱δidĄ

ȡTۍ介ʘ A 
�

15.  The final decade of the 13th 
century was the beginning 
of a particularly prosperous 
time for Temasek. 

13 v֊ϓ介丽兄ܚδid

ֆ؎介ǰʉA 
٘٥ΝĽǩŧƄf�

ΝĽǩǟؒ¿ǿ

���AAF#L ӷ ܶ ı

ʅ δ i d Ѧ ѷ

�MK�"DHB�JIKM A�

16.  The traders traded cotton, 
lakawood and very fine 
hornbill casques from this 
region in exchange for 
foreign goods like satin, 
iron bars, printed cloth, 
pottery and iron cauldrons. 

ǀ�̲܃ےě�介Ѕ@兄

÷亲Ϸ2ƨ兄Ϡ事(xī)3ކɿ

ڭƯŚ֚ȉǙ�dҢƐ׻

ȉǙ�ǎ܏ϟ@ʊΙ@ܾ

享 (táo cí) 4ƨܖ܏Ś֚ɹ

七A 

�ȉ亮٨fٶ

事�QX �

ܾ享�MSI�!9 �

�

�丝Ώɀfٱ

̲�

17.  And, because of his father’s 
very successful business, 
Wang had all the trappings 
of the good life.  

ǓiҮҮδi¹̑ļ介ǀ

�dΫ�iԊۍ以ֲȡ介

亮ћA 

�

                                                
2兄÷亲Ϸ� Phyllanthus pectinatus. Also known as Malacca Tree, Laka Laka, Asam Melaka. 
3 事ކ� hornbill 
4 ܾ享� porcelain 
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18.  There were abundant 
lychees – the best there 
were – from Quanzhou in 
the Province of Fujian in 
China. 

�Ƃ¢Ɗī�Հʬԍ介东

ɾۏϠ介oȡ介،ϩ (lì 
zhī)5 d 

�ȉ亮٨fٶ

،ϩ�F8�RCX �

19.  There were also other 
scarce luxuries like olives, 
dried bananas as well as 
refined cane sugar.  

ƨý�ɧًűӒږ介ݨ

了dȢЕА(gǎn lǎn)6@元

 ʖƨӸրA؜

�ȉ亮٨fٶ

ЕА�BYH�FYH �

20.  There was only one thing 
they did not have.  

�£ɑſ֩�iϹ^وA �

21.  There was no mirror where 
they lived because the last 
ship that tried to import 
mirrors from China 
encountered a thundery 
storm and sunk near the 
western approach to 
Temasek.   

۱ɬδܞȷAҮҮϔϠ候

ǎܞȷ介dƂδۏ催ܞȷ

介۪׵īݥ临且�A 

�丝Ώɀfٱ

ϔϠ�

Ƃδ�

22.  For this, Wang had never 
seen his own face clearly. 

ǓУdΫ��ϠчѲЍǠ

ԏשۍʄ介סA 
�丝Ώɀfٱ

ǓУ�

�Ϡ�

23.  After Wang’s mother died 
in China, his father took 
him on a voyage to 
Temasek in hope of a fresh 
start.  

vƐdۍ�ȤȤǟeǙש

ҮҮË̲Ϋ�ʏϠ丽兄ܚ

ʭȩΝ亮ћA 

٘٥ΝĽǩŧƄf

ΝĽǩ介ٟȊŗ�

۹ϠשeǙA�

24.  But, the younger Wang was 
always listless and 
unhappy. 

¸Ϋ�ʙT˔tdˣδi

ķΤ位̡܁介ϹȷA 
�丝Ώɀfٱ

ˣδ�

�

�fٱ̑

Τ位̡܁�

25.  What little knowledge in 
geography he acquired, he 
had learnt it from his father.   

�чϊԏ̙ۍȷȉݓ介v

ӧA�̚ԟ۬介ǠӖԟ

٥d۹δҮҮơ٦�介A 

�

26.  To him, this knowledge was 
useless if he could not see 
the world for himself.  

ɞ�ϠٳdҮҮٳ介ſδ

Ί�dſϊשʄ�令ԏ

ًd̞δԐɋ介A 

�丝Ώɀfٱ

ɞ b � 了 c Ϡ

�??dٳ

27.  This predicament arose �®ϊےϹ˾丝δǓiҮ �

                                                
5 ،ϩ� lychee 
6 ЕА� olive 



 8 

because he was allowed 
under no circumstances to 
go outside the house to play 
– let alone anywhere close 
to the settlement below 
“The Hill”. 

ҮΤ٠Ȣ½۹Tٚ�ǟ̙

ȷȉݓӎ dυĩٳīٚ�

ī“ɷ”p介ϝȷů�A 

28.  His father said it was too 
dangerous.  

ҮҮےٳȏšܼ�a �

29.  The inhabitants were not as 
civilized as we were – they 
were dark-skinned, rough 
and kept their hair long! 

ɹo介ɲ七Tè̒£iϹ
Ηέd�£űތű܅dۑ

Ө以ܟܟ介ȒŶa 

�

30.  His father repeated these 
words so often it had 
become a certain mantra in 
the house.  

ҮҮŵȆǠٳ以ƎϹ介

值dΫ�ʅ֖׀ҧٰכ

�A  

�fٱ̑

�ٰכҧ׀

31.  For all his yearning to see 
the outside world, Wang 
was a very timid boy.  

ݓҢΫ�（ʍώԏīȉأ

介vӧd¸δ�δidה

ɦ介Ɂȷ A 

�丝Ώɀfٱ

�Ң??¸δأ

32.  He had to settle for his 
father’s many travelling 
stories as a proxy for his 
own adventures.  

�ſȡ̲ҮҮ介Ρ义֖ŧ

ʺÞשʄ֖ŧ介iϹA 
�丝Ώɀfٱ

ſȡ�

33.  Of these, there were many 
magical tales. 

dϊٟȊ܃�Ρ义֖ŧے

Ժȗ介Ί�A 
�

34.  He loved the story of the 
wild boar of Timor, which 
drank seawater and ate 
seaweed because there was 
no rainfall for up to eight 
months.  

�ψǈЛ介δú�ʎ丑

(wèn)7介ɷӈAʺΪ۱܃

õdωчp݆dɷӈۋܟ

TˇT《ѦжƨƊѦ؊A 

�ȉ亮ȹfٶ

丑�PTH �

�

�丝Ώɀfٱ

TˇT�

35.  However, three years on 
‘The Hill’ had made him at 
least willing to concede his 
own boredom.  

Ңֽdǟ “ɷ ”o»�n

ʘdΫۑ�δʭȩِˇ

 Aܧ

�丝Ώɀfٱ

Ңֽ�

36.  After all, he longed to have 
his own stories to tell one 
day as well. 

ʄϊiȎzשʒʍώݑ�

ʄ介ש以ٳљљt۬Ǡכ

֖ŧA 

�fٱ̑

љљt۬��

37.  Fortunately, this （ʚۏ介d�介ϗ®Ϡ �

                                                
7 ʎ丑� Timor, an island at the southern end of Maritime Southeast Asia, north of 
the Timor Sea.  
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opportunity came one day 
when Wang’s father had to 
travel to china for business.  

�aҮҮ候ěܠ۔Þ亮

̂d 

38.  This usually meant that the 
latter would be away from 
home for months to end.  

iůɬ候ȡĕdω̞כǒ

ϠA 
�

39.  So, on a cloudy October 
afternoon of that year, as 
soon as his father’s ship 
departed from shore, Wang 
seized the chance to run 
away.  

�δdǟŒω介ϭdp

ŕdҮҮı侯o׵�Ɛd

Ϋ�Ɛ侯ڣϗ休ɑěڠA 

�

40.  He took out his little bag 
from under the bed and ran 
excitedly down ‘The Hill’. 

��ʟʢp͓ěidו

Ŋ d Ë û ݾ ܁ ҙ Ǡ p

“ɷ”A 

�fٱ̑

û܁ݾҙ��

41.  He had with him only a few 
day’s change of clothes, a 
Chinese compass and a 
couple of Chinese copper 
coins.  

όdغ¤oſʏ�ĕڷ�

id͖ś܈dۑϊi�ܑ

ϤA 

�

42.  Wang had no idea where he 
was heading or what he 
wanted to see exactly.  

Ϋ�乘Τ仗介Ǡp“ɷ”d
чϊΞƒzчϊ仗ϴǠڠ

以A 

�fٱ̑

乘Τ仗介��

43.  He just knew he needed to 
get out! 

�ſԟ۬שʄˋݛěůڠ

 aڠ
�

44.  The only thing he was sure 
of was that his father would 
not be back until the next 
northeast monsoon.  

υ½Ďݑ�ʒԬɈҮҮT

 ì˔ǒϠ Aے®
�

45.  This usually took place 
between the months of 
January and April the 
following year.  

ҮҮˋݛ伸īέʘiωī

Ǒωpܦ介Ⱦ×ݥd̞כ

ǥ׵ǒϠA 

�

46.  He knew from the stories 
his father told him that it 
was the time Chinese 
shipping would set sail for 
the Southern Ocean once 
again.  

ҮҮφ֖ۍٳ�eǙǒϠ

介׵ſϊī۱dΪ×̞®

ƒśΞ促ضA 

�

47.  This meant that he had 
about a good half a year on 
his own to explore the real 
Temasek! 

ƥ以d�ϊȍŖʘ介̂ے

ΪܦdכȌȡȡǠīȄ

ӎd٘٥ԐТ介丽兄ܚA 

�
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48.  For the very first time. ےƂδ�զiКěܠAզ

iКa 
�

49.  Along the way downhill, he 
witnessed many men at 
work on a kilometer-long 
moat stretching from ‘The 
Hill’ to the shore.  

pɷ介Ϊ×d�ԏً（Ȋ

�ǟ“ɷ”ƨѦɻp͙ܦi

d̺ǰ丘A 

�

50.  A completed section 
showed that the earthen 
rampart was five metres 
wide and 2.5 metres in 
height.  

d̺ǰ丘ϊے 5 öɭɓd

2.5 öɭ举A 
�

51.  Wang enquired about the 
purpose of this wall.  

Ϋܣ��£i�ì候͙ے

d̺ǰ丘介Ϊ×d 
�

52.  One of the men told him 
that they had heard rumour 
came about they were 
unsure. 

ýeidٳ��£zTŒ

ĞѲЍdſƚٳ 
�

53.  But, it did appear that the 
local royalty was taking no 
chance.  

“ɷ”oږ΢TΈˊשʄ介

ɅôA 
�

54.  Wang moved on.  Ϋ�ƚƐdч˾ȏȊË֞

֠pɷA 
�

55.  Before long, he had reached 
the Fort Gate and beyond 
that, the north bank of ‘The 
River’. 

Tmd�Ϡī�ǵǮbbǎo 
lěicp8ܠděܠے�dɬ

δ“丘”介Ōɻ�A 

�ȉ亮٨fٶ

ǵǮb YI�FWDc�

�

٘٥ΝĽǩf�

ǵ Ǯ p ܠ �)IKM�


�M# δՀʪɂö

Ǖ介idϴˏA�

56.  It was then he realized how 
hungry he was.  

ϥݰʄשِ˷�ΪdΫے

�A 
�

57.  Wang was fortunate 
because he saw – at about a 
hundred metres away – a 
boy slightly older than him 
was sitting under an aloe 
tree. 

休�iӹöɭ介ڬȡdۑ

ǠΞdϊidʘޓԋ¨介

ӥɁȿ݈݈ǠǥǟiЊϷ

pA 

�

58.  Getting closer, he noticed 
that this boy was eating his 

iԏdΫ�ŶӐӥɁېڠ �

                                                
8 ǵǮpܠ� Fort Gate of Fort Canning.  
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lunch of rice with pickled 
gourds and grilled fish.  

ТǟƊŕݩA ےδi§（

կř介ŕݩdſϊӸݫ@

ؕәƨҜށA 

59.  When he saw Wang, the 
former asked if Wang was 
hungry. 

ӥɁԏ�Ϋ�i令ɬܣ�

候T候Ɗ书^وA 
�

60.  Without waiting for a reply, 
the boy offered a bowl of 
the same to him.  

ч伸Ϋ�ǒ似dӥɁɬ֚

��i§שڭʄ۱§iВ

iϹ介ŕݩA 

�fٱ̑

iВiϹ�

61.  Wang gladly accepted it for 
he was very hungry indeed.  

Ϋݾ�ûǠͬݨۍ了ȍŻ

ȍŻǠƊd�Ԑ介ݰϥ

�A 

�

62.  This boy introduced himself 
as Oak.  

a�ʭȩׂȎdӥɁٳ�

介ƏȹƀܳϷA 
�

63.  Oak was tall, fit and very 
well built for a twelve-year-
old.  

�ҢܳϷſϊŒ�ɸdأ

ţܟˇűݾűȀA 
�

64.  He had a handsome but 
dark weather-beaten face – 
just as Wang’s father had 
told him about his stories 
about people below ‘The 
Hill’. 

ܳϷܟˇTܙd¸δ仍依

dТȢҮҮٔ̚dތ）

“ɷ”p介�Ԑ介۹ȡތA 

�丝Ώɀfٱ

¸δ�

65.  Oak said he had been an 
orphan since his father 
disappeared at sea and had 
relied on fishing for his own 
livelihood.  

ܳϷٳ�δiƏȿédש

�ҮҮǟѦoѩȑƐËש

Ĺυ亮ށ͡ݒi亮A 

�fٱ̑

��Ĺυ亮ש

66.  Oak did not speak very 
much, probably because he 
spent a disproportionate 
amount of his time alone by 
the sea and was not quite 
sure how to talk to another 
human being after such a 
long time.  

ܳϷ介值（ɧdTԟδT

δǓiʒʘ互שǟѦo͡

˼}介úւd�ʅ֖Tށ

rĩٹ�ȎٳǠ�A  

�

67.  He also looked like he had 
not smiled for a very long 
time.  

ܳϷ介סoݦ以i§丽丽

介˓²d·rȡmчϊǟ

 oěӐբɒAס

�

68.  Wang told Oak he came 
from ‘The Hill’ and he had 
slipped out to seek an 

Ϋ�ơ٦ܳϷשʄδ�

“ɷ”o乎pϠܼͫ介A 
�
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adventure.  

69.  Oak took a hard look at him 
like he was studying an 
unfamiliar map without 
betraying either disgust or 
admiration.  

ܳϷ付以Ϋ�ԏ�ٟmd

TԟδɞΫ�̃īȡȗd

 ϊِˇΫ�ȡբAۑ

�

70.  Then, as was so often his 
habit, Oak returned to gaze 
at the sea like he was 
returning to a very long 
conversation with a friend 
only he himself could see.  

pƐdܳϷű{˼ˠǠώ

以ȍѦ؃ϊ̚˞d¨¿œ

ٔlٱɮǟTٔeA 

�fٱ̑

؃ϊ̚˞�

71.  He seemed to be waiting for 
something … or someone.  

�ȡèǟ伸˃�˶̓ǟϐ

˃ϭd�介ěӐA 
�

72.  Then, almost abruptly, he 
turned to look at Wang 
again to advise him to go 
back to where he had come 
from.  

：Ңd�ǒȒԏ以Ϋ�

 f“ÁǒůƗAٳ
�丝Ώɀfٱ

：Ң�

73.  This place was too rough 
and carried dangers beyond 
your disposition to endure.  

؄dȏšܼ�Aۄȏ܃ے

ÁےՅ�δŹT�介A” 
�

74.  But, Wang simply stood 
there, literally unmoved by 
Oak’s persuasion   

¸δΫ�՛ǟŭǠTŀd

ɞܳϷ介值Ti̚ŀA 
�fٱ̑

Ti̚ŀ�

75.  Meanwhile, he allowed his 
eyes to wander the place as 
if compensating for what 
his physical body could not 
do.  

TŀdΫ�介令¼ڷҢأ

ԗţчܥ以A 
�

76.  On the periphery of Oak’s 
house, Wang saw a half-
constructed structure of 
something that had yet to 
take on any discernible 
shape.  

ǟܳϷ介ɴΠd�ԏًi

dԏTěʼҽ介^وA 
�

77.  He asked Oak what it was 
he was trying to build.  

“۱δ�ìh” �

78.  “My own boat!” Oak 
replied with thinly veiled 
enthusiasm.  

a”ܳϷ׵ʄ介שδ̒ے“

介ȁ܃ݖϊ以i_介û

șA 

�

79.  Wang thought he caught a Ϋ�¢iשʄԏīܳϷ介 �fٱ̑
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smile broke on the edges of 
his lips like the break of 
dawn after a very long 
night.  

ǎّèܟȋԩθiϹ介，

，iբA 
�ȋԩθܟ

80.  Wang felt elated that he had 
found the match that lit the 
tinder of Oak’s heart. 

�ςݾשûdِˇשʄ̮

īʭƛܳϷˊ习介ܕōA 
�

81.  His friend replied that it 
was a one-man skiff.  

ܳϷےٳδiϟi�ɦ

 A׵
�

82.  “Still some way from 
completion,” Oak added. 

“ ۧכ̞ܦ候iЪΪۑ

ȡA” 
�

83.  Wang admired his new 
friend’s courage and zeal 
for life.  

Ϋ�（ÃόܳϷ介Ňдƨ

ɞ亮ћ介买˶A 
�

84.  He made a mental note to 
acquire some of these 
himself.  

�ơש٦ʄd�z候�ܳ

ϷڷoɀīŇдƨ买˶A 
�

85.  In the meantime, Oak had 
been using an old boat 
bequeathed to him as a gift 
by his grandfather who used 
to live along the coast of 
Southern Borneo.  

ǟשʄ介ۑ׵чۧȡp

ıdܳϷӐǟӟ介δ»ǟ

śȵ֬个介ҭҭӨ֚�介

Ψ׵A 

�

86.  It was an old two-men boat 
made of tropical hardwood 
traditionally produced in 
that part of the region 
whereas those built of fir 
came from China.  

۱δiϟӟ买ʏϷϑĬۧ

介a�ɦ׵A 
�

87.  It had served him well and 
could still ‘dance with the 
waves’ – a seamen’s 
expression to describe the 
seaworthiness of a boat.  

ɦأ׵ҢΨd¸ھכۑ以

ܳϷvݥԩ临A 
�fٱ̑

vݥԩ临�

88.  “You seemed to be waiting 
for something,” Wang 
asked.  

“Áȡèǟ伸�ìh”Ϋ�

 A۬ܣ
�

89.  “I’m waiting for the rain to 
come,” Oak replied absent-
mindedly.  

“̒ǟ伸p݆A”ܳϷ؃ϊ

̚˞ǠٳA 
�

90.  “Why?” Wang pressed on, 
trying his luck.  

“i�ìh”Ϋ�۩ܣA �
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91.  “Because the rain brings 
miracle,” Oak answered. 

“Ǔi݆®ʏϠȗۙA” �

92.  “Miracles for what?” Wang 
persisted in his questioning.  

“�ìȗۙh” �

93.  “Bring my father back 
home,” Oak said.  

“̲̒ҮʏǒϠA” �

94.  “What happened to him?” 
Wang asked.  

“�˙ì�h” �

95.  Oak told him how his father 
left the village one day to 
go fishing the way he 
always did but never came 
back.  

ܳϷٳϊiȎҮҮèʗʒ

iϹěѦdƂδ�ţĄz

чϊǒϠA 

�

96.  They found the boat.  ȍ­£̮īҮҮ介׵d �

97.  It was the same boat Oak 
had told Wang about.  

ɬδܳϷТǟۧ܄介i�

ɦ׵d 
�

98.  But, they could not say the 
same for his father’s body.  

¸δ�ţTًڴʾA �

99.  “I’m sorry to hear that,” 
Wang replied.  

“Áĩȏ݃ۍA” �

100.  “Don’t be,” Oak replied as 
he proceeded to collect the 
bowl back from Wang.  

“T候Ǝ˶̒A”ٳɆdܳ

Ϸɬ̲԰΅ڢϠ�A 
�丝Ώɀfٱ

̲�

101.  The latter complimented 
him for a delicious lunch.  

Ϋ�˾ͥd值ݣdËՌڝ

ܳϷ介̝׻（TܙA 
�

102.  When it finally dawned on 
Oak how futile it was to 
counsel Wang out of this 
venture, he decided to make 
an offer to his new friend.  

ܳϷِˇΫ�ʡٯT®ƚ

ʄ介ĺơǒ“ɷ”odËש

ě�žȉidá̂A 

�

103.  The plan worked something 
like this: Oak would allow 
him to stay on the condition 
Wang worked for him like a 
fellow fisherman for a full 
season.  

ܳϷٳΫכ�Ȍ»pϠd

¸δ�ˋܳܽݛϷiڢě

Ѧ͡ށA 
 

�

104.  In exchange for food and 
lodging, Wang would offer 
the fish they jointly harvest 
as a compensation.  

ֽΫ�͡ī介ށɤӟϠͥ

Ÿݨ了ƨ»ɕ介ڗ׾A 
�
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105.  Wang agreed readily, 
seeing in this arrangement 
the dual benefit of settling 
the problem of his short-
term dwelling place and the 
opportunity to finally get a 
taste of life below ‘The 
Hill’. 

Ϋ�兄oͬŹے�ʬٜd

�idaôýֲےˇِ�

介ё̂dٚשʄכǟ“ɷ”
pۍ以T̀ƊT̀Օ介亮

ћA 

�fٱ̑

T̀ƊT̀Օ�

106.  Season of Rain ݆介Ⱦ׼ �

107.  After a full season with 
Oak, Wang finally plucked 
up the courage to ask him 
for permission to pilot the 
boat.  

��iΖȾdΫ�֔ۍ֖

¢ϷδƖƂܳܣŇдڢގ

ٚ�Ϡʭ׵A 

�

108.  Oak did not hesitate to hand 
the reins of the boat to 
Wang.  

ܳϷ˾۹ч˾ɬ̲¹ְٚ

֚�Ϋ�A 
�丝Ώɀfٱ

̲�

109.  In fact, he looked almost 
surprise Wang had taken 
such a long time to even ask 
him to do it.  

īȗˢdΫ�˙ì̃ۑ�

介Ϊ×d۹чܟìےۍ֖

 ƣA׵ʄ˾ʭשٳ

�

110.  Oak saw in this the 
opportunity to lie down and 
rest.  

Уڣ¢pƂȡ�d�Ƃے

ϗ®dڹpϠª˪A 
�

111.  Wang had become his 
trusted acolyte, both on land 
and at sea.  

�ΦȷdTձδǠےۍ֖

oۑδѦodΫ�Ωʅ̑

iܳϷ̚Ð¦介­µ�A 

�

112.  There was just one more 
thing.  

ſϊi¤�dۑ�чơ٦

Ϋ�A 
�

113.  He just needed to leave 
Wang with the only 
warning at sea his father 
had given Oak earlier.  

ơ٦Ϋ�dҮҮφݛˋ�

֖֚介id˒ơA 
�

114.  “You can go anywhere 
from here except one 
place,” Oak commented as 
they sailed gingerly into the 
open ocean.  

“Ϋ�dÁƸé۹Ƃ¢ůd

ɬδTכůidǠΞA”ٳ
以ٳ以d׵TԟTِʭó

�öѦA 

�

115.  Dark clouds had gathered 
on the sands of the desert.  

Ȏ伤ʭȩq�ɘʊd ̑ٱf�

q�ɘʊ�

116.  The air felt heavy, carrying 
the burden of the 

ƤǗ介деźˇ（且܄d

ϊiՅšϗ܄܄介ِ̃A 
�fٱ̑

šϗ܄܄�
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atmosphere that was about 
to break.  

117.  “Tell me,” Wang urged, 
feeling mysteriously 
excited.  

“�ìh˔ơ٦̒A”Ϋ�

…ˊ信ƏǠûșڢϠA 
�

118.  Oak pointed to the distant 
shore then partly shrouded 
in mist.  

ܳϷ͖ƒ۔Ξ倒݊ۮ»介

iұѦɻA 
�丝Ώɀfٱ

倒�

119.  “They called it Dragon 
Tooth Gate.” 

“۱dǠΞƀޔҳܠA” ٘٥ΝĽǩf�

ޔ ҳ ܠ �
K�BIH�

�IIMC� 
�M# δ Ν

ĽǩѷŻܴېiǦ

ɺԣ介ƏՌA�

120.  Oak was referring to the 
narrow stretch of waterway 
between Temasek and ‘The 
Island’ – the infamous 
channel avoided by 
experienced fishermen.  

ܳϷ͖介δ丽兄ܚƨ“ɹ”
pܦiϟ՗՗介ж۬dϊ

 介ѴȐ۹®۰ʭɃAݺ֖

٘٥ΝĽǩf�

Η e ̚ Ͱ ī 介

Z ɹ > ��C#�

�LF�H" δӐǟ介

Ǟ Ѭ х

��#HMIL� A�

121.  Not that he had sailed there 
himself. 

ܳϷשʄzчůۍd �

122.  Oak had heard it from his 
father.  

ſδƚҮҮۍٳA �

123.  “Ah, the oceanic boundary 
between the eastern and 
western seas,” Wang 
quipped, recalling the 
private tuition given by his 
father.  

“ƶd̒ԟ۬�dɬδ^Ѧ

ƨوѦpܦ介ѦіӧܹA”
Ϋ�ǒ˾ڢҮҮΏۍ介Ǡ

Ӗԟ٥A 

�

124.  “What?” Oak looked 
puzzled.  

“Áǟٳ�ìh”ܳϷƚ�

iԟŖْA 
�fٱ̑

iԟŖْ�

125.  “The Chinese drew a line 
here to divide the ocean into 
halves,” Wang said.  

“eǙ�ǟ܃ےӦ�iϟ֏

̲ѦĞ̑�^وaۊǁA” 
�丝Ώɀfٱ

̲�

126.  “Whatever it was, you do 
not want to go there,” Oak 
commented. 

“TձɃƀ�ìdÁœlĩ

 ”ůAۍʭ׵̲
�

127.  “What’s over there?” Wang 
asked.  

� ”ϊ�ìh܃۱“
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128.  “Pirates.” Oak said.  “Ѧ仔(dào)9A” ٶȉ亮٨f�

Ѧ仔�

129.  Upon hearing that, Wang 
lost his balance on the boat. 

iƚī“Ѧ仔”adȹdΫ

�ʃ书ڪóѦ܃A 
�

130.  Oak held him steady.  ܳϷڡ˔ʑˑ̬以�A �

131.  “Easy!” Oak urged.  “ɦˊi书A” �

132.  “I’m all right! I’m all 
right.”  

“̒ч�A̒ч�A” �

133.  Wang tried to reassure Oak 
while stretching out both 
his hands to find balance 
atop the rocking boat.  

i�ٚܳϷΈˊdΫ�¶

ěŴ̝dłĹTٚשʄڪ

óѦ܃A 

�丝Ώɀfٱ

i��

134.  “And, try not to drop into 
the water as well while you 
are at it,” Oak warned.  

“ Ѧۓϊdœlĩͨۑ

 ”A܃
�

135.  “Why?” Wang replied.  “˙ì�hѦ܃ϊ�ìh” �

136.  “Nothing – It’s probably 
just legend anyway,” Oak 
grinned and continued, “But 
as the adults said…just in 
case all right.” 

“ч�ìdɬid±֮ٳ

�dȍ�£۹ےìٳdœ

lĩͨpůdÁɦˊi书

ɬδA” 

�

137.  They cruised on in silence 
as each mined his own 
thoughts for entertainment.   

ͬpϠd�£Ƌϊ̚˞d

۹чϊĄٳ值�A 
�

138.  Oak closed his eyes and 
pretended to sleep.  

ܳϷܢo令ԗdÜمԘ

ِA 
�

139.  In this way, he would not 
feel obliged to engage in 
any conversation.  

ΫڭϹiϠd�ɬTӟے

 值�Aٳ�
�

140.  The afternoon was so hot 
their ears started to ring.  

�ˇʒ买d买ݑȎpŕے

£˔ŹT��A 
�

141.  Wang was trying to amuse 
himself.  

Ϋ�ِˇϊ书Τׂd˾ש

ȴȴ�d 
�fٱ̑

���ȴȴש

142.  He found his own reflection 
in the water.  

Ëԏԏжe介ÖʾA �

143.  Like everyone else, he had ��ϠTԟ۬שʄܟˇ˙ �

                                                
9 Ѧ仔� pirate 
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never really seen how he 
looked like.  

Ϲd 

144.  Wang had to take his 
father’s words for it.  

ſכƚÐҮҮ̚ٳ介A �

145.  “Don’t you worry, you have 
a handsome face,” Oak 
teased him without opening 
his eyes and continued, 
“But there are just too many 
moles – make your face 
look … complicated.” 

“ΈˊƗaÁܟˇ（ʋA”
ܳϷܢ以令ԗʭӎբǠ

o介仅סf“ſδٳ

bzhìc10ȏȊ�dٚÁ介

 ”Ϡ（……ȆϙAڢԏס

�
����
��

146.  “That was exactly what my 
father said,” Wang almost 
could not believe what he 
had just heard.  

“̒ҮҮzδےìٳ”Ϋ�

կԊTΑԋÐשʄ介׀

ϖA 

�

147.  “Then, it must be true,” Oak 
grinned again.  

“۱ɬʡٯδԐ介ƗA” �

148.  He was beginning to enjoy 
the company of this 
neophyte.  

ܳϷʭȩǈЛΫ�介ܽ

µA 
�

149.  Just then, the mist seemed 
to thicken so that they could 
barely make out shape a 
hundred metres from them.  

ڥϠڥΪ×d݊ʭȩے

ѣd�£ەӹշ¢ȉ介�

了۹ԏTً�A 

�

150.  Everything around them 
suddenly became very still.  

υȗˢ介δdƤǗʭȩź

ˇ（ɅݐA 
�

151.  Oak could feel something 
had hit the boat – or the 
boat had hit something.  

伦ҢܳϷِˇϊ^و΁ī

ɦ׵dűƂכδɦ׵΁ī

��ì^وA 

�

152.  He could not tell which was 
which.  

�ĞTѲīʢŶ亮�ì

�d 
�

153.  He looked around with a 
worried look.  

Ë以˟ǠǑȄʴώA �

154.  “What’s wrong?” Wang 
asked.  

Ϋܣ�f“˙ì�h” �

155.  They continued on for a 
short while more as Oak 
tried to find the right word 
to describe it.  

�£֞֠ıۓdܳϷTԟ

۬Ȣ½ʼɒ�介̃ŹA 
�

                                                
10 仅: mole 
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156.  “It’s … it’s… too quiet.” 
He said finally. 

ݐȏɅ……܃ے……܃ے“

�A” 
�

157.  Just then, through a small 
break in the mist, Oak made 
out the image of two huge 
pieces of rock rising from 
the sea.  

ɬǟےΪ×d݊Βʭ�i

书dܳϷԏīaΠ介ȍԣ

ȒA 

�

158.  They looked like the teeth 
of a huge sea monster.  

èѦˢ介ҳˇܟ�ԣȒے

 Aޒ
�

159.  From the corner of his eyes, 
Oak could begin to make 
out small boats 
camouflaged behind thick 
bushes and it suddenly 
dawned on him. 

令ّ¾ïedܳϷzԏī

ϊٟȊſɦڸ׵ǟ؊zp

 A�伦ҢˤҢȍ˱Aܦ

�fٱ̑

ˤҢȍ˱��

160.  They were in the vicinity of 
Dragon Tooth Gate! 

�£՝Ңʭޔ�ۓҳܠa ٱ丝Ώɀf�

՝Ң�

161.  “Paddle back! Paddle 
back!” Oak whispered 
nervously.  

Ġǒůa˔书Ġa˔ڡ“

˔a”ܳϷɦȁǠٳA 
�

162.  At that moment, a whistle 
rang out and sliced through 
the air so loud it scared the 
winged fauna out of their 
hideouts.  

伦Ңd伤д܃±ϠiȁƲ

�介Ʒ11ݖ(shào yīn)dȁ

ކ介܃ǟ؊zڸ̲ˇȍݖ

éƓˇݧއӀڰdǑȄ�

 Aݧ

�ȉ亮٨fٶ

Ʒݖ�

�

�fٱ̑

�ڰӀݧއ

�

�丝Ώɀfٱ

伦Ң�

163.  The skies darkened 
momentarily as these birds 
soared overhead and drew a 
curtain of shadow over the 
sea.  

ѥݓéǟѦކ介ۍݧֵ̑

ěi۬۬ʾȷdٚȎݞ׹

Ϊς�pϠA 

�

164.  Wang clasped his ears from 
the deafening sounds while 
Oak kept his eyes on his 
surroundings, ready to 
protect himself if not also 
his newfound friend.  

dΫ׀ʒįݑé介ƀȁކ

ϖAܳϷģ׀«ˑ͗ە�

tёǠϱԏƤǗ介ӏǹd 
ĒȅÏ̺שʄƨ­µA 

�丝Ώɀfٱ

�ˑە

165.  Just then, they felt their ɬǟУΪd�£介ɦ׵倒 �丝Ώɀfٱ

                                                
11 Ʒݖ:whistle  
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boat suddenly being towed 
out to sea.  

͈ī�ȍѦA 倒�

166.  But, they could not make 
out who or what was 
pulling them as the mist 
was still very thick.  

δ假ǟ͈׵h݊ۑδ（

ȍd�£�ì۹ԏTīA 
�

167.  When they were some way 
off and out of earshot of 
those at the Dragon Tooth 
Gate, their boat finally 
stopped and a face emerged 
through the mist.  

ʺ�£休ʭޔҳܠpƐd

Ϊd令ےɬß�pϠA׵

ıěӐ�iʴסA 

�

168.  He seemed to be the leader 
of the towing party.  

ݲ介ܬ׵δ͈ٯ�ʡے

 Aݡ
�

169.  But, he appeared not much 
older than Oak.  

Tۍd�（ʘ傍dԏڢϠ

ϷƨΫ�ʃTȊʘܳڭ

֊A 

�丝Ώɀfٱ

Tۍ�

170.  He had his long hair tied up 
in a bun and wore a short 
cotton shirt, typical of 
people living by the Dragon 
Tooth Gate.  

dغ12o(xiù)ـՕԡڷ�

̲ȒŶ̟̑idŊdےδ

 介Օ以Aܠҳޔ

�ȉ亮˪fٶ

�ـ

�

�丝Ώɀfٱ

̲�

171.  He carried a stern look on 
his face but it was 
compensated by a pair of 
curious dancing eyes, the 
kind that spoke to you all 
the time.  

�介ؼ˶（b׈d¸ϊi

Ŵϗ习ű®ٳ值介令ԗA 
�

172.  There were two deep and 
long scars under his left eye 
– incisions that seemed to 
be made either by a sword 
or a kris.  

�介ʀ令pݓϊaϟű举

űܟ介ӭdʡٯδ倒Ĳ̓

ĝĸ²介A 

�丝Ώɀfٱ

倒�

173.  Apart from that, he had 
quite a handsome face 
overall.  

ܻУ¢ȉd�ýɋܟۑˇ

TܙA 
�

174.  There were two other 
companions on another boat 
who dressed just like him.  

�介ڷΠ՛�a¹Ǝµd

Օ以ڭ�iВiϹA 
�

175.  “What are you both doing “Á£i�ìϠ܃ےh”ݲ �

                                                
12 ԡـ:short-sleeved 
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here?” the leader enquired.  ܣݡA 

176.  “I’m sorry – we got lost in 
the mist.” Oak said.  

“ɞTڢd̒£ǟȍ݊e储

 ”ȑ�ΞƒAگ
�

177.  The leader slowly circled 
their boat as if a shark was 
marking its prey – all the 
time examining them like 
some extinct specimens 
stolen from a museum of 
sorts.  

ށè兔(shā)׵ɠ介ݡ۱¹
13͡井iϹǗ以�£佩d 
ֽ�介َ֏чϊ休ʭۍΫ

�ƨܳϷdiԊ�֒Ǡٌ

ɜ�£A 

�ȉ亮٨fٶ

兔ށ�

178.  “Interesting,” he continued.  “Ԑϊ偷A” �

179.  “What?” Oak was not sure 
what he meant by that.  

“Áǟٳ�ìh”ܳϷ·̎

 A۬ܣǠ̎ݑ
�fٱ̑

�̎ݑ̎·

180.  “That the two of you should 
be found together,” he 
replied.  

“ɬδÁ£adɲҢǟiڢ

ǁA” 
�丝Ώɀfٱ

ɲҢ�

181.  He turned to face Wang.  ݓ�ɞ以Ϋٳ�f �

182.  “You are from ‘The Hill’,” 
he said and continued, 
“What brings you down 
here?” 

“Áδ»ǟ‘ɷ’o介d˙ì

pϠ�h” 
�

183.  “I wanted to see your 
world.” Wang added 
quickly.  

Ϋٳ˔ڡ�f“̒˾ԏԏȉ

 ”介vӧAݓ
�

184.  “You might not like what 
you see,” the leader said.  

“Áԏ�pƐTiɈ®ǈЛ

介A”ٳݡݲɆdբ�i

բdϹȷźˇѶϯȊ�A 

�

185.  Then, he softened his look 
and broke into a little smile.  

�

186.  “My name is Tok,” he 
introduced himself.  

“̒ƀܳíA” �

187.  Almost on cue, everyone 
gave a little nod of the head 
to acknowledge each other 
awkwardly- not unlike 
strangers at a party.  

ȍɑ�ԋ书�书Ȓdӡ�

ˀУĤ٘٥dдеϊ�ĩ

̩A 

�fג丝Ώٱ

ӡ��

188.  “Both of you were very 
close to getting yourselves 
killed – straying into our 

“Á£ےϹ̒ۓܤ£介Ǡ

ԅdʃ书ɬ`�ƧAȢϨ 
ԏًÁ£dÁ£ɬɆ’ݥ‘

�丝Ώɀfٱ

ȢϨ��

                                                
13 兔ށ� shark 
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territory like that,” Tok 
commented and added, “If 
Bayu had seen you; it 
would be the end for the 
two of you.” 

�A” 

189.  “Who’s Bayu?” Wang 
asked.  

Ϋܣ�f“‘ݥ’δ假h” �

190.  “He’s our Chief,” intoned 
Tok.  

“�δ̒£介ݡݲA” �

191.  “We should say thank you 
then,” Oak said.  

ܳϷٳf“۱ìd̒£ʡٯ

偏偏ÁdΎ�̒£A” 
�

192.  “What were all of you 
waiting for out there with 
such a large gathering of 
your people?” Wang asked.  

“Á£iȍֵ�ǟ۱܃伸�

ìh”Ϋ�ΤԟǠܣA 
�

193.  “Every year,” Tok 
explained, “ships sail from 
the Bay of Bengal to our 
part of the world en-route to 
China. 

ܳíْ܂f“Эʘd�ȽĽ

ͅ之Ϡ介܃ےۍ֖®׵ů

eǙA 

�

194.  Because they could not 
complete the entire journey 
within one season, they had 
to make a stopover in our 
neighbourhood to rest and 
to replenish.” 

Ǔi�£TƂכiŻдɬ

īeǙd̚¢®ǟ̒£ے

 “ѽAڙíػª˪ª˪d܃

�丝Ώɀfٱ

Ǔi??̚¢�

195.  “You are a pirate!”  “Á……ÁδѦ仔a” �

196.  Wang interjected – unable 
to check himself in time.  

Ϋ�ˎT»ͱǎ�A �

197.  “He’s not what you think,” 
one of the two small friends 
who followed Tok chimed 
in and added, “He hated 
violence.” 

“�TδÁ˾介۱ϹA”ܳ
í介Ǝµzͱǎ�A“�T

ǈЛ̡Ϭ介A” 

�

198.  “He disliked injustice,” the 
other boy chimed in.  

“ܳíƵδdϊТí̃介

�A”žȉi¹Ǝµ۬ٳA 
�

199.  Tok reached into his pocket 
to fish out a cupping and a 
bari – two special oyster 
species – and handed him to 

ܳí�Ż͓܃ؿěadT

ƎƯՅ介亮ب(háo)14�֚

�ܳϷƨΫ�A 

�ȉ亮ȹfٶ

�ب

                                                
 Oyster :ب 14
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Oak and Wang.  

200.  “In our custom, if we don’t 
fight each other, we must 
become friends.  

“ǟ̒£介{Î܃d ȢϨ

T̡Ϭdɬ候ʺϋųA 
�丝Ώɀfٱ

ȢϨ�

201.  Do you accept this 
friendship?” 

Á£̆̂Þ̒介ϋųƔh” �

202.  Tok stretched out his gifts 
towards his two potential 
acquaintances.  

ܳí̲ۊٳۊԵ了�֚ܳ

ϷƨΫ�A 
�

203.  Oak and Wang cast a quick 
look at each other and then 
simultaneously nodded their 
heads in a hasty agreement.  

�£�ԏ�i令Ɛdەˑ

书Ȓ似ʡA 
�

204.  “Good,” Tok gave a bigger 
smile this time round as he 
handed them his tokens of 
friendship, revealing two 
missing front teeth.  

“（ȡA ”ܳí��Νϋ

ųdբˇυʭdݎě�i

ͪ֩�aܠݢҳ介ҳޒA 

�

205.  He added cheekily, “Just 
don’t eat them together. Or 
else, even I cannot save 
you.” 

�ŖʭӎբǠٳf“ےaՅ

亮بĩiڢƊdTҢd̒

zΎT�Á£A” 

�

206.  At that moment, a loud 
noise emanated from the 
vicinity of the Dragon 
Tooth Gate.  

ɬǟےΪdޔҳېܴܠ±

Ϡʂȍ介ȁƲA 
�

207.  The mists had cleared 
slightly.  

݊űΒʭ�i�A �

208.  All of them could see rows 
and rows of boats launched 
from the shore into the open 
seas.  

�£令ıً̚dδiͪi

ͪĒȅʭƒȍѦ介׵ſd

�ѦɻiͪگīöѦA 

�

209.  A loud chorus of 
synchronized shouts filled 
the air as the pirates made 
their approach towards the 
trading vessels now trying 
to turn away from the mass 
of islets on the western 
approach to Temasek.  

o介Ѧ仔ʮŻƎȁǠǆ׵

ſ׵�ŻƇdʙƎΪ̲ڢ

ʭƒiֵТǟʭˁ丽兄ܚ

介ǀ׵A 

�fٱ̑

ʮŻƎȁ�

210.  Each boat carried two adult 
males on board armed with 
swords, bows and arrows, 

ЭſѦ仔׵oϊa¹̑ʘ

ӥȷd̝܃Ͳ以ƋՅХ

�
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spears and poisoned darts.  ǐA 

211.  They stretched out from 
every corner of the coast as 
far as the eyes could see.  

ώ令ԏۍůdѦݓo҂҂

۹δѦ仔A 
�

212.  Wang figured there were at 
least about two hundred of 
them in all, turning the sea 
into a stage of menace and 
danger.  

Ϋ�Ӈ۱׫܃ɧϊaӹȊ

dѦ仔ƗAӐǡí҂以š

ܼ介деA 

�

213.  “We got to go!” Tok told 
his aides and with that, all 
three of them sailed back to 
join the contingent now 
mounting an assault on the 
trading vessels.  

休ʭA”ܳí˔ڡˇ£̒“

ʏ以a¹Ǝµ̲׵ʭīѦ

仔ֵeAے�Ѧ仔ТĒȅ

·Ĝıݓ介ǀ׵A 

�

214.  Oak and Wang found 
themselves in the middle of 
a theatre of war.  

ܳϷƨΫ�ŶӐשʄڷŧ

ܼǹA 
�

215.  There was a clash of metal 
as the pirates crossed 
swords with the foreign 
traders trying to defend 
their ships from the 
marauding looters.  

Ѧ仔ƨǀڢ̡׵Ϡ�d�

ղ҂Ȏױݧdϊ�ѦƢǓ

i倒Юղɣ²dͨóѦ܃

�A 

�fٱ̑

҂Ȏױݧ�

�

�丝Ώɀfٱ

Ǔi��

216.  So many arrows rained 
down on the vessels that 
some of the ships were 
already taking in water and 
on the verge of sinking.  

ղȢ݆书ؗ״pdϊ׵�

ſe�（ȊղʭȩՋжֽ

ˁp且A 

�

217.  Sailors unfortunate enough 
to receive the poison darts 
fell off the vessels into the 
deep sea like exhausted and 
lifeless torpedoes.  

ϊ�ѦƢ倒ɣ²Ɛdèi

ddթӯĹɮчϊ亮ƧĹ

介݉ށd܄܄ǠڪóѦ

 A܃

�fٱ̑

թӯĹɮ�

218.  Oak and Wang rowed their 
boat away as quickly as 
possible.  

ܳϷƨΫ׵̲˔ڡ�Ġ

 Aڠ
�

219.  They were some distance 
away when Oak realized for 
the first time his clothes 
were wet.  

�£Ġ�iЪڬ休Ɛdܳ

Ϸ̞ŶӐ�£介غόʅ֖

乌�A 

�

220.  For it had started to rain. ŭϠʅ֖p݆�A �
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221.  It came in sheets, knitting 
the skies and the seas into 
one single canvas.  

۱δiǡÛ从ȍ݆dѦƨ

Ȏĕȓەi֏A 
�fٱ̑

Û从ȍ݆�

222.  Oak stopped what he was 
doing and stretched out his 
hands to feel the rain. 

ܳϷßpϠdʴʭŴ̝̃

Ź݆ж҄ǟ̝o介ِ̃A 
�

223.  “It has finally come.” “֔�Ϡ�A” �

224.  The old boat was taking in 
water as well.  

ֺΨ介ɦ׵zʭȩՋжA �

225.  They have taken some hits 
earlier when Tok rescued 
them.  

ŭϠڷ׵ĤĤϊŹīͣ

Ǥd 
�

226.  They were just too busy 
being afraid to notice.  

¸δ�£a�Ĥ̞ȏɐ？

�dϺϔчϊё̂īA 
�

227.  That explained the hard 
knocks Oak heard on the 
boat.  

ɬ݃ˢܳϷpıϊƚīے

 Aݖ介ȁو^΁ī׵
�

228.  The boat was then sinking 
deeper into the waters.  

� ˁp且A̋̋׵

229.  Wang caught the look on 
Oak’s face and immediately 
understood the unspoken 
instruction. 

Ϋ�ԏ�ܳϷi令d¨¿

a�ˊϊ习事d兄oέӸ

ͬpϠٯ˙ìÞA 

�fٱ̑

ˊϊ习事�

230.  Both of them hurriedly 
cupped their hands together 
to try to scoop the water out 
of the boat as fast as they 
could.  

介܃׵体ӟŴ̝̲ڡ£�

Ջж¢ψ˔介ۦʧbsù 
dùĄˁ ȉ两A 

�丝Ώɀfٱ

�体ڡ

̲�

�

�

�ȉ亮٨fٶ

�ʧۦ

231.  But, the water level just 
kept rising higher and 
higher until Wang was 
forced to confront a very 
real prospect of an early 
death.  

¸δՋжۑδڥϠڥȊd

Ϋ�ʭȩ̃īɐ？A�®

T®ɬےϹШͨA 

�

232.  “Are we going to drown?” 
Wang shouted through the 
rain washing down his face.  

“̒£候ѰШ�Ɣh”Ϋ�

д˟ڍǤǠǆ۬A݆жT

ΛǠ̡ǟ�介סoA 

�fٱ̑

д˟ڍǤ�

233.  Oak did not reply but 
continued doing what he 

ܳϷݝTˇǒʡ�dſδ �
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had been doing. iԊ两жA 

234.  Suddenly, Wang tugged 
hard at Oak’s shirt.  

Ϋ�ͅ�ܳͅϷ介غόA �

235.  The latter stopped his 
activity to find out what 
could be more important 
than saving their boat and 
their lives.  

ܳϷßp̝ϠdԏԏՒ՝

ϊ�ì�ЯћƧυ܄候A 
�丝Ώɀfٱ

Ւ՝�

236.  Wang stood poised like a 
statue with his finger 
pointing at the sea below.  

Ϋ�èԣȒiϹiŀzT

ŀd͖以׵ʢpA 
�

237.  Something huge was 
moving fast past them from 
under their very boat.  

idʂȍ介^وТ˔ۦǠ

ǟ׵ʢp义ŀA 
�

238.  “We are going to die!” 
Wang said softly to himself 
rhetorically.  

“̒£˔Ш�A”Ϋݝש�

 AٳǠש
�

239.  Oak reverted back to 
scooping water – this time 
with much greater urgency 
than before.  

ܳϷ֞֠两жdےiК�

介ŀÀЯpıυ˟ۗA 
�

240.  The water level had reached 
both their knees.  

Ջжʅ֖ī�£介ק仓(xī 
gài)15�A 

�ȉ亮٨fٶ

��仓ק

241.  It was a matter of time 
before they would be totally 
submerged.  

ĄۍT�Ȋmd�£ɬƧ

˴i֏�A 
�fٱ̑

Ƨ˴i֏�

242.  “Can you swim?” Oak 
smiled.  

“Á®义ѓƔh”ܳϷܣA �

243.  “No. Definitely not!” Wang 
replied. 

“T®a̒T®a” �

244.  “Try to float then,” Oak 
pressed and steadied 
himself to swim like an 
amphibious vehicle 
converting itself from a 
road warrior into a boat.  

“۱ɬɮ܆ѥ以ƗA”ܳϷ

pжAipڰɆĒȅٳ

жd�ɬȢށˇж״d习

ћǠ义ŀA 

�fٱ̑

Ȣށˇж�

245.  “No … no … you don’t 
understand … wait for me!” 
Wang shook his head.  

“ T …… T …… Á T έ

Ӹ……伸伸̒a”Ϋٳۊ�

 ͸ȒAۊ

�

                                                
 仓: kneeק 15
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246.  “Just take in as much air in 
your lungs as possible and 
try to stay afloat. I will drag 
you to shore.” Oak urged.  

ܳϷĺٳf“ȍĹƝiŻ

дdɮ܆ѥڢϠd̒®̲

Á͈īɻoA” 

�

247.  However, Wang was not 
really paying attention to 
Oak because he noticed the 
creature – whatever it was – 
was coming straight for 
them this time.  

Ϋ�ʙчϊё̂ƚܳϷǟ

介T܃�ìdǓidѦٳ

έʂ了Тƒ�£ČۍϠA 

�

248.  “All right! All right! We 
need to go now!” 

pϠa̒£ˇ休ʭڰ˔ڡ“

 ”A܃ے
�

249.  Oak dragged Wang out of 
the sinking boat and swam 
hard.  

ܳϷ̲Ϋ׵��o͈óж

dҢƐ͈以�șĹǠ܃

义A 

�

250.  However, he knew the 
creature was drawing close 
because he could feel the 
sea currents shifting from 
under his feet.  

Ңֽdݑ�ʒѲЍTέʂ

了Тͬې�£d Ǔi�̃

ِīѦўǟ�侯pՍŀA 

�丝Ώɀfٱ

Ңֽ�

251.  Suddenly, his legs were 
seized with a painful spasm 
and he found himself 
sinking.  

伦Ңd�介侯́թ�dҢ

Ɛ�ʭȩˁp且A 
�

252.  At that moment, he 
suddenly had a fleeting  of 
his father.  

Ϊ×d�令ıѥӐ�Үے

Ү介ϹȷA 
�

253.  Did he drown like that at 
sea? 

ҮҮzδےϹѰШǟѦ܃
介Ɣh 

�

254.  After Oak went underwater, 
he kept his eyes open to 
find out what the 
mysterious creature could 
be.  

ܳϷ且óѦ܃ΪdӟĹ̲

令ԗԖʭd�iɈ候ԏԏ

 dԺ优介ŀ了Aے

�

255.  He saw what he looked like 
a huge fish.  

�ԏً�aɃèiϟȍ

 Aށ
�

256.  But when the full image of 
the creature became 
obvious, he was gripped 
with unspeakable fear.  

ʺ�ѲЍǠԏīےdŀ了

介ϹȷΪd�̃īΤЯ介

ɐ？A 

�

257.  It was exactly what he had 
imagined from all the local 

Ƀ܃ٳ±ڭˇܟ介Ϲȷi

ВiϹA 
�
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stories he heard.  

258.  The Merlion! ےɬδށɯӃa ٘٥ΝĽǩf�

ށ ɯ Ӄ �0#KFDIH 

Ν Ľ ǩ Ρ 义 ɰ

��DHB�JIK#�

�INKDLG� �I�K" ӟ

介idϴˏA�

259.  He struggled to get back up 
to the surface.  

ܳϷłĹǠˁo义A �

260. B But, the harder he tried, the 
faster he sank. 

¸δڥ�ӟĹɬ且ˇڥ

˔A 
�

261.  However, Oak could hardly 
save himself, let alone 
Wang.  

ܳϷשەʄ۹ΎT��d

υ½ĎΎΫ�A 
�

262.  Before he knew it, a blanket 
of darkness closed in on 
him.  

чϠˇŲŵʡɬŶӐۑ�

 Aތʄ令ıiש
�

263.  The Merlion had surfaced 
from the depths and lifted 
both of them up with its 
body.  

�Ϋ�ƨܳڢɯӃΎށ

Ϸd̲�£ʏīжݓo

ϠA 

�

264.  With both Oak and Wang 
lying passively on its cold 
surface – unconscious – it 
headed speedily for land. 

�£iŀzTŀǠڹǟށ

ɯӃďď介ڷ¼oAށɯ

ӃҌۦǠ义ƒɻۊA 

�

265.  It swam close to the surface 
so that its little friends 
could still breathe the air 
above.  

i�ٚa¹ɦϋųכȌƦ

Ɲī伤дdށɯӃ休жݓ

 Aې）

�丝Ώɀfٱ

i��

266.  Upon reaching shore, the 
Merlion deposited his 
young riders near the mouth 
of ‘The River’ and quickly 
disappeared back into 
waters for it knew they 
were being watched.  

īɻƐdށɯӃ̲a¹ɦ

ϋųΈǟ“丘”ŻۊdËѩ

ȑˇΤʾΤڴ�A 

�fٱ̑

ΤʾΤڴ�

267.  Not far from here, the 
Shahbandar witnessed all 
these events as they 
unfolded because nothing 
escaped this port master’s 
gaze.  

T۔Ȅd՛ǟɻo介ѷľ

�iğdчϊے�ԏīܟ

 �介令ԗAۍ۞Ȍכ˶

٘٥ΝĽǩŧƄf�

ѷ ľ ܟ

(Shahbandar) δ ͩ

ձٹ兄ܚѷŻ介ɇ

ƢA�



 29 

268.  He quickly dispatched a 
messenger to Bayu.  

� A”ݥ“ ԟۤ�̮˔ڡ�

269.  The Shahbandar was a 
faithful follower of the 
latter.  

ѷľܟδ “ݥ”介ּۚܿA �

270.  He served as his eyes and 
ears on Temasek because he 
was always watching – for 
things, people … and prized 
possessions. 

�δ ׀介ܚǟ丽兄”ݥ“ 

仗d̲ǟ܃ےԏīƨƚī

介۹ơ٦�A 

�

271.  And, today, he got all three.  �Ȏd�ϊ܄�ȍ介Ŷ

ӐA 
�

272.  Upon hearing the news, 
Bayu – whose name meant 
‘swift as the wind’ － 
promptly diverted his man 
from the raid on the trading 
vessels because, as he 
explained to them later, a 
bigger prize awaited them.  

dֽݥ介ôƏδĢƒ”ݥ“

�z�ȢýƏdضŀèݥ

iϹўĨA�eƚīѩ˪

Ɛd兄oßС�ɞǀ׵介

·ĜdǓi�ɤˇīυȡ

介Ɋ了A 

�fٱ̑

�ȢýƏ�

273.  So the story is true after all! ŭϠd±ٳδԐ介A �

274.  I shall be remembered for 
capturing it alive! 

ȍɑɤ®ٝˇ̒ɬδћ͠

ےδ”ݥ“ɯӃ介؅݄aށ

ì˾介A 

�

275.  With that, the entire fleet 
was diverted from the 
Dragon Tooth Gate in the 
direction of ‘The River’. 

ʭƒܠҳޔ�ܬ׵介”ݥ“

“丘”介ΞƒA 
�

276.  When Oak finally came to, 
his face was marked with 
sand.  

ܳϷ֔��A�ŶӐ܀؂

 δхdסʄ҂ש
�

277.  That did not seem to bother 
him the least bit.  

¸�i书۹Tǟ̂A �

278.  His immediate concern was 
to drag Wang to dry land 
and to try to resuscitate 
him. 

ʺıψ܄候介�˶ɬδ̲

Tԍ��介Ϋ�͈īЯڿ

ʖ介Ǡoضۓ˟ΎA 

�fٱ̑

Tԍ���

279.  Wang threw up some water 
but otherwise appeared 
unscathed. 

ȖȖi˪byǎn yǎn yī 
xīc介Ϋ�dǟܳϷ介̹

ΎƐd Ƒ�ĕŻж̞ۍ܀

Ϡ� AܻУpȉd�·r

�fٱ̑

ȖȖi˪��
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чϊŹ²A 

280.  “What was that?” Wang 
asked between breaths. 

“۱δ�ìh”Ϋ�iۊǇ

дiٳۊA 
�

281.  “The Merlion – I tried to 
warn you earlier.” Oak said.  

“۱δށɯӃA̒ϔϠ候ڭ

�úٳɃ介�介A” 
�

282.  “Is it a friend or foe?” 
Wang asked.  

“ɃδΌδųh” �

283.  “I don’t know for sure,” 
Oak said.  

“̒zTԟ۬A” �

284.  As this was happening, Oak 
noticed how the waves 
pounding the sand had 
changed its rhythm and 
tenor.  

ɬǟےΪ×dܳϷё̂ī

Ѧ临̡ǟх҃o介׼Țƨ

ȁ۹ݖΆź�A 

�

285.  It had grown in intensity 
and frequency.  

υʸݖȚυ˔�dȁ׼

�A 
�

286.  The whole place seemed 
eclipsed by a dark cloud.  

ΖdǠΞȡè倒iұq�

仓以iϹA 
�丝Ώɀfٱ

ȡè�

287.  Except that this time, it has 
nothing to do with nature 
for the rain had stopped.  

ҢֽےiКڭȎдΤúd

݆ΩʅpɆ�A 
�丝Ώɀfٱ

Ңֽ�

288.  He looked up to see the 
entire horizon being 
blocked by a contingent of 
boats.  

ܳϷ̽ڢȒϠdſԏًǠ

ʗ֏倒iΖdۮܬ׵»A 
�

289.  They were advancing 
towards the shore where 
Oak and Wang were.  

ſТϏ以ܳϷƨΫ׵�ے

�介ΞƒıۓA 
�

290.  “Capture them!” “͠»�£a” �

291.  They could hear Bayu’s 
instructions even from 
where they were.  

”ݥ“ȌѲЍǠƚīכ£�
介͖ԴA 

�

292.  When they finally landed, it 
was the first time Oak had 
seen Bayu up close.  

ʺѦ仔£以ܶƐdܳϷƨ

Ϋ�զiКԏѲЍ“ݥ”介
ϹȷA 

�

293.  The former noticed how the 
latter sported a tattooed 
face, all black save for the 
area around the eyes.  

dܻ�令ԗݏįס҂”ݥ“

¢ȉdΖʴ۹סδތ介A 
�
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294.  The markings made him 
look fiercer and more 
menacing than a human 
face was able to conjure up 
on its own.  

ϠЯiڢ�ԏٚݏ�įے

 �υĘυ云A״
�

295.  Bayu had a string of bezoar 
stones – made from the 
concretions found in the 
intestinal tracts of the 
porcupine – tied around his 
neck.  

�介מȷ̗以iϟȵȲ(pó 
suō)ԣ16ܔݙd 

�ȉ亮٨fٶ

ȵȲ�

296.  It acted as a talisman 
against all kinds of dangers.  

δӟϠ۳ۆbbì xiéĄ
介A 

�ȉ亮٨fٶ

�۳ۆ

297.  Bayu ordered both Wang 
and Oak seized as hostages.  

Ƨ¡̝p̲ܳϷƨɦ”ݥ“

Ӎ͠ڢϠʺڐ�(zhì)17A 
�ȉ亮٨fٶ

�ڐ�

298.  They will bring the Merlion 
to me! 

� ɯӃʲěϠAށ̲®£�

299.  He thought to himself.  �δےì˾介A �

300.  Both were taken back to 
Dragon Tooth Gate, lair of 
the pirates – only this time 
officially.  

�δda�űǒīޔ�ҳ

̡ٲiКɬTδے¸dܠ

  ΁�Aٲ

�丝Ώɀfٱ

�δ�

�

�fٱ̑

�΁ٲ̡ٲ

301.  Although they were 
captives, Oak and Wang 
were permitted to walk 
unrestrained about the 
place, albeit with the whole 
entourage trailing them 
from behind with spears 
and swords at the ready – 
with some appearing 
extremely eager to use their 
implements if only for a 
lack of opportunity.  

dܳϷƨڐ�Ң�£δأ

Ϋ�Ƃ¢ǑȄڠŀAʺ

Ңdϊiȍֵʏ以Хǐ介

Ѧ仔®ڭ以�£dٌɜ�

£介iliŀA ϊ�Ѧ仔

ԏڢϠؚņ˃Ŷd¸ű·

r؅݄ΤӟХpǠA 

�fٱ̑

ؚņ˃Ŷ�

؅݄ΤӟХpǠ�

�

�

302.  The inhabitants of the place 
merely looked on 
uninterested.  

­介ɲ七ɞa¹ɦܠҳޔ

ȷƨڷƐ介iȍֵѦ仔ч

�ìû偷A 

�

                                                
16 ȵȲԣ: Bezoar stones, made from the concretions found in the intestinal tracts of the 
porcupine. 
 .hostage :ڐ� 17
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303.  Oak judged from this that 
taking prisoners was 
apparently a very common 
practice.  

ӡУԏϠdѦ仔֖ʒ̲�

͠ǒϠd̚¢܃ے介ɲ七

۹{¢iʒ�A 

�fٱ̑

{¢iʒ�

304.  Among the crowd of 
onlookers, Oak picked out 
Tok.  

ܳϷǟ�ֵeԏً�ܳí

介ڷʾA 
�

305.  They held each other’s gaze 
for a brief moment before 
the latter turned away.  

�£ɞԏ�ipƐdܳí

Ëڷں休ʭ�A 
�

306.  Oak noticed how the 
settlers here had their hair 
knotted tightly at the back 
of their head.   

ܳϷŶӐ܃ے介ɲ七۹{

˼̲ȒŶ̟̑idŊA 
�

307.  They also wore short cotton 
shirts with black cotton 
sarongs.  

�£۹Օ以ԡؾـ倍ƨތ

 介佛էA׹
�

308.  There were many activities 
going on.  

� 介亮ћ（ˑ份A܃ے

309.  Women were boiling 
seawater to extract salt.  

ȣȞ£ǟҥѦжŸԀd �

310.  Another group was carrying 
out fermentation of rice to 
produce a local blend of 
alcohol.  

žȉiֵ�ǟÞշۻd �

311.  A third group was using 
butan leaf to prepare a form 
of local salad.  

ϊiֵ�ǟӟiՅϷƆۑ

Þ亮ؕхͅA 
�

312.  Oak and Wang also noticed 
that the conditions at 
Dragon Tooth Gate were 
hardly as bad as it was 
known to be.  

ܳϷƨΫ�ŶӐޔҳܠ介

亮ћӏǹʙчϊ˾ڄe介

 ǖAړ

�

313.  The soil they trampled on 
was black and fertile and, 
further inland, the woods 
abound in good masts that 
would be perfect for the 
construction of ships.  

�£侯p介ѐǝδ׎专

介dֽɹo介Ϸϑz（à

Ȁd（۝ƌۧ׵A 

�
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314.  They noticed an abundance 
of coarse lakawood and tin 
ore in the storehouses.  

� £ ۑ Ŷ Ӑ � ʠ (cāng 
kù)18܃ϊ（ȊϑϜƨܚԤ

ԣA 

�ȉ亮٨fٶ

�ʠ�

315.  These items were often 
used as barter in exchange 
for silk, cotton cloth with 
floral patterns, low quality 
pottery and metal containers 
demanded by the locals.  

�了¤۹Ƃ¢ӟϠ¢了ے

ͥ了dͥŸȍɑݑʒ݋候

介Š׾ʊdܾ享ƨ֪܏

ȷA 

�

316.  Suddenly, a few of the men 
grabbed both Oak and 
Wang by their arms, 
instructing them to halt. 

伦Ңdĕd�̳»ܳϷƨ

Ϋ�介̝רdƀ�£ßp

侯ФA 

�

317.  Just ahead of the group, a 
herd of elephants suddenly 
came into view from out of 
the thick foliage.  

ǟ�£介ıݓ介Ϸϧ܃伦

ҢěӐ�iֵȍڄA 
�

318.  Oak took note that these 
appeared to be tame 
animals unlike elephants of 
the wild (Many years later, 
the Chinese court would 
summon their emissaries to 
bring some of these back to 
China.) 

ܳϷŶӐے�ȍڄ·rʅ

֖倒充(xún)ό19�Abٟ

ȊʘƐdے�ȍڄ倒催ǒ

eǙů�Ac 

�丝Ώɀfٱ

·r�

�

�ȉ亮٨fٶ

充ό�

319.  When they finally reached 
the other end of the 
settlement, the entourage 
halted.  

ʺ�£Ϡīϝȷ介žiȒ

Ϊdȍɑ֔�ßp侯ФA 
�

320.  The locals called this place 
‘The Pond of the Dead’. 

ʺǠ�ƀ܃ےÞ “ Ш�

Ѻ”A 
�

321.  Oak and Wang were each 
tied to a tree about fifty 
metres out from shore.  

ܳϷƨΫ�Ƌש倒֗ǟi

Њǟɻȉ 50 շ介ϷoA 
�丝Ώɀfٱ

倒�

322.  The soles of their feet were 
barely a metre above sea 
level.  

�£介侯ڬ休ѦݓTīi

շ介ڬ休A 
�

323.  The pirates were on their 
sharpest lookout with 
instructions to maim – but 

Ѧ仔£̡ڢŒ�Ğ位Ժd

ȢϨށɯӃǟܴېěӐd

�£ɬܿΪĒȅěĜA 

�fٱ̑

�Œ�Ğ位Ժڢ̡

                                                
18 �ʠ: warehouse 
19 充ό: tame 
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not kill – the Merlion 
should it appear anywhere 
near the vicinity.  

324.  “Are you aware what’s 
going to happen,” Wang 
asked.  

“Áԟ۬ͬpϠ®Ŷ亮�ì

�Ɣh”Ϋ۬ܣ�A 
�

325.  “No,” Oak replied and 
added, “although I cannot 
say I have a good feeling 
about this.” 

“Tԟ۬d¸̒ϊ֜̃ݠɞ

Tδȡ�A” 
�

326.  “My father told me about 
this once,” Wang said and 
continued, “they called 
these ‘dreamy trees’ 
because people have died 
sleeping on it.  

Ϋ�֞֠ٳf“̒Үφ֖ٳ

؈�Ϸp̚¢ƀ‘储ےdۍ

Ϸ’ɬǓi（Ȋ�ǟoݓԘ

ШA” 

�

327.  “Why?” Oak asked as he 
looked around the trees for 
any peculiarly evil feature.  

“i�ìh”ܳϷǑȄɜԏ

˭�ϷδTδϊ�ì۳ے

bxié èc介争˂btè 
zhēngĄA 

�ȉ亮٨fٶ

۳˭�

争˂�

328.  “The trunk literally sunk 
into the seabed at night – 
slowly but surely,” Wang 
replied.  

“Ǔiī�κodϷʖ®̋

̋Ǡ倒ѦжѰчdīΪ

×……” 

�

329.  “How much time do we 
have?” Oak asked. 

� ”hܦϊȊɧΪۑ£̒“

330.  “Up till about the third 
watch,” Wang replied.  

“ȍЏīnυƗA” �

331.  “Midnight?” Oak clarified. “Ŗȋ 12 书h” �

332.  “Yes, midnight,” Wang 
affirmed his friend’s 
question with an 
earnestness like it was the 
last answer he was ever to 
give to anybody.  

“ɞdŖȋ 12 书A”Ϋ�٘

ԐǠǒ似d¨¿ےδ�ψ

ƐiКǒ似¦½ݣܣ·

介A 

�

333.  Oak looked up at the dusk 
sky. 

ܳϷ̽Ȓԏ以ދή介Ȏ

伤A 
�

334.  He had never thought dusk 
could be so beautiful.  

��ϠTԟ۬ŭϠދήδ

۱ì介ֲA 
�

335.  Dusk was always the 
outsider. 

� ήiԊδidɰȉ�dދ
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336.  Day was special for work 
and night was unique for 
sleep.  

ΦěֽÀ@Φóֽ˪20d �

337.  But dusk had never attained 
a character to call its own.  

ʄ介Ɉ¹dשήţчϊދ

чϊשʄ介dˠA 
�

338.  It was merely an elusive 
and brief transition between 
two poles.  

ɃɬδӸȎƨތȋpܦi

d͠ͽTɈ介�ͬ书֮

�A 

�

339.  Now, it looked different.  �Ȏ介ދήϻȉTƎA �

340.  Hues of orange and yellow 
mixed with streaks of 
purple and red concocted 
into a background palette of 
black and blue.  

�(chéng)21�	����
��	���(xiá)22�

���xiāng jiāo  huī 

yìngĄ ��	��	
�� 

�
����
��
���
���

341.  Yes, dusk had a character 
beyond what day and night 
alone could muster. 

δ介dދήϊ以ӸȎrތ

ȋΤ丝͠ͽ介dˠA 
�

342.  And this sight was made all 
the more precious for it 
might just be the last 
memory he had of this 
world.  

כƂے候d܄iʕ争ĩے

δ�ψƐ介ٝˌA 
�丝Ώɀfٱ

争ĩ�

343.  Oak thought about all these 
things.  

ܳϷδےϹ˾介A �

344.  The sky grew incrementally 
darker and the jungles 
began to turn out a 
hallucinating cacophony of 
noises – birds, elephants, 
crickets and humans.   

Ȏڥ׹ϠڥςdЉϧކ܃

”ά俱zʭȩȚڢiݲ令

 bliáoĄ�介t՞A ֨׾

�fٱ̑

令֨׾��

345.  It was a symphony of the 
absurd, with each sound 
playing on its own tune and 
no one species knew what 
the other was 

TƂ˞ٜ介tݲδiے

՞dކ”ά俱£ƋשʷȚ

以שʄ介ݖtd假zTԟ

۬ĩ�ǟƿ�ìA 

�fٱ̑

TƂ˞ٜ�

                                                
���Ÿשî会ż٪BĜǾРC�
 
21 Ж: orange 
22 κݍ:sunset 
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communicating.  

346.  The moon had come up for 
its night shift.  

ω�ěϠ�A �

347.  The air turned progressively 
chiller and the waters grew 
colder.  

伤дڥϠڥēdѦжڥϠ

 ďAڥ
�

348.  Oak though he saw stars 
came on in the night sky 
above as if the streets of 
heaven were then being 
lighted up for the evening.  

ܳϷ¢iے乘Ȏΰ伤ɬè

Ȏǳ介ظ乞A 
�

349.  He briefly entertained the 
thought of whether he, too, 
might become an immortal 
and walked on those streets 
of gold up there.  

ǟ۱iԞܦbshùn 
jiāncd�˾שڄʄכȌ

ϊTШpڷd乘ФǟȎǳ

介۬ظދ܇oA 

�ȉ亮٨fٶ

Ԟܦ�
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3. Commentary 

3.1 Introduction 

While educators in Singapore and abroad are more open to the bilingual approach in teaching 

Chinese, that is, to include an element of translation during teaching activities (MOE, 2010:34) 

due to the changing landscape of students in Singapore (MOE, 2010:11), the use of translated 

text as pedagogical materials is still not common as most of the existing curriculum do not 

contain translated articles (as shown in Appendix 1).  

 

Educators who have used translated text generally find that these translations were not 

beautifully done and does not depict the authenticity of the Chinese Language (Shi, 2009). 

Therefore, there is a need to consider how materials used for teaching Chinese Language can 

be better translated not only to read authentically Chinese but also to fulfil the needs of 

Chinese teachers in Singapore.  

 

This Capstone discusses the possible strategies that can be use when translating materials for 

pedagogical purposes. Using a locally produced literature, Chasing Merlion, as an example, 

this Capstone discusses some of the key factors a translator need to take note of when 

translating a teaching material for Primary 5 and 6 Singaporean students.   

 

This Capstone will address the state of using translation in language pedagogy, the criticisms 

and support for using translated articles as pedagogical materials, the strategies required in 

pedagogical translation and translating specifically for Primary 5 and 6 students (that is, 11 to 

12 years old), and specific issues involved in translating Chasing Merlion.  

 

Chasing Merlion is chosen for this Capstone because it is a book written for young readers 

with a simple and straightforward narration easy for young readers to follow. It also 

showcased Singapore’s history drawing references to places in Singapore in the early days 

(before Sang Nila Utama or Raffles’ landing) and teaches positive values such as care for 

family and friends. These factors fulfil the overall education objectives of the Chinese 

Language curriculum in Singapore (MOE, 2015:8-9).  
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3.2 Translation in Language Pedagogy 

The annual data of incoming Primary 1 students over the past twenty years noted that among 

ethnic Chinese students, the proportion with English as the most frequently used home 

language rose from 28% in 1991 to 50 % in 2004 (MOE, 2004:3), and further increased to 59% 

in 2010 (MOE, 2010:11). It was found that many students, in particular those from English-

speaking backgrounds, face difficulty learning the language. About 77% of P6 students from 

English-speaking homes find learning Chinese difficult, compared to 50% and 36% of those 

who speak some or mostly Chinese at home respectively (MOE, 2004:6). Therefore, the 

Chinese Language Curriculum and Pedagogy Review Committee 23   in 2004 proposed a 

differentiated learning approach for students from different backgrounds. The Mother Tongue 

Languages Review Committee in 2010 (MOE, 2010:34) also encouraged teachers to tailor 

their teaching for students who learn Chinese as a second language and take advantage of a 

students’ English Language facility to introduce new vocabulary in Chinese, that is, using 

translation to teach Chinese Language. But teachers must also help students to understand the 

differences in grammar rules and sentence structures between English and Chinese.  

 

Prior to the recommendations, five schools in Singapore experimented using the bilingual 

approach to complement the teaching of Chinese Language between 2002 and 2003. The five 

schools are Anglo Chinese School (Primary), Methodist Girls’ Primary School, St Andrew’s 

Primary School, St Michael’s Primary School and Anglo Chinese School (Baker). These 

schools were chosen as 66.96% to 95.8% of their students come from English-speaking homes.  

 

The experimental teaching proved that the use of translation has been effective in helping 

students from English-speaking families and students with difficulties learning Chinese. 

Teachers interviewed said they saw improvement in students’ performance and concluded the 

bilingual approach a successful teaching method (Lianhe Zaobao: 2009). Another seven 

schools introduced the method in their Chinese lessons in 2004. The Ministry of Education 

(MOE) subsequently allow schools to exercise the flexibility to use translation as a 

complementary teaching tool in Chinese lessons. This allowed schools to tailor the lessons per 

students’ needs. Some of the key techniques were providing students with bilingual 

vocabulary lists and making use of computer software. Chinese remained the main language of 

                                                
23The Committee was formed in February 2004 to conduct a comprehensive review of the teaching and 
learning of the Chinese Language (CL) in Singapore schools. 
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instruction, English was used to supplement understanding of facts and content. As students 

could understand the lessons better, they also became more participative. The use of English 

decrease gradually as students progressed in their proficiency of Chinese. Teachers, 

interviewed, conveyed that the introduction of translation had helped students better 

understand the lesson taught.  

 

The use of translation in language pedagogy is not a new topic, as early as the 18th century, the 

grammar-translation method was developed as a method of teaching modern languages in 

secondary schools in Prussia (Howatt 1984:131). This method, which mostly involved reading 

texts with the help of dictionaries and writing down a translation of the text, used translation 

into and out of the foreign language of individual sentences which are usually specifically 

constructed to demonstrate certain grammatical features (Howard 1984:132). 

 

However, the Reform Movement, spearheaded by Sweet (1899/1964) and Jespersen 

(1901/1904), argued against the effectiveness of the grammar-translation method by pointing 

out the importance of connect texts in teaching and learning. Sweet and Jespersen considered 

that unless learners were given whole texts which correctly assembled the linguistic elements, 

they would not be able to form suitable connections in the new language (Howatt, 1984:169-

179).  

 

The Natural Method, Conversation Method, Direct Method, Communicative Approach which 

founded itself on the philosophy that: “Learning how to speak a new language … is not a 

rational process which can be organized in a step-by-step manner” but an intuitive process 

added a further blow to the use of translation in language pedagogy (Howatt 1984:192).  

 

In the 1990s, Duff and Newson continued to argue against it deeming translation as a non-

communicative activity as it did not involve any oral interaction (Duff, 1994:5-7) and deprived 

teacher and learner of the opportunity to benefit from the accruing advantages of working 

within one language (Newson, 1998:63-64).  

 

It was noted that language teachers themselves did not favour the use of translation because 

they felt that translation was largely text-bound and confined to only two of the four skills in 

language learning- namely reading and writing. (Duff 1994:5-7). As such, translation was 

deemed unsuitable for classroom as it was time-consuming and wasteful. 
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On the contrary, Stibbard (1998), Malmkjer (1998) and Leonardi (2010) argued that 

translation can be a useful tool in language pedagogy if it is applied within a principled 

theoretical framework where translation is aimed at helping learners develop communications 

strategies, oral fluency, and the skill of using the foreign language creatively (Stibbard, 

1998:72), able to engage different language skills and allow students to deploy them 

simultaneously (Malmkjer, 1998:7-8), and has an integrated approach to help learners develop 

and strengthen their language skills (Leonardi, 2010:87). Na (2014) experimented using the 

Direct Translation method to help foreign students learn Chinese Language in China by 

allowing them to first understand the meaning of words when they learnt new words, phrases 

or sentences by finding the closest equivalent in their Mother Tongue.  

 

Therefore, using translation in language pedagogy has its merits and demerits. In Singapore, it 

has proved to be an effective method for Chinese Language learners who primarily use 

English as the home language.  

 

3.3 Using Translated Articles as Pedagogical Tools 

The current set of curriculum for primary school Chinese (see full list in Appendix 1) 

contained a wide collection of articles specially written to meet the learning objectives in 

terms of language and holistic development. Most of these texts do not explicitly promote the 

bilingual approach in teaching Chinese nor are they translated articles from known writers.  

 

As textbook alone is insufficient to develop students’ reading ability, the Ministry of 

Education in Singapore noted that “more could be done to increase the provision of 

supplementary readers as well as to find creative ways to further cultivate the habit of reading 

MTL books among students” (MOE, 2010:69). Children are encouraged to tap on resources 

such as the National Library to supplement their reading. However, most of the Chinese 

titles24 available in the National Library are not produced locally, thus children need to try to 

understand the social context in which the books are written while trying to understand the 

language. Hence, to ease the burden on students, I advocate translating local English stories so 

                                                
24 All the recommended Chinese books for children in November 2016 are not produced locally. Retrieved 
from https://www.nlb.gov.sg/Browse/ForChildren/%E9%80%82%E5%90%887-
12%E5%B2%81%E7%9A%84%E6%95%85%E4%BA%8B%E4%B9%A6.aspx  
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that Singaporean children can enjoy supplementary Chinese books written in age-appropriate 

language and a familiar culture.  

 

The use of translated articles as pedagogical tools is not without controversy, among those 

who opposed the use of translated articles, Leonardi (2010:85) said authentic text written by 

native speakers for native speakers could help students better understand how the language is 

used in real-world context, and provide students with authentic exposure to language forms 

and uses. Tan (2014) said translated poetry and literary works are not suitable teaching 

materials as they are not composed in the mother tongue and do not conform to the norms of 

the language. Educators also felt that some of the translated articles found China’s high school 

curriculum were badly translated, not only were the translated text not fluent, some of the 

expressions lacked an authenticity in Chinese (Shi, 2009).  

 

Venuti (1996:331-332), however, argued that there is a value in using translated texts as it 

develops students to interpret the text and understand the historical context, a step beyond 

learning linguistics and grammatical functions. Venuti also noted that translated text are given 

as required readings because the foreign text they translate are valued highly.  

 

As such, there is indeed value in introducing translated articles as pedagogical tools as 

language learning is not just about language functions, it should also be a door to learning 

different cultures, values and giving students a holistic view of the world they live in. The 

criticisms on translated articles point mainly to how they were translated and the skill or lack 

of the translator.  

 

3.4 Translating for Pedagogical Purposes 

 (1) Selection of text 

The selection of text is very important. Reading materials for children need to be age-

appropriate, in terms of content and theme of story. Issues like sexuality, death and illness, 

family strife and divorce also needed to be handled with care (Landers, 2001:193-199). 

Translators also need to take of political correctness, content that can offend any racial, 

religious or ethnic groups should be avoided. (Lefevere, 1992:111-112). 

 

In the Singapore context, besides language development, the Chinese curriculum also looks at 

developing these areas: 1) positive values to promote holistic development; 2) passion, 
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appreciation and inculcation of Chinese culture; 3) general knowledge in life and 

understanding local culture; 4) care for the family, society, country and world; 5) having a 

global perspective and respect different cultures. Therefore, articles were not chosen solely 

based on the language forms and uses, articles with content showcasing Singapore’s history 

and multicultural landscape, portraying good morals and values would also be selected.  

 

Many local stories were considered in the process of preparing for this Capstone, including 

winning entries from the Singapore Literature Prize and works by well-known local authors 

such as Catherine Lim. However, many of the stories were not suitable for children because of 

the themes discussed, such as murder, gambling vices. Some with very good themes, such as 

the Singaporean identity, were too abstract for young readers. The selection of a suitable text 

was the most time-consuming activity in this Capstone.  

 

As mentioned in the introduction, Chasing Merlion was chosen for this Capstone based on 

these factors: (1) The story does not touch on sensitive or controversial themes; (2) The 

language used in the source text is tailored for young readers, thus it is simple enough for them 

to understand and yet contain sufficient examples of metaphors and descriptive phrases to 

stretch their language proficiency; (3) Part of the setting of the story is based on actual 

Singapore history, and it is a good material to allow students to get to know early Singapore.  

 

(2) Language Development of Target Readers 

A translator should try to access the level of education of the reader (Newmark, 1998:13). The 

most common “error” among student translators was pitching the language in the wrong 

register. Knowing the readers and understanding their culture background will help translators 

decide on the degree of formality, generality (or specificity) and emotional tone they must 

express when they work on the text. More importantly, the translated texts must be written in a 

language that is immediately comprehensible to the readership (Newmark, 1998:42). 

 

Language competency differs for children in different ages. The translator need to be mindful 

that children at different age groups have different language capabilities. Since one of the 

purposes of children’s literature is to encourage or even teach children to read, the translator 

need to be mindful of how the target language is presented (Landers, 2001:193-199). In 

Singapore, the Ministry of Education has set different proficiency descriptors which describe 

more comprehensively what a learner can do with the language in real-life contexts. These 
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descriptors help teachers tailor their teaching and classroom activities (MOE, 2010:47). A 

translator who intend to translate for Singaporean learners should consult this set of 

descriptors (MOE, 2015:11-26) and tailor his/her translation to meet the descriptors.  

 

As the translated would be used in a language textbook, there is a need to ensure that the 

translation reads fluently in the target language and shows correct use of the target language 

grammar. In fact, it is not uncommon to have sentences that are specially constructed to 

illustrate the use of certain vocabulary or grammatical features. Therefore, the translator 

should also be familiar with the current syllabus.  

 

3.5 Translating for 11-12 Years Old 

This age group is chosen as the target readers as they can carry out mental actions on ideas and 

preposition without the need to rely on concrete objects (Pinter, 2010:10) and hence they will 

be able to understand the many metaphors in the source text. According to Piaget (from Pinter, 

2010:10), 11 – 12 years old are able to reason by progressing from general ideas to specific 

ones by generating possibilities and hypotheses. In general, 11-12 years old are rational, 

systemic and abstract thinkers. A teacher working with this age group can introduce more 

sophisticated tasks such as debates, role plays, and various activities involving evaluating 

different opinions (Pinter, 2011:13). Learners at 11-12 years old can also appreciate linguistic 

challenges such as translation, or textual analysis. They should be able to evaluate their own 

and their peers’ progress in learning and they may be able to negotiate learning content with 

teachers.  Hence, a translator translating for 11-12 years old can introduce metaphors and 

abstract descriptions in the translation. 

 

In terms of language development, children at 11-12 years old can add new words to their 

vocabulary when they are given a definition. They can also appreciate multiple meanings of 

words, mental metaphors, humour and puns, and develop the capability for abstract reasoning, 

understand non-literal meaning and irony (Berk, 2000, from Pinter, 2011:43). This is 

demonstrated in the translation by adding English translations of new vocabulary, using 

different strategies to translate metaphors, introducing idioms or idiomatic expressions 

whenever possible, and showcasing poetic expressions in descriptive passages.  

 

To put into context for 11-12 years old Higher Chinese students in Singapore, they are 

required to be able to read 1800 to 1900 characters, understand the key messages in a passage, 
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deduce the development of the story and forecast the ending, compare content of different 

passages, characters and viewpoints. They should also be able to summarise a passage and 

pick out themes, personalities and draw conclusions (MOE, 2015:5,16 and 20). In the 

translation of Chasing Merlion, careful attention was made to ensure that most of the words 

are within the recommended 1800 to 1900 words.  

 

3.6 Translating Chasing Merlion 

This section discusses specific examples in Chasing Merlion where the translation looked into 

such as (i) managing the range of vocabulary in the text through various strategies like 

replacing out-of-scope words with simpler ones with equivalent or close-enough meaning, 

using Hanyu Pinyin, English translations and footnotes to introduce new vocabulary, or 

omission; (ii) introducing grammatical features in sentences; (iii) translation of metaphors, (iv) 

translation of poetic expressions; (v) translation of names; (vi) register and (vii) ideology.  

 

(1) Vocabulary 

(i) Replacing out-of-scope words with equivalent or close meaning words 

A conscious effort was made to restrict the vocabulary of the target text (TT) to the list of 

characters which are within the syllabus of Singapore’s Higher Chinese at primary level. 

Students are expected to learn how to read 1800 to 1900 characters (full list in Appendix 

2). This is to ensure that the language used in the target text is age-appropriate. Words that 

are beyond the syllabus were replaced with easier ones with equivalent or similar meaning, 

the list of examples below exemplify this translation strategy.  

- In #6-9, “hill” should be translated as ɷw, however w is not in the word list, thus hill 

was translated simply as � which can mean hill or mountain.  

- Similarly in #10-11 “spring” should be translated as 乏, similar to the above example, 

it has to be replaced with a word with similar meaning. The only possible word within 

the word list is 丘 which means river. As the meaning of the sentence is not 

significantly modified, it is deemed as an acceptable translation.  

- In #29, “rough” is usually translated as ج܅ or ջނ in Chinese, however, as ج and 

ނ are not in the vocabulary list, a more basic translation of ܅ was used. 

- In #34, “seaweed” should be translated as Ѧ修 , however, 修 is also not in the 

vocabulary list, a simpler alternative Ѧ؊ was chosen instead.  
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- In #52, “rumour” is usually translated as ٔڀ but ڀ is not in the vocabulary list. 

Since there is no alternative within the list, the Chinese translation is rephrased as they 

heard someone is going to attack the people on the “Hill”. In this way, the implicit 

meaning of the source text is expressed explicitly in the target text. Students were not 

given the chance to practice the skill of inference but at least the translation has kept 

intact the message of the source text.  

- In  #64, the most obvious translation for “handsome” should be ؅Í, however, Í is 

not in the vocabulary list. Other close alternatives such as ʋ  is also not in the 

vocabulary list. As such, the rudimentary expression ȡԏ was chosen instead. This is 

not an ideal expression but the best that could be done within the limitation of the 

vocabulary list. The same strategy was deployed in #173.  

- In #129, “lost his balance on the boat” should be translated as ՛T传, but as 传 is not 

in the vocabulary list, the expression was translated as ʃ书ڪóѦ܃ which meant 

“almost fell into the sea”, the meaning of the sentence is modified but is considered an 

acceptable translation as it described the same state of motion. A similar translation 

was adopted in #133 as the standard translation for “to find balance” � ʗع�is also 

not in the vocabulary list.   

- In #164, “clasped his ears” should be translated as ͟»׀ϖ but as ͟ is not in the 

vocabulary list, an easier alternative ͗» was used.  

- In #310, the standard Chinese expression for producing rice alcohol should be ۾շۻ, 

however, ۾ is not in the vocabulary list. A more elementary expression Þշۻ was 

opted to express the same action with simpler words.  

 

(ii) Introduce new vocabulary with English translations 

In the process of translation, it was determined that there were many expressions or words 

which were not in the vocabulary list but could not be replaced with words which are in 

the list. These were mainly names of places (#3, #34, #55, and #314), names of food (#18 

and #19), names of items or animals (#16, #145, #177 and #199), nouns and noun phrases 

for people and actions (#128, #162, #170, #240, #295 and #297), and also description of 

scenery (#340) which are irreplaceable in the text. If they were to be replace, it would 

change the context of the story. For these words and expressions, the translation strategy 

deployed was to provide Hanyu pinyin to help the students read these words, and footnotes 
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to explain their meaning. The footnotes were mostly in English as this is a key technique 

used by MOE to educate students on new vocabulary, an education strategy also support 

by Na (2014).  

 

(iii) Omission of non-essential out-of-scope words 

In several instances where the words which exceeded the students’ command of 

vocabulary were non-essential and did not affect the context of the story, the strategy of 

omission were deployed. The examples were: 

- #57, the Chinese expression for “aloe” was omitted, the translated text simply read a 

boy of similar age was seated under a tree. 

- #58, the Chinese expression for “pickled” was omitted, the food was described as 

gourd.  

- #88, the description of boats built from fir was omitted, the translation only described 

boats made from tropical trees. 

- #199, the names of the two types of oysters cupping and bari were omitted, the 

translation read as two types of oysters.  

- #210,  the laundry list of weapons were omitted, the translation was simplified to 

carrying various weapons.  

- #295, the description of how bezoar stones were formed was omitted in the main body 

of the translated text but mentioned in the footnotes.   

 

(iv) Stretching Their Vocabulary 

As the translated text is meant for pedagogical purposes, idioms were also intentionally 

placed in every 20 - 30 lines to stretch students’ command of the target language but at the 

same kept most of the language simple enough for them to read without assistance. The list 

of idioms used in this translation were  ԋÈiƧ(#1);�义ǑѦ(#13); Τ位̡(24#)܁; Ô

®×ٰ (#30); љљϊƥ(#30); û(40#) ¬܁ݾ; 乘Τ仗介(#42); ·̎(179# & 54#)̎ݑ; 

iВiϹ(#60); שĹυ亮(#65); ؃ϊ̚˞(#70); Ti̚ŀ(#74); ܟȋԩθ (#79), vݥ

ԩ临(#87); T̀ƊT̀Օ(#105); q�ɘʊ (#115)ą8�õõ(#116); �Â7è(#124); 

Øȴȴ� (#141); v­Uw (#159); ݧއ±í (#162); o<AR(#209); ҂VݧÙ (#215); 

Ï¸2e (#217); Û从ȍ݆(#221)g�uڍP (#232); Ƨ˴i֏ (#241), Yށr�

(#244); �p�î(#266); �Y+B(#272); 	¿��(#278); øۍV�(#287); ٲ�ٲ�
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(#300); áņqŶ(#301); Þ÷�¶��O(#301); {�ik(#303); �ë6�/ÑÇ

(#323); ԋۂ�α (#340); ÁÝ֨�(#344) and 	>tٜ(#345).  

 

(2) Grammar 

As the text was translated for pedagogical purposes, the translator also tried to ensure that 

there were sentences which would allow teachers to illustrate certain grammar rules and 

for students to understand the correct use of the language. Some of the grammatical 

functions and structures featured were: 

- The use of ̲ to express the management or disposal of an object, some examples 

are #16, #100, #108, #125 and #170. 

- The use of 倒 to express the meaning of being subject to something, some 

examples are  #118, #165, #172 and #321. 

- The use of ɞ to introduce persons or things related to the predicate, an example is 

#26.  

- The use of ú� in #1 to express the idea of in relation to something.  

- The use of conjunctions like ¸δ(#64), Tأ ,(169#) ۍҢ(#31)and Ңֽ(#250 

and #287) to express adversative or transitional relations. 

- The use of conjunctions like  Ǔi(#17, #194, #215),  ǓУ(#9, #22), ̚¢(#66) 

and ӡ�(#187) to express cause-effect relations.  

- The use of ȢϨ (#188 and #200) to express hypothetical relations.  

- The use of i�(#133 and #265) to express causative relations. 

- The use of �δ(#102 and #300) and ҢƐ(#104) to express successive relations.  

- The use of ȡè(#286) and ·r(#318) to make a metaphor. 

- The use of ：Ң(#72) and 伦Ң(#162) to describe sudden occurrences. Teachers 

may also like to illustrate the similarities and differences between the two words.  

- The use of adverbs such as iԊ(#17), ϔϠ(#21), Ƃδ(#21), �Ϡ(#22), ˣδ

(#24)
ſȡ(#32)
TˇT(#34)
՝Ң(#160), ەˑ(#164), �	(#180), ڡ体

(#230), Ւ՝(#235), and 争ĩ(#342). 
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(3) Metaphor  

According to Piaget and Pinter (Pinter, 2010: 11,13), students at 11 and 12 years old are 

able to understand metaphors. There are many instances of metaphors in Chasing Merlion 

and all of them are descriptive metaphors. There are generally two strategies deployed by 

most translators when translating metaphors – foreignization or domestiscation (Venuti, 

1995). Peter Newmark gave some suggestions for translating metaphors (Newmark, 

2001:88-91) which includes: (i) in the target language (TL) remaking the same picture, 

provided it has comparable frequency and currency in the appropriate TL register; (ii) 

Remaking the source language (SL) image with known another TL image, given it exists 

within the register; (iii) Remaking the metaphor by simile; (iv) keeping the metaphor and 

adding something else (v) changing the metaphor to sense; (vi) giving up the metaphor if it 

is too often used. Below is the discussion of the various strategies used when translating 

metaphors in Chasing Merlion. 

(i) Remaking the same picture in TL 

- #79: “like the break of dawn after a very long night” was translated literally as 

 ȋԩθ, it is noted that in this instance the TL image remade the sameܟ

picture in the SL.  

- #217: “Sailors…fell off the vessels…like exhausted and lifeless torpedoes” was 

translated literally as èiddթӯĹɮчϊ亮ƧĹ介݉ށ. The metaphor 

was basically kept intact with a slight addition that the torpedoes were falling 

one by one. There was no attempt to remake the image as “torpedoes” was the 

most appropriate metaphor given the setting of the scene – a war between 

pirates and trading vessels.  

 

(ii) Remaking the SL image with known another TL image 

- #70: the metaphor “like he was returning to a very long conversation with a 

friend only he himself could see” was remade into a Chinese phase ����


���� to allow the opportunity for the teacher to introduce some poetic 

expressions.  

- #80: “the match that lit the tinder of Oak’s heart” was remade into another 

image in the TL, that is, a key to unlock Oak’s heart. In this example, it is noted 

that the TL image is a common metaphor used in the TL.  
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- #87: “‘dance with the waves’ – a seamen’s expression to describe the 

seaworthiness of a boat” was remade into a Chinese idiom vݥԩ临. 

- #221: Rain coming down “in sheets” were remade into a Chinese idiom Û从ȍ

݆, a known image, familiar to the TL audience.  

- #236: Similarly, the metaphor “poised like a statue” is remade into a known 

image in the TL èԣȒiϹiŀzTŀ which means motionless like a stone.  

- #244: In this instance, the metaphor is also remade into a Chinese idiom Ȣށ

ˇж which means like a fish in water. 

 

(iii) Changing the metaphor to sense	

- #69: the metaphor of “like he was studying an unfamiliar map without 

betraying either disgust or admiration” was changed to sense, the translation 

read as he took a hard look at his face, without betraying a sense of disgust or 

admiration.  

- #177: the metaphor “all the time examining them like some extinct specimens 

stolen from a museum of sorts” was changed to sense, the translation read his 

eyes never lifted from them. 

 

A possible pedagogical activity that educators can carry out is to ask students to think of 

other metaphors to describe the same image. That would be especially application to the 

images in #70, #80, #87, #221, #236 and #244. Pinter (2011:13) pointed out at students at 

11-12 years old can appreciate linguistic challenges such as translation, or text analysis, 

and can evaluate their own and their peers’ choices of metaphors.   

 

There was also instances where a metaphor not presented in the source text was introduced 

in the translation. One example was #216 where “many arrows rained down on the vessels” 

was translated as arrows fell like raindrops. Another example was #301 where “some 

appearing extremely eager to use their implements if only for a lack of opportunity” was 

translated into a Chinese idiomatic expression ؅݄ΤӟХpǠ . 

 

(4) Poetic Expressions 

Higher Chinese students in Primary 5 and 6 are expected to be able to write complete 

sentences, narrate their story clearly and completely, and to write simple descriptive 
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sentences (MOE, 2015:23). Therefore, a text translated for pedagogical purposes should 

strive to provide exemplary sentences or phrases for students to emulate.  Below is a 

discussion of several examples in Chasing Merlion (#335 - #345). 

 

- In #336, I have chosen an idiom ΦěֽÀ@Φóֽ˪ as the equivalent translation 

of Day was special for work and night was unique for sleep. Not only is the idiom 

equivalent in meaning as the original English sentence, it is taken out from a 

classical Chinese poem, this adds to the aesthetic appeal of the language used here. 

It is also an opportunity to educate students on classic poems and further their 

knowledge on Chinese culture which is a key learning objective in Chinese 

language teaching (MOE, 2015:9). 

 

- In #340, I have chosen the idiom  �
�� to describe how the various hues and 

colours blend together in the palette formed by the black and blue skies. This idiom 

is not in the primary school syllabus but it is the most appropriate idiom to 

introduce in this context. Hence, it will be a good change to stretch their 

vocabulary.  

 

- In #344 and #345, there was a vivid description of the noises made by the various 

animals and insects in the jungle. I have described the hallucinating cacophony of 

noises as a symphony in the night (令֨׾�介t՞). I have borrowed an idiom 

which describes the sense of sight to describe sound to help readers picture in their 

mind how the different noises come together to form a picture.  

 

(5) Register 

There are various categories of register – e.g., non-technical or technical, informal or 

formal, urban or rural, standard or regional, jargon or non-jargon, vulgarity or propriety 

(Landers 2001:112). The translator needs to decide on the register which should ensure 

that the language is used appropriately in the culture in a specific situation (Lefevere, 

1992:75). For Chasing Merlion, the register is set at an informal level to make the 

translation approachable for young readers. This is portrayed strongly in the dialogues 

between the characters where they spoke casually to one another. However, the register is 

not colloquial, neither was Singlish being used, as the text is meant to impart 
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grammatically correct use of the target language. This strategy ensures that the target text 

is appropriate in terms of level of language proficiency for the target readers.  

 

(6) Names 

When translating the names in Chasing Merlion, the translator first needed to determine if 

the names contain any allusions that allows readers to characterize characters to a greater 

extend (Lefevere, 1992:39). Therefore, names of characters in the story were not 

transliterated but translated to reflect the character’s persona.  

 

- Wang comes from a relatively well-to-do family and he lives on the “Hill” 

inhabited by the local royalty, thus his name was translated as Ϋ� which means 

the prosperous boy.  

 

- As for Oak, the image the name creates in the readers’ mind is someone who is 

strong and independent like an oak tree. It would have been obvious to call him З� 

However, taking into account that the character З is not in the prescribed 

vocabulary list, it was replace with Ϸ which means tree.   

 

- As for Tok, he is portrayed as a righteous pirate who hated violence and injustice. 

Therefore, he is given the name í which means righteousness.  In #198 where his 

companion described him as someone who dislikes injustice, the word í was 

deliberately incorporated in the translation ZϊТí̃介�>. 

 

- Bayu is actually a name of Indonesian origin which means swift as wind. The 

meaning of his name was mentioned in #272. The shorter form of his name was 

given as  “ݥ”because in the early mentions, there was no explanation of what his 

name means. Only in #272, to match the source text’s reference to what Bayu’s 

name mean, the translator elaborated that his name was ўƒݥ, which means he 

moves like the wind. However, to fit in with the Chinese naming conventions of 

having a family name, ў was replaced with Ģ which is a common Chinese family 

name with the same pronunciation. This strategy ensures that the target text is 
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firstly age-appropriate in terms of vocabulary and at the same time stretches 

students’ ability to make associations.  

 

As for the names of places like Temasek, Timor, Dragon Tooth Gate, China, Fujian, etc, 

the translator has opted for known existing translations, as these were actual places in real 

life and in the story. In the preface of the book (not translated), the author did mention that 

that story is a cross between history and fiction, thus the translator has decided to stick to 

existing translations of real places for the above-mentioned place. But, for certain places 

such as “Hill”, “River” and “Island”, the translator kept the form in the TL, as the names of 

these places, namely Fort Caning Hill, Singapore River and Sentosa were not established 

in the timeline of the story.  

 

(7) Ideology 

Earlier, it was mentioned that translators need to pay careful attention to ensure that the 

target text maintains political correctness and content that are capable of offending any 

racial, religious or ethnic groups and issues like sexuality, death and illness, family strife 

and divorce should be either avoided or handled with care. It is noted that as Chasing 

Merlion was targeted for young readers, such contentious content were not presented in the 

source text. That was a main reason for selecting this source text. There was no need to 

pay special attention to the ideology in the targeted text.  

 

3.7 Suggestions for further research 

The above are my recommendations for translators who wish to translate for pedagogical 

purposes. Further research can be done to derive a more comprehensive set of 

recommendations. Some suggestions are as below. 

 

(1) Reader Response Survey with Target Readers 

As the translated article in this Capstone can act as a supplementary reading material for 

learners, it is crucial that the readers actually enjoy reading it. A way of gauging their interest 

is to conduct a reader response survey. Taking reference from the Reader Response Theory 

that focuses on the reader and their experience of a literary work, a translator can also test the 

reader responses by doing a survey with a random sample of target readers.  

 

 



 53 

Some of the questions could include:  

• Rate how much do you like the story? 

• Rate how much do you like the way the story is written? 

• Rate how much has this story helped improved your writing skills? 

• The use of English translation helped me understand new vocabulary. Agree or 

Disagree.  

 

With the results collected from the children, further edits can be made to make the story more 

appealing and more targeted in terms of teaching them good writing skills.  

 

(2) Experimental Teaching with Target Readers 

Another possible research idea involved conducting experimental teaching with the translated 

text. As the translated article can be used for language teaching in the classroom, a random 

sample of teachers could be selected to test carrying out actual teaching with the translated text.  

 

Teachers can then complete an evaluation to rate how the translated text fulfil their teaching 

objectives, the age-appropriateness of the text, comment on whether they will use the text in 

the classroom and suggest areas for improvement.  

 

3.8 Conclusion  

In contemporary language pedagogy, the use of translation serve certain purposes. This is 

especially important when learners are learning a foreign or second language. In Singapore, 

where more and more students come from English speaking homes, the use of translation 

allows for them to grasp Chinese Language faster in the classroom.  

 

On the use of translated articles in language pedagogy, while some scholars value the 

introduction of foreign culture, mindset, others criticise the badly translated articles. 

Essentially an article used for language instruction should be well translated to showcase the 

beauty of the target language and to fulfil learning and teaching objectives.  

 

Thus, it is important for translators to exercise special care in doing pedagogical translation. 

The selection of the text is crucial as it should not contain politically incorrect, raciall and 
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religiously sensitive information, also it should trend cautiously on issues on morals, sexuality, 

etc.  

 

In the translation process, they need to be mindful of the cognitive and language development 

of the target readers. Extensive research needs to be done to determine readers’ language 

acquisition level and learning outcomes.  

 

The translated text should be carefully manipulated, through means such as replacing words 

that are beyond their level of comprehension, providing footnotes and pronunciation guides 

when necessary, sentences must be carefully constructed to illustrate specific grammatical 

structures and to teach students to write beautifully. Translators should also be familiar with 

pedagogical methods so that they have in mind how teachers would teach the passage and 

even provide pedagogical suggestions when possible.  

 

A good pedagogical translation should not only function as an instructional material for 

classroom teaching, it should also be a pleasant read which would encourage students to 

pursue further interest in learning the language.  
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Appendix 1: List of Chapters in MOE’s Primary Schools Chinese Textbooks 

d_ŗٶ���l余ă�-Ą 
'_�Ö 
上͑ٱþ 

• 1.a o e i u ü  

• 2.y w 

• 3.b p m f d t n l 

• 4.g k h j q x 

• 5.zh ch sh r zhi chi shi ri z c s zi ci si 

S{ 1 

• 6.ai ei ui ao ou iu 

• 7.ie |e ye yue er 

• 8.an en in un |n yin yun 

• 9.ang eng ing ong ying 

S{ 2 
þ׼ç 
�

 �ٶ

• Îٶ� �_� 

• Îٶ� }Ŋ介值 

• Îٶ� �ì»上^ 

• ÎKٶ 假介ސȷܟ 

• Îٶ� ǚӦֲTÒ 

µ^ç 
�

d_ŗٶ���l余ă�-Ą 

• Î*ٶ ÅÅÚ 

• Îٶ� }£óҫ�4Q 

• Î(ٶ � £J 

• Îٶ� ��; 

• Î6ٶ #�� 

• Î6ٶ� �ø� 

• Î6ٶ� ��d_µ 

• Î6ٶ� ñݤÛ 

• Î6Kٶ �^� 

• Î6ٶ� ĩ̒ٳd 

µ^ç 
�

�

�

�
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�

d_ŗٶ���l余ă�-Ą 
¾ʻ 

• Îܟ{ ٶ�U� 

• Îٶ� Éށ 

• Îۍ ٶ�Νl 

• ÎKܟ ٶȍC 

• Îٶ� V�»Uê 

• Î*ٶ �p©̐ 

• Îٶ� d&@ß 

• Î(ٶ d²ށ܉ 

• Îٶ� �,»b 

• Î6ٶ }£���E 

• Î6ٶ� ]æٚ� 

• Î6ٶ� }»X�; 

µ^ç 
�

d_ŗٶ���l余ă�-Ą 
¾ʻ 

• Î6ٶ� dކGUϷ 

• Î6Kٶ a£Øi¯��� 

• Î6ٶ� _ŗٱ 

• Î6*ٶ ?兄%�� 

• Î6�4 ٶ�Q� 

• Î6(ٶ ù))GӤZZ 

• Î6ٶ� 假»ݘ� 

• Î�6² ٶGÓĂ 

• Î�6ٶ� "µ� 

• Î�6ٶ� Òè»¨ۊ 

µ^ç 
�

�

 
d_ŗٶ���l余ă�-Ą 
¾ʻ 

• Îٶ� À� މ

• Îٶ� {�»è� 

• Îٶ� ãë�»值 

• ÎKٺ; ٶϿ 

• Îٶ� }Ty 

d_ŗٶ���l余ă�-Ą 
¾ʻ 

• Î6ٶ� d·`GД�Ϸ 

• Î6ٶ� Ëڝ 

• Î6Kٶ ÀӤَ 

• Î6ٶ� ևɷ介±ٳ 

• Î6*ٶ ��֚}.!� 
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• Î*ٶ MMM 

• Îٶ� G}�ëݧ 

• Î(ٶ Ëê 

• Îٶ� ͢ω� 

• Î6ٶ }»¡NIô 

• Î6ٶ� U�« 

µ^ç 
�

• Î6ٶ� “W°”٘ݡ 

• Î6(ٶ Ð\»±ٳ 

• Î6ٶ� déé 

• Î�6ٶ É佳é 

µ^ç 
�

�

d_ŗٶ��Kl余ă�-Ą 
¾ʻ 

• Îٶ� H³jÌއä 

• Î٥٘ ٶ�ΝĽQ 

• Î۔  ٶ�	҂ 

• ÎKٶ ¼ý»�� 

• Îٶ� dݧ� 

• Î*܍ܑ ٶ介ƲR 

• Îٶ� ��X� 

• Î(ٶ 克Ў� 

• Îٶ� Fٳށ值 

• Î6ٶ Õº¥ 

• Î6ٶ� }��
 

µ^ç 
 

d_ŗٶ��Kl余ă�-Ą 
 
¾ʻ 

• Î6ٶ� “Î�=�” 

• Î6ٶ� Î��94兄��[Æ 

• Î6Kٶ 	�Ϲ»sÿm 

• Î6٨ ٶ�ÿȍ� 

• Î6*ٶ �È©L� 

• Î6ٶ� �"Üâ~ 

• Î6(ٶ �Ä�Dü 

• Î6ٶ� àNá�¢ۊ»Þ÷ 

• Î�6ٶ �ø�Ć 

µ^ç 
 

 
 
d_ŗٶ���l余ă�-Ą 
¾ʻ 

d_ŗٶ���l余ă�-Ą 
¾ʻ 
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• Îږ< ٶ�»£ā 

• Îٶ� ÍȒ�f 

• Î3|�� ٶ�»ɋݺ 

• ÎKٶ 兄Ϡގ“做۲” 

• Îٶ� úؖٝ 

• Î*ٔٱ ٶ介Ĺö 

• Îٶ� ֚ɦá�介! 

• Î(ٶ ҫΜǲͼ� 

• Îޅ¹ ٶ�òܼٝ 

• Î6ٶ Ê0�»�½ 

µ^ç 
 

• Î6ݫ ٶ�Ԃ介Ί� 

• Î6ٶ� �ë�íÙ 

• Î6ٶ� Óʌ»值 

• Î6K�4 ٶQąµ�st 

• Î6ٵ ٶ�}� 

• Î6*ٶ ÃȒп 

• Î6ٶ� 
c! 

• Î6(ٶ 	:�ªñ}x 

µ^ç 
 
 

 
 
d_ŗٶ��*l余ă�-Ą 
¾ʻ 

• Îܔݙ´³ ٶ� 

• Îٶ� “ևȒʈ” 

• Îٶ� ÛΚ介¯ 

• ÎKٶ dûåGa»�; 

• Îٶ� Ā5«ޔï 

• Î*ٶ h	T$µ 

µ^ç 
 

d_ŗٶ��*l余ă�-Ą 
¾ʻ 

• Îٶ�  �Ö_�n�� 

• Î(ٶ  z偏g� 

• Îٶ�  yĩ�¤y1» 

• Î6ٶ  ðN¦§�À} 

µ^ç 

• �d_ŗ�	ٵ٥^ˣç 

• �d_ŗ�	٥.^ˣç 
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Appendix 2: Vocabulary List for Primary School Higher Chinese 

 
�� ܳǁҫƻ͝ԮƳԢςɅ͗ɻϽאĚæ�

�� õҮʆ̲Ɨ֮ŊɊÏי̾ݮ交͵ݟ״Ӹӹ͊ڍʑŖµĻ̪Ϥͷãҩσ̻֗چ�

ϔեŌϡו亏ȅہڈ˵Õ倒ț�

ǽ۰ˋգސ۩一Ӳĩċ儿Яʙؼüxɔ֧ϴ̛֥傻Ëźݕۉۈۊ�

T˜Ф͇´ʊ۸Ј亡ܢػצĳ͍͡ר俭БŜя�

	� ΂̞ؕϜڋ΃！Ԛ܁؊ѡÉūă̇不К�

gŰܻsӇՌݩʟۖܟ܄ɭȄǰƞ؉±Ɯβ՘ܙƊ俱Օʒ�ғޒě̑ǡƿČ׵

且ׇvǇϱφ̯٫ϝʃɪįͱíŮɩУИλЖzַɜĥЍ͔٨ɱ̱ڤåתڣɝ

�Ϳō˺̀ȺڳϳĦť他˻́ԪɌٓäكʿ؁ƺɽ̓Щ供ǫÌΐ伟ׁǍϏ乙�


� 介ʳȍ�ȊٵɃϖī۹Ǡ̡ܬŀ书ɞتӤͨ似Ɉ^ʏզ乞ˇ۬ر܉ڃĝɹڪÖ

久ʧMɠȕřƍͶ҄׊ʎ`ڵؿƠʢ互º ¸ٸΛ̎Ǵ伸͂הԡݘјʣĊڸʺ

Ъ˃̵̗ۣۋݘүΌ丽ݞՠ̿˽ڶ保ЮԱܜÿΘٗӷԝ͚٭ΧȥĐ－ԙ伍Чۡ

ϵ�

(� �éֽݰމ׀˭˩�

)� ٢作չ伴ՀfəډƘƩ׎ɢ丝ָʔܴҝŵ�șݑݥحΞĞҬ̬ݫΈ̙όȐŶݧ

ǂ§Ȇ֦ڑڗ二Șѥ人Ėеʦܭķ依ȣ̄ףʥȧƖs¨Ӯ׿俗֭ۨ׽Ǩֆيܗ

ɼ�


� ƵϨļݾӀöڭۍʹʖРúơ֚住ݝΑڡɿǙïϺٯƋˢ世żĤùΆ͕允ٌu

ȫّυәʝΊ̃ɇ֪ގձږҁȌ仓ɏ݁ݿϻÇ˼·ӜٍĈ免܌ЇĪЏѷ׌ϰܖ

�ʹڂՑʹۅڮ做ĸ入ۥǘȿڔ܋

�� ®ȡ׾ŗ值Ҍև丘ЛӦѦƐǒ（ɐͥۑ̺ތދɁژ乐ذ؟Ԃ：ÊŬǆ̈《ƌ些

Ǥ：Ʊآ­上ћ下；̓͜ƦӼ̘½ؓ�ӏ也ȶƇ云ήټɚЫĠrƙ低ŋԾ؋ƽ

�̌˦ˤʛѺζ˹ۂ˧ȃ促˲ѯ˨ڏ˰Гв串څ֤

�� ěȪ�ًþԗއɑĽۓđɬƀŽʄʬӧِmٞظȜ侯à֘Ώ˟֖ɗΎÜ严ɲ݅

ͬØٝ͛܇Ψʈې׼ݐ光ϥ�ɨ֞ܦ˷čЄɤŲկ֊位Ĵͤ׭l؜Ǣν¤ڿ余

ϗ亲乳�Γͧ՝ѳթҋْ֜Ķ֟ɮ倦体ĆǹՋŤ׆׸ŢŎ¥ĔԿĜǧ՜ݪÙϢ

мԠݷˍځ乱ÒۻȾۼɖȔՒ丰Ô̖��ńܸ但̰ɰǲѧ׏ղΥʂٕܱۙܞڬ

Äԁ۶ܵĲοؔӱљ�

�� Ż˔ʭٶԏ伤ƂǦݢЊƹŞȓʪ么ɓȂɍܫ؄İ例件בխݒՆĎҜهƪǖƭ˥

ϫ̶ȸ͏̤̦ͭ̅于ˬð�Ԥ�

�� ÷ֺat�Ϡ܃؛è�ϧԵēўگ佳պޔסĹյЎЂͅە你¡۵݉主临Өڻ�

ŧؗďݡΡ՚žĨ休܆ύӖŃŅǬ何ʻΙ、׷˝丢ʫݎÑ̏Ә٠习۷ۇÆէۀ

�借Ӭ五ܛϛ）份ܶل͌ܔدҗׅ֛϶ؠŨҘĿո井h׃乎ޓҵġҙө݈ܐ

0� Ȥ兄Ȩܠ£ì仗ϑӉֲݓЭчȦ丁̀Ɣշǎ九ŚέƏˑخƧͽ先ڇЬ̋҂ފ储

优ɘ七ܧЁñВԎϓپހԥʓԳލ仙ǯԑąܷ̊҇̈́ʕϭӆ֢ňɛ代΍众Ǻئ

ǌٻ�

�� ÁȞކѐܨƣҴȟ˳݃ćӥʘ͓Ƹ۱כł˕ʰ˚ֿρם…śȳˮѣɂ̩�

2� ƶá�

�� ϋұǩҪͪ͆ګюҔ仍？Πԩȵ҅͑侧Բŏʗ؆ӯ中ԼܽӚÃƯ̸̼עԅͦݦ

Ҳմ٤̭ݼǱ̛两ܓۺÝ从》Ԍ̠زکμړħ;ėۗ�

�� ˶kݏڢѲ�дޑӕξȗœֵ偷ı克Ͽ傍ôՄ̹ϐџţǜ˯ǻŸ三Ітʸu܍
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ʞʯΕԬΣýǐЙʁՓНЙ̕ن产ğτҸŉ͐ĺП֩Ϫ们Őɳ˫东ÛϚԷīծ

ќ�

�� Φ�买׉Ң٘ɒٚȢڼóˎ¦Ϯ̢ʶ�ϯ؎Ҩ佩�˿سͯܘ؃̫�

�� ŒǑδ}̝ɷn亮ʌoٳж�假ȁ�Ϸ̧ڷĭɧ٦催׹ԣ΅͒ǿĮӃv乌͒х

ɋΪ̚ʉɸ¶¯ݨηԘԺ˞ةޏܡȩŷَ٩举٥־ǀԴЉ²ڜݲ׮ШܿϘȑŴ

ɎۃÅҰΒǶݚŔΔأŹհښͺϞǅ·ҧȻɣ۝ϣۦƈ܂ݭ٪ϕ̜Ҟ便ĵҷɄ

ٴçǞɡƄƾ̉ΜÎcɶΟװԶ֕۽ʱ΀仿他׶ݶ”ǋՃӶ_ԍ١Ƿ֡ɕͣט

ņӣ�

�� ȒƎȎȏǚƚӝǝڰȠ¼ƑßϟƃӠٹ伦ڹЃòп܏҃ͮ۞ڲ什ͰנŦǪχͫ

ǔƕۛ˘̴͈ܾѬ͘ڱ̣۠ڒâʩȝٙ͹傲ʷˆݣ伯争ۤƉ֝健ЀҟրӴǳץ

ѨęѱǸ偶זիƼ͞�

�� �̒ӎܣӍΗŕiɯױκثɴ了ˁɆlqȉώːľ。¹ȱʵͲǗݜЦܩٲƥѶ

，Х԰͙֫Τşš°ف̍ا与ϒȭ©ư传ՙϦ֎݊рדȰ˱�

�� ɀˊϸɦ˾pբ�̐ڄǈ元Νΰضû偏ؤ丧وݔè{ƒ�ƲӐî۟ƓҦ܀Ðރ

ȇ݇ª˪ٟܼ֠�݋֏ԋ֒ѩìĘճƝʍʚ|ݛǭМεֳɟΚՂۄʼǏ˸ٛȬ

ւ݄Һȼܥ亚ŘȈٽԛˠ倾ִٰÓʐ�ܹθؚـشԻʇО伞ی΋ך�Ʈط�

:� i݆غ候ωϊzܮű义ǓǛֱ令ވӟݖųƅƆށ�Ǖۏҳݤҭӌ\ϹʾƬʡ¢

�ӡѓ¬̆ݗȮЋ͸őڥʅҒŭ̂ί۔ێ۪ȋ́Ƣ؅ؐܺӫŇٜ乖۴ڟ丙Ս؀

“іwŠ万ٔٺũírëܯƟֶפƫŪ丛Èܪʲқݺֈؖܒʮ̨为ʜ任ˡb܅

˓ӳѴͳ͋׻ӿ俊ݠ؏�ɫݬѽĉˌ价êѰƴÂι݀إגɉֹɉԀ¾�

�� ȷےſΩȹǟÞܟǎǟ̮以ڠԐϾՅeΖ˙΄ʴҊשÀĄҤԹ乡֑ʨ՛ۚ͠t

ǥԟĒ»ψ͉Тڨϩá܄�ں֍ӈԊمˣγք֔ӓƤ͖ۧͩ܈φڝ�ϙˏҥص

ǣԖ̷̳աҕȀܰЌؘ٣ɥּ停pŁ伙Ը佣今΁ְھ΢丈ё՞܎܊ցŝ͎̔ל

ƁĬڛÚǼ՗Țҽɵģ像«ۮȯ˒ׄϲΉСԒϏm̟ڞ个Қײϼڙͻ݌ժԨռ

π业ܲ使݂俩ۭ̥ڴ׬�ܝ٧ڎۯ�
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Appendix 3: Permission to translate 

 
 

Re: Permission to translate Chasing Merlion

Hi Semay 

Thanks for writing in. I'm ok with the proposal. You may proceed. Thanks. 

Regards 
Philip NG 

Sent from my iPhone

On 14 Feb 2017, at 22:12, #NG SEMAY# <H150021@e.ntu.edu.sg> wrote: 

Dear Philip,

We have spoken about translating your book for my Master's Capstone. 

I'm writing to seek your permission officially. 

I am a MA student in Translation and Interpretation at Nanyang Technological University. As part
of my studies, I would like to produce an English-to-Chinese translation project, involving my
translation of page 1- 16 of your book Chasing Merlion. 

As far as I know, this has not yet been translated into Chinese. Could I ask you for permission to
use these pages in my translation project? The project is for academic purposes only. My final work
will generate a research paper, which will be submitted for assessment in the following format:
original-text extract, my translation, and my academic analysis and discussion. After assessment by
NTU faculty, it will be catalogued by NTU library and become accessible to NTU staff and
students.

I will acknowledge your permission in my translation project. Unless you have a preferred
wording, I propose: “The source text is reproduced by kind permission of Philip Ng, who also gave
me permission to produce the translated version”.

I look forward to your reply. Many thanks in advance.

Yours sincerely,

Semay

Philip Ng <wanderlark@gmail.com>

Wed 15/02/2017 13:35

To:#NG SEMAY# <H150021@e.ntu.edu.sg>;
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Declaration of Authorship 

 
Name 

 
 Ng Semay 

 
Matriculation No 

 
 G1503548H 

 
Course Code 

 
 TI6302 

 
Course Title 

 
 Capstone Project 

 
Supervisor 

  
 Uganda Kwan Sze Pui 

 
Submission Date 

 
 28 February 2017 

 
 
Plagiarism and Collusion 

Plagiarism: to use or pass off as one’s own, the writings or ideas of another without 

acknowledging or crediting the source from which the ideas are taken. 

Collusion: submitting an assignment, project or report completed by another person and 

passing it off as one’s own (as defined in the NTU Honour Code  

http://www.ntu.edu.sg/Pages/home.aspx ) 
 

I understand the nature of plagiarism to include the reproduction of someone else’s words, 

ideas or findings and presenting them as my own without proper acknowledgement. 

 

I understand that there are many forms of plagiarism which include direct copying or 

paraphrasing from someone else’s published work (either electronic or hard copy) without 

acknowledging the source; using facts, information and ideas derived from a source without 

acknowledgement; producing assignments (required to be independent) in collaboration with 

and/or using the work of other people; and assisting another person to commit an act of 

plagiarism. 



 

 

 
 
 
 

I understand that the work submitted may be reproduced and/or communicated 

by the University or a third party authorized by the University for the purpose of 

detecting plagiarism. 

 

Penalties for Plagiarism and Collusion 

The penalties associated with plagiarism reflect the seriousness with which NTU view 

cheating, and its commitment to academic integrity.  This could include the award of a 

failing grade for the assignment (or the course), or expulsion from the University. This 

policy applies to all work submitted, including oral presentations and/or written work. 

 

Keep a copy of the Assignment 

Be sure to make a copy of your work.  If you have submitted your assignment 

electronically, also make a backup copy. 

 
 

I understand that the work submitted may be reproduced and/or communicated by the 

University or a third party authorized by the University for the purpose of detecting 
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Penalties for Plagiarism and Collusion 

The penalties associated with plagiarism reflect the seriousness with which NTU view 

cheating, and its commitment to academic integrity.  This could include the award of a failing 

grade for the assignment (or the course), or expulsion from the University. This policy 
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