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1. Abstract

In recent years, using translation for teaching Chinese Language in Singapore has become a
common and necessary strategy due to the growing trend of families using English Language

as the primary language at home.

With increased use of translation, or the bilingual approach, in Chinese Language teaching, the
issue of using suitable text also arises. This Capstone advocates the use of translated local
literature as teaching materials and discusses the strategies involved in translating for

pedagogical purposes.

Using a locally produced literature as an example, this Capstone experimented with the
strategies and discusses key considerations in pedagogical translations as such selection of text,
matching cognitive and language development of target readers, and manipulating text to

showcase grammatical features or beautiful writing.

Specific translation strategies used in translating this Capstone for pedagogical purposes
include manipulating the range of vocabulary to ensure the translation is age-appropriate,
introducing specific grammatical elements in sentences to ensure there are ample learning
opportunities, introducing metaphors and poetic expressions to encourage students to write

better and pitching the translation at a suitable register which is age appropriate.



2. Translation

No. | Source Text Target Text Notes (Learning
Objectives)
1. | Chasing Merlion B EyEH s,
AT R AL KT
2. | Season of Clouds = HIZEF
3. | 1209, Temasek 1209 4%, ¥R 8h(xi)’ WRAMET
) (x1)
UNSS B SE
R 5 8 (Temasek)
FE TN IHFR
4. | The Wang family was a | HEAFFIACSEARMK N, BAE
two-member father and son FHAK A
household.
5. | It was an extremely private | {3 7F 1 & ) — [6] K V¢ 5
estate far from where the | B, Ix @ —/NIEH &S,
rest of the islanders lived. TE BT 8 R R
6. | They lived in a mansion for
a house that was perched on
a terraced hill.
7. This was no ordinary hill. X 8 11 FEAS = — A 3 1
s
8. | People called this place | &% EZBNY B2k > (S| AR H ik 7 5
‘The Fgrbidden Hill”  (or | Freepli«) KA Y M st | 2 il (The
;The1 Hill’) because son;e el F. Forbidden Hill)
' ( Fort
Canning ) HJ IH
FRo
9. | But, because a large orchard | ] #& 1] FA — /KRR, | E%#HF:
of fruit tress divided these | &5 i) 5% £ 5 7 v i, 1

royalty from the rest on the
hill, no one — including
Wang — had really seen how
they looked like in person.

IR BT HE WL I A
17, BFEEAFALT .

' ¥ Ty45: Temasek, the earliest recorded name of Singapore.




10. | Next to this orchard was a | H {55106 — /N, | DGR Fmb 5.
spring of clear cold water | Jij K SLi# i, IR | SO BB <37
that cascaded down a slope U 4 Wb 37 30 L (The River) & ¥
to ‘The River’ below. ?ZE EI,(] %ﬁ jJD iﬁ ?ﬂ

(Singapore
River) .

11. | The spring water served  iX4&/Ni[Z5<il” FiJE R
many residents on its way | $E{t TAEVE FRIEE, 1
down because ‘The Hill’ S TR A
housed a surprisingly large
number of families.

12. | There were craftsmen who | 15 25 A\ 5% 2 A= 7= 3% 35 & 1
recycled glass into beads | {¢), &4 JL &1L EH(E
and bracelets and there 1k,
were others who
worshipped at the temple
precinct.

13. | The rest were like Wang’s | 1ij Hifth N, IREEAFEE — | G
father — travelling traders. | ¢, 22UV AN. | =U0U%

14. It was a good time to be a | X} Ak, 2 —1H
travelling trader. IF A B AEAR,

15. | The final decade of the 13" | 13 tH4 K (% B4 & —A | INIRH NI £«
century was the beginning | 825 (/35117 , 1o B AE S L
of a particularly prosperous (Raffles) % [t A
time for Temasek. 0 oE A DS

(trading port) .

16. | The traders traded cotton, | Fj AFEX H Hr=ffs. 5 | PRAMEE .
lakawpod and very ﬁnp 7N FERE2 AN I ok R (xT) &2° T | R (x1)
hornbill casques from this | 3 39 S A, SRJE IR | I (tdo cf)
region in exchange for SN NSRS . Akl W
foreign goods like satin, | . 4 in a o f | oo g
iron bars, printed cloth, EE (tho o) AIER 4 45 & | IBTAHE
pottery and iron cauldrons. R it

17. | And, because of his father’s | [K| N & & — 7 B Ih I B

very successful business,
Wang had all the trappings
of the good life.

N, A — BSR4
GRA

21, 7N FE © Phyllanthus pectinatus. Also known as Malacca Tree, Laka Laka, Asam Melaka.
> BEL: hornbill
* & : porcelain




18. | There  were  abundant | fth 7] DLAZ 21 A4S 348 HOR | PRI 1A :
lychees — the best there| )i iz ok /1) b 4F 19 %% B (i Z548 (11 zhi)
were — from Quanzhou in Zhi)’
the Province of Fujian in
China.

19. | There were also other| f1H fih /> WL W 2 5 1) & | R4MEH .
scarce luxuries like olives, 47, #n#iii(gan 1an)®. 7% | MM (gin 1dn)
dried bananas as well as BRI b
refined cane sugar.

20. | There was only one thing | fthf/ 15 K&k T —FE & VG.
they did not have.

21. | There was no mirror where | gk 245 1. BEAKE | iBEHY:
they lived because the last| Su4% 7, W EiZiLE T Ak
ship that tried to import A8 B KBS T . A
mirrors from China
encountered a thundery
storm and sunk near the
western approach to
Temasek.

22. | For this, Wang had never| [itk, IFEAF MRS H | EEHAE
seen his own face clearly. | Z+t 5 0. 1

Mok

23. | After Wang’s mother died | [ MG UE e p Bt 5, | DA En 3 5 .
in China, his father took 4 4 {S41LHE 17 HF kv 585 | BN KO VF 2 96 A
him on a voyage 10| pfpyiig. P
Temasek in hope of a fresh
start.

24. | But, the younger Wang was | {HHEAT ANV SR, B&— | 1BEHE
always listless and | B LK 4T R E]’jﬁ% a2
unhappy.

Wi
THEIT K

25. | What little knowledge in | {44 & it 5 4 i () tH
geography he acquired, he | 5L fih B 40 38 19 Hb B 40
had learnt it from his father. P, SR .

26. | To him, this knowledge was | X[ {15, & WM H 2 | 1B,
useless if he could not see | #=H, HAHOFEIRE X ( AW ) Xk
the world for himself. W, ARSI, Ph, eeeees

27. | This predicament arose | fih&H X FEEERZFNE

> ¥+ lychee
© Mot -

olive




because he was allowed
under no circumstances to
go outside the house to play
— let alone anywhere close
to the settlement below
“The Hill”.

IR ] A AN L A £E
A TEZ A R N R
Bl TN TET

28.

His father said it was too
dangerous.

EEWRX KGR !

29.

The inhabitants were not as
civilized as we were — they
were dark-skinned, rough
and kept their hair long!

1 BB R (B RAN ]
L NI,
AR KAI% R !

30.

His father repeated these
words so often it had
become a certain mantra in
the house.

T E R B MU R R
W, MAFE & H2hEE T
I

JliE
HAABETE

31.

For all his yearning to see
the outside world, Wang
was a very timid boy.

HIRUEAF R A B2 2 Ah
ottt s, (22— A1
NI o

EEACF

.
.

(ISP

32.

He had to settle for his
father’s many travelling
stories as a proxy for his
own adventures.

fib R 430 & & iR 42 0
i E A —FE.

(GRS

Rt

33.

Of these, there were many
magical tales.

RERr L, AF2
AT S

34.

He loved the story of the
wild boar of Timor, which
drank seawater and ate
seaweed because there was
no rainfall for up to eight
months.

fih B % W 19 R % T X
(wen)” H9 LR . 2% e S 1L
Kk AT, i
AR AW RN 28,

WRAME T

P (wen)

(GRS

RER

35.

However, three years on
‘The Hill” had made him at
least willing to concede his
own boredom.

AR, ARl BT =
T, BEATIE R OT IR 0 A5
el o

(GRS

1]

36.

After all, he longed to have
his own stories to tell one
day as well.

ftdEEHEEH A R
RE L AR TE M U H T
2P

JliE
HEAE RIS

37.

Fortunately, this

REIB I, i Hl =K

7 % : Timor, an island at the southern end of Maritime Southeast Asia, north of

the Timor Sea.




opportunity came one day| | ! & & B Ham [ A
when Wang’s father had to | &,
travel to china for business.

38. | This usually meant that the | — &L E 4 JLA H A BEA
latter would be away from | 5z
home for months to end.

39. |So, on a cloudy October T4, £+ HMKIFEAT
afternoon of that year, as |4, % EH1 LTS,
soon as his father’s ship HEAT S S HLES 52 E
departed from shore, Wang
seized the chance to run
away.

40. | He took out his little bag MUJ\EthTﬁtH MY RIE:
from under the bed and ran | 47, | (@ % & % % f@ T | WMER5
excitedly down “The Hill’. | «;[»

41. | He had with him only a few | fib & F R4 7 JLA4AK IR,
day’s change of clothes, a| —/NJapg4l, BhG —LL4
Chinese compass and a e
couple of Chinese copper
coins.

42. | Wang had no idea where he | FEAFi8 JC H B T, | Biiig:
was heading or what he 7y i 3% A H BRME | 8T H 0
wanted to see exactly. %,

43. | He just knew he needed to | fib R i B 220 H 255
get out! !

44. | The only thing he was sure | 55 {r] {50 Ah FE 5 0 '€ 88 88 A
of was that his father would | 2% 4 Hi[a] 3k .
not be back until the next
northeast monsoon.

45. | This usually took place | £ %514 4051 %% 5 B 4F — H 3|
between the months of JUH > 6=k X, 48
January and April the AR A S o
following year.

46. |He knew from the stories | %8 %% 242 i ik M\ A0 [H [5]
his father told him that it | ()it 145 3| AEAE A 2
was the time Chinese [ 5 75 84T -
shipping would set sail for
the Southern Ocean once
again.

47. |This meant that he had X7&EWRE, fH KLEMN

about a good half a year on
his own to explore the real
Temasek!

I 18], BE W% 4F 4F 2 Ab
b, AR EEE’J&E&%




48.

For the very first time.

XA AR — T 2B

49.

Along the way downhill, he
witnessed many men at
work on a kilometer-long
moat stretching from ‘The
Hill’ to the shore.

AR, AbhE LR 2
NAE I A 7 22 A2 —
AN o

50.

A completed section
showed that the earthen
rampart was five metres
wide and 2.5 metres in
height.

XANYIIA S AR,
2.5 W RIE

51. |Wang enquired about the | FEAF [ fil Al 19 H 4 B2 ix
purpose of this wall. AT TR D B
52. | One of the men told him | H.rAr— A AT A+
that they had heard rumour | /3yE 45 HFi
came about they were
unsure.
53. |But, it did appear that the | “|l|” F 8% & A0 H O
local royalty was taking no | 774>,
chance.
54. | Wang moved on. HEATWT 5, BB K 2 # 4k
2.
55. | Before long, he had reached | N4, fthoR2] [ €822 (bdo | PRAME:
the Fort Gate and beyond | 1gi) 7%, W 7iX[T, #t &% (bdo 1&i)
‘;?at, t,he north bank of ‘The BT AR T
iver AT
& 2 2 [ (Fort
Gate) /& f JE 7% &
el ) — MR &
56. | It was then he realized how | XI5, HEAF15 % H Ok b
hungry he was. T,
57. |Wang  was  fortunate | iffF, BHEM—FH ARK
because he saw — at about a | j 77, 5 —/ANER AT 1Y
hundred metres away — a B 7 IR T AA 7 — R AR
boy slightly older than him S
was sitting under an aloe| °
tree.
58. | Getting closer, he noticed | {Eilr —%F&, HEAT KILF #

that this boy was eating his

8 #2427 '] Fort Gate of Fort Canning.
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lunch of rice with pickled
gourds and grilled fish.

BRIP4, MR
fa P F 2, HA B
SN £

59.

When he saw Wang, the
former asked if Wang was

hungry.

B A 1A — IR A b
FANENZ KUKV

60.

Without waiting for a reply,
the boy offered a bowl of
the same to him.

WA, B
TAL— M ERE O —
—HETE

JVE -
— A

61.

Wang gladly accepted it for
he was very hungry indeed.

HIREREPAS Lk SUNCE// PN
KAz, i 50 kK
I

62.

This boy introduced himself
as Oak.

PINTFAEIN S, 55 £ vt
INEZAS B TR

63.

Oak was tall, fit and very
well built for a twelve-year-
old.

HARBIM AT+ %, i
RS

64.

He had a handsome but
dark weather-beaten face —
just as Wang’s father had
told him about his stories
about people below ‘The
Hill’.

Brr A A3 AN, (B RR
RE, EwmEaEhs,
“UPN AN F RIS 8

(GRS

(ISP

65.

Oak said he had been an
orphan since his father
disappeared at sea and had
relied on fishing for his own
livelihood.

By i f 2 — 2 0L, H
MNEEEE LHAEEE
T A S N

JVE -
EpaE s

66.

Oak did not speak very
much, probably because he
spent a disproportionate
amount of his time alone by
the sea and was not quite
sure how to talk to another
human being after such a
long time.

BT A 1 AR D, ASRIZ A
& PR 9 H A AR A
)RR, fhEeaAh I
SANRK i 1

67.

He also looked like he had
not smiled for a very long
time.

BT 0 e | B — 10 IR R
et P-4 A B A
o b IR

68.

Wang told Oak he came
from ‘The Hill” and he had
slipped out to seek an

HE 5 5 VR BB E 2L A
W 3 FAARRA

11



adventure.

69.

Oak took a hard look at him
like he was studying an
unfamiliar map without
betraying either disgust or
admiration.

B HT B HEAFE T A
AN X FEAT I B 0 7
A GEAFHEAF 45K

70.

Then, as was so often his
habit, Oak returned to gaze
at the sea like he was
returning to a very long
conversation with a friend
only he himself could see.

s Bl 3L G it R
HERNiEEARE, fithT

BB o

T -
EEREl I

71.

He seemed to be waiting for
something ... or someone.

it 4545 A 55 A5y S 1 BAE Y
(SE SNl R

72.

Then, almost abruptly, he
turned to look at Wang
again to advise him to go
back to where he had come
from.

AR, el Sk F A A
iﬁ: “/f;J_(Eéquo

(GRS

\
IR

73.

This place was too rough
and carried dangers beyond
your disposition to endure.

KERFH, KER T
PRIZFPNAEZA T 7

74.

But, Wang simply stood
there, literally unmoved by
Oak’s persuasion

{H A LA 2l 72 SR A3,
XA 5 A BT S) -

JE
ANAPTE)

75.

Meanwhile, he allowed his
eyes to wander the place as
if compensating for what
his physical body could not
do.

BIRBEAD), HEAFHIIR
g 2R o

76.

On the periphery of Oak’s
house, Wang saw a half-
constructed  structure  of
something that had yet to
take on any discernible
shape.

FERTR 255, flE W
NEANHARII AR

T7.

He asked Oak what it was
he was trying to build.

WA L2

78.

“My own boat!” Oak
replied with thinly veiled
enthusiasm.

“REAEIE ORI R R
M7 & AR 2%
Ao

79.

Wang thought he caught a

HEAF- LAY EH 7 2R A

I

12



smile broke on the edges of | B 1% 4 7 Bl 0 — K 1k | KRk
his lips like the break of | fu—2%

dawn after a very long

night.

80. | Wang felt elated that he had | fhili [ = 3%, /8 H 4k
found the match that lit the | 3| Ff 3 B[ 4 .00 R 1) 85 Bk
tinder of Oak’s heart.

81. |His friend replied that it | [] & $i iX & — 26 — A /b
was a one-man skiff. M

82. |“Still some way from | “jif F — By 5 [6] 4 fe i
completion,” Oak added. I, >

83. |Wang admired his new | HEAF 1R fifl fik Bl &% B 58 A< F0
friend’s courage and zeal | i/f yE [ i
for life.

84. |He made a mental note to | {45 F [ 0, it EE i
acquire some of these | fif & 223 B/ FIHE,
himself.

85. |In the meantime, Oak had | £ H R B R & T 2
been using an old boat| §i7, i #HLLE F 1 AT 1E
bequeathed to him as a gift | gy w1 25 25 579 48 i 11y
by his grandfather who used L
to live along the coast of ’

Southern Borneo.

86. | It was an old two-men boat | J5 =& — 2% F P B A i) &
made of tropical hardwood | (15 A /M,
traditionally produced in
that part of the region
whereas those built of fir
came from China.

87. | It had served him well and | /NHYESRIH, {HiLGEHEE | Kik:
could still ‘dance with the | i 38 XU IR e X% TR
waves” — a seamen’s
expression to describe the
seaworthiness of a boat.

88. | “You seemed to be waiting | “fRIF1F £ A4 7 PHEAT
for  something,” Wang | i .
asked.

89. | “I’m waiting for the rain to | “FRAEZE NN . "M EH
come,” Oak replied absent- | Fp FH Hh it ,
mindedly.

90. | “Why?” Wang pressed on, “Nf}4? “HEAFIE A,

trying his luck.

13



91. |“Because the rain brings | “[F AW < RKATLT.
miracle,” Oak answered.

92. | “Miracles for what?” Wang | “f+ X4 &5 ? »
persisted in his questioning.

93. |“Bring my father back  “JEIREH[FHK,
home,” Oak said.

94. | “What happened to him?” | “fh/EA T2 ”

Wang asked.

95. | Oak told him how his father | il #4 it 5 — K & &A% F &
left the village one day to | —jf g, T] & fih £ F b
go fishing the way he A A5k .
always did but never came
back.

96. | They found the boat. KAKATTFR B 25 25 I,

97. |1t was the same boat Oak | 5l 2 [ # 1FE £F B & 11— A
had told Wang about. IR

98. | But, they could not say the | {H /& A ZIA LR
same for his father’s body.

99. |“I’'m sorry to hear that,” | “{RyIAKMERt. »

Wang replied.

100. | “Don’t be,” Oak replied as | “AN R P58, | EEHEE:
he proceeded to collect the | ff st 3 sk 7 o o
bowl back from Wang. o

101. | The latter complimented | FF A7 AH /N1 8, {5 R
him for a delicious lunch. | Fif ¥ 1) F 2B A4t o

102. | When it finally dawned on | [i] #4 5 45 HE AT 87 1% A~ 2> W
Oak how futile it was to | g & fy¥h 4 [ml« 1y |, {&
counsel Wang out of this BT B —A .
venture, he decided to make
an offer to his new friend.

103. | The plan worked something | Ba] #% i3t HE A1 G 9813 T 3k,
like this: Oak would allow | {H 2 fih 2 205 [ B A4 — 2 Y
him to stay on the qond}tlon VA
Wang worked for him like a
fellow fisherman for a full
season.

104. | In exchange for food and | [fij HE A1 3 21 10 08 FH Sk e
lodging, Wang would offer | y £ F143: 75 )16 3%

the fish they jointly harvest
as a compensation.

14



105.

Wang  agreed  readily,
seeing in this arrangement
the dual benefit of settling
the problem of his short-
term dwelling place and the
opportunity to finally get a
taste of life below ‘The
Hill’.

HEAF 5 B8esz 7 el
I FE— R
FER, iEHSREFE L™

Tt E AR AR A
ﬁo

s
RRIE AR5

106.

Season of Rain

Y H) 2=

107.

After a full season with
Oak, Wang finally plucked
up the courage to ask him
for permission to pilot the
boat.

g 7 BE, AT
Sk 53 IR R 2 75 T A
AT o

108.

Oak did not hesitate to hand
the reins of the boat to
Wang.

o v AL TS V5
7 1 AT .

it hr & ik

(GRS
i

109.

In fact, he looked almost
surprise Wang had taken
such a long time to even ask
him to do it.

fll it B AR, HEAFE A
2 X AR, A
Wi H AT HTE .

110.

Oak saw in this the
opportunity to lie down and
rest.

XA T, e LU i
Pz, B8 RIS

111.

Wang had become his
trusted acolyte, both on land
and at sea.

S IXe HF, ANE R
FiE R, HHFEERK
BB BT EAE IR FE T

112.

There was just one more
thing.

HE—MF, e EIF
HEAT

113.

He just needed to leave
Wang with the only
warning at sea his father
had given Oak earlier.

'f@ﬁ‘?ﬁ lﬁ:HE/f ’ /

RYB I — N HLE

114.

“You can go anywhere
from here except one
place,” Oak commented as
they sailed gingerly into the
open ocean.

HEAF, {RIBILASATIA L,
BEAR LM77
BUA, BRI RETEA
T

115.

Dark clouds had gathered
on the sands of the desert.

RETHEL R EA,

JVE -
5 REAT

116.

The air felt heavy, carrying
the  burden of  the

Ja B ) R A AR AR T
A FhfE L R

JVE -
JENLE

15



atmosphere that was about
to break.

117. |“Tell me,” Wang urged, | “ft4? &)K. "HEAF
feeling mysteriously | py.0y 2547 M M A5 e Sk .
excited.
118. | Oak pointed to the distant | [ #f 45 [m] 7€ 5 4% 55 1B AE 1 | 1EVEHE:
shore then partly shrouded | — H-ig /52, v
in mist.
119. | “They called it Dragon | “HSAH 7R F 1], NV N .
Tooth Gate.” % 4 |1 (Dragon
Tooth Gate) & ¥
TN 11 BRI — Bk
ETHIATR
120. | Oak was referring to the | [ 4t #i8 (42 ¥ 5 8 A1 55 | IAUUETINE
narrow stretch of waterway | > ja]— 4¢3 2 g/KiE, A S b B 2 3 1
between Temasek and “The | 21614 Ve A BT “« B 7 (The
Island the' infamous Island) & ¥i 75 [1)
channel avoided by < 4 b
experienced fishermen. -+
(Sentosa) o
121. | Not that he had sailed there | [ [ &t 7% 234,
himself.
122. | Oak had heard it from his | H 2T EE3IT,
father.
123. | “Ah, the oceanic boundary | “M, FRHIE T, #ELRE
between the eastern and | 1 18] (9 2E R R
western - seas,”  Wang | i 7 u 48l % T 10
quipped, recalling  the F47] 3
private tuition given by his e
father.
124. | “What?”  Oak  looked | “fREEWAT 4 2 BB T | BRAE:
puzzled. — — W1 fR
125. | “The Chinese drew a line | “H[E A\ {FixX Hm | — /«932 EEHEE
here to divide the ocean into | }uig 4> 5k 7 ZR PE R IA 0 . | 3
halves,” Wang said. o
126. | “Whatever it was, you do | “/f&¢& IJLIH“/A R 5
not want to go there,” Oak | fuft it 3=, °
commented.
127. | “What’s over there?” Wang | “HF BG4 2

asked.

16



128. | “Pirates.” Oak said. “¥F 15 (dao)’. 7 WRAME ]
e 1
129. | Upon hearing that, Wang | —y 3]“Jg & AN E, HE
lost his balance on the boat. | {73 &5 2k N\ ¥ HL,
130. | Oak held him steady. ] A% A B T d B A
131. | “Easy!” Oak urged. N — R 7
132. |“I'm all right! I'm all | “3R%H, FREE,
right.”
133. | Wang tried to reassure Oak | 2 T 1EFif#4 jlcCs, HEAF{H | 1EVEHF
while stretching out both | iy F, K AHRILFEHOE NT
his hands to find balance N H .
atop the rocking boat.
134. | “And, try not to drop into |“i& 45, T J 3 & i
the water as well while you | B »
are at it,” Oak warned.
135. | “Why?” Wang replied. “CEAT? BEEHL? Y
136. | “Nothing — It’s probably | “¥ A4, mE— % 22
just legend anyway,” Oak| 7, S AAI# X4 ¥, T
grinned and continued, “But TR R 3, RN — s
as the adults said...just in S, 7
case all right.” ’ ’
137. | They cruised on in silence | 3 F 3k, MA1& A E,
as each mined his own | WA FHIIET .
thoughts for entertainment.
138. | Oak closed his eyes and | [ #f (] F AR B, R 355 A
pretended to sleep. B o
139. | In this way, he would not | IiXFE—K, fihit A FH IR
feel obliged to engage in | f7iiiE T,
any conversation.
140. | The afternoon was so hot | iX K T -JE & #, #1540
their ears started to ring. MR AT T,
141, Wang was trying to amuse | BE{7 5734 KM, HH | HiE:
himself. BN, R
142. | He found his own reflection | {f & & /K # {1135
in the water.
143. | Like everyone else, he had | fii )\ A 5118 @ KB E

M1« pirate
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never really seen how he
looked like.

FEs

144,

Wang had to take his
father’s words for it.

HEeWr s w i .

145.

“Don’t you worry, you have
a handsome face,” Oak
teased him without opening
his eyes and continued,
“But there are just too many
moles — make your face
look ... complicated.”

TROLIE Y PRKAFAR I,
RaT%F A 25 IR G T Do e s
i R ERRE
(zhi) "KZ 7T, iLRK
B R RIR. ... Hhk. ”

RO
o

146.

“That was exactly what my
father said,” Wang almost
could not believe what he
had just heard.

“REEWRIX AW AT
fa] HANHOMHAS B 2 BB

%o

147.

“Then, it must be true,” Oak
grinned again.

“PRBLN 1% H A,

148.

He was beginning to enjoy
the company of this
neophyte.

BT 3 4 25 4B A
.

149.

Just then, the mist seemed
to thicken so that they could
barely make out shape a
hundred metres from them.

KA, Z5 T ha Ok i
W, AT E R BLAM R
WEHEAWT .

150.

Everything around them
suddenly became very still.

EAPER A, BT RAE
1R %

151.

Oak could feel something
had hit the boat — or the
boat had hit something.

SRR BT AR o 75 2K 1 4 2
I, SURTRE A /D i 1 2
A2 2R- 1.

152.

He could not tell which was
which.

il o AN TR 2R KB AT 4
=,

153.

He looked around with a
worried look.

%5 SOt P Ab Kk &

154.

“What’s
asked.

wrong?” Wang

HEAFR: “BAT?”

155.

They continued on for a
short while more as Oak
tried to find the right word
to describe it.

ATk SEHTBE,  Ral 44 A
AR 2 PR IR 3Z

10728 mole
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156.

“It’s ... it’s...
He said finally.

too quiet.”

“CRELLLRHLOKZE

157.

Just then, through a small
break in the mist, Oak made
out the image of two huge
pieces of rock rising from
the sea.

BRI R, ZHOT 7 —
s BT 2P 55 1K K A
Ko

158.

They looked like the teeth
of a huge sea monster.

1k
A

KA S R AR RE 0

159.

From the corner of his eyes,
Oak could begin to make
out small boats
camouflaged behind thick
bushes and it suddenly
dawned on him.

IR, Bt 2
A2 MR Z
[A]o A RARDEIR K AE .

G
DESRAKAE

160.

They were in the vicinity of
Dragon Tooth Gate!

AT ZEERITBE TR F 1!

(GRS

LR

161.

“Paddle  back!
back!” Oak
nervously.

Paddle
whispered

LB AL PR AR
PR B N A

162.

At that moment, a whistle
rang out and sliced through
the air so loud it scared the
winged fauna out of their
hideouts.

TR, AR BRI
SEHY % (shao yin), 75
HRAHE A L)
JUPRAS S Ak, PUALEL
K.

WM

M &

B
XA Bk

(GRS

RN

163.

The skies darkened
momentarily as these birds
soared overhead and drew a
curtain of shadow over the
sea.

R RO B S LT TR
H—IEE T, bR
IS TRk

164.

Wang clasped his ears from
the deafening sounds while
Oak kept his eyes on his
surroundings, ready to
protect himself if not also
his newfound friend.

5 LR Y 7 AR R H,
AT T AT B2 o Bl U
LIEEE A B A5,
& ORI H SRR

I | TR

EiT

165.

Just then, they felt their

HUAEBEI ,  ABATTED S M4

(GRS

' 2 -whistle
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boat suddenly being towed | #5 %I 7 Kk, #%
out to sea.
166. | But, they could not make | & i 7£ #5 i} 2 & if 2 R
out who or what was| k, flifiIftAHEARE.
pulling them as the mist
was still very thick.
167. | When they were some way | 411 HF R F 12 )5,
off and out of earshot of | fjimii= T F3k, XK, R
those at the Dragon Tooth | 3 BTN
AT IR T — 5K
Gate, their boat finally ny "
stopped and a face emerged
through the mist.
168. | He seemed to be the leader | iX A [ i% J& #5 il P\ 19 B
of the towing party. A0
169. | But, he appeared not much | Ait, fhfR4ER, Fiik | HEHE:
older than Oak. SR B R R EE AT 2 RN £ 4E ) AN
7,
170. | He had his long hair tied up | i £ % 55 #li (xin) "> B4, | AMER.
in a bun and wore a short | Ju 3 % H il — /N, X
cotton shirt, typical of %ﬁc I,
people living by the Dragon V2,
Tooth Gate. - o
i
171. | He carried a stern look on | fth [{j R FH 1R =, HG —
his face but it was | XUH]LR X215 IR .
compensated by a pair of
curious dancing eyes, the
kind that spoke to you all
the time.
172. | There were two deep and | i /2 I F T4 7 &SI | iR
long scars under his left eye | 7 K f9E, % & g8 & 5% | B
— incisions that seemed to | 7y45
be made either by a sword it
or a kris.
173. | Apart from that, he had | [RutULAk, Aih 2 S2ik K45
quite a handsome face | 4,
overall.
174. | There were two other | fth [ & 555k 1 P 07 A £,
companions on another boat | 75 2§ fih— 45—,
who dressed just like him.
175. | “What are you both doing | “/RAT N A RKIXH? "

12 %5 4l :short-sleeved

20



here?” the leader enquired.

/‘V\—D‘Ei\ I‘I:ﬂ o

176. | “I'm sorry — we got lost in | “XfAikg, FATIE KT ik
the mist.” Oak said. BT . 7
177. | The leader slowly circled | #4745 5 B M 1% & (sha) i | URAMAE ]«
their boat as if a shark was | 34 5 — pE [FH Z A 1148, | B
marking its prey — all the | gy g i 03 28 3 7 5 FF 3od HE
time examining them like AR, — BAT 40 Hh 0
some extinct specimens | .. fiAi] -
stolen from a museum of R
sorts.
178. | “Interesting,” he continued. | “E A HK, »
179. | “What?” Oak was not sure | “fR7E Ui 4 2 7Bl AL | ARAE
what he meant by that. e th ) 1 (AL IR
180. | “That the two of you should | “Fft 2 VR4 TP AN JEIRTE — L | 1BVEH
be found together,” he i, » 22
replied.
181. | He turned to face Wang. A T Ko 5 HE A1
182. | “You are from ‘The Hill>,” | “4R2ZAFE 1’ Ef1, B4
he said and continued,| T3k 7?2 »
“What brings you down
here?”
183. |“I wanted to see your| FEATAEBLUL: “IRIBBFH 4N
world.”  Wang  added | [yttt L, »
quickly.
184. | “You might not like what “{fRF | ZJG A —ELEXR
you see,” the leader said. M. "EAE, 17—
185. | Then, he softened his look x, HrEGERZ 1.
and broke into a little smile.
186. | “My name is Tok,” he | “Fnyfm L., »
introduced himself.
187. | Almost on cue, everyone | KF HAHA T Ak, HT | iBEHE:
gave a little nod of the head | 48 Ik RII AN, SR G | BT
to acknowledge each other .
awkwardly- not unlike
strangers at a party.
188. | “Both of you were very | “{RA1iX #F [3] 3F FAT B H | TEVEE
close to getting yourselves | #, = Sph £ T Ay, W5 | 4

killed — straying into our

B WARNT, PRATTEE5E

13 % 11 - shark
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territory like that,” Tok
commented and added, “If
Bayu had seen you; it
would be the end for the
two of you.”

189.

“Who’s
asked.

Bayu?” Wang

HE’{%I‘EJ: “‘M’T\Eé-i/‘ ? L3

190.

“He’s our Chief,” intoned
Tok.

“fbERATHIE S 7

191.

“We should say thank you
then,” Oak said.

BrOpR e <A, FATRLIZ
WIS, BT HAT. 7

192.

“What were all of you
waiting for out there with
such a large gathering of
your people?” Wang asked.

ARAT— RKBENAETS AT
240 HEAT TE R HE A

193.

“Every year,” Tok
explained, “ships sail from
the Bay of Bengal to our
part of the world en-route to
China.

By SRR <“BREE, A
PR X B %
SHIESR

194.

Because they could not
complete the entire journey
within one season, they had
to make a stopover in our
neighbourhood to rest and
to replenish.”

FUAABATTA AT fiE— E <k
F|pE, prPASfEFRATIX
HAKBERE, $hFEddE. «

R
BRI SAg e eee LA

195.

“You are a pirate!”

“PR...... MR

196.

Wang interjected — unable
to check himself in time.

A AT T

197.

“He’s not what you think,”
one of the two small friends
who followed Tok chimed
in and added, “He hated
violence.”

M 2 ARG AR BT
SRR T . R
EAATRI, 7

198.

“He disliked injustice,” the
other boy chimed in.

“Bil SRR AN AR SO
No " FE—BL A UE

199.

Tok reached into his pocket
to fish out a cupping and a
bari — two special oyster
species — and handed him to

B SO 48 B 2 AR
[ i Al f A2 W (hao) ' 52 45
1 BT AR A HEAT o

WRAME T
0

' #E: Oyster
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Oak and Wang.

200. | “In our custom, if we don’t | “ZEFRATTHI M8 B, W | EEHF:
fight each other, we must | R4, mhE YH A 5
become friends.

201. | Do you accept this | {Rf1EEMILHIAH K2 >
friendship?”

202. | Tok stretched out his gifts | (] S 371 15 32 2 4L 9 52 25 ]
towards his two potential | ff FIHE AT,
acquaintances.

203. | Oak and Wang cast a quick | fifi1EE T —HIRj5, &I
look at each other and then | j5 3L R;
simultaneously nodded their
heads in a hasty agreement.

204. | “Good,” Tok gave a bigger | “fE 1. [ X &2 T #
smile this time round as he | /7| £ FEF, BHT —
handed them his tokens of Helh 7 5T F 1 1k
friendship, revealing two
missing front teeth.

205. |He added cheekily, “Just|fthf i Brsetthin: “iXpyFp
don’t eat them together. Or | 2L b 5| —#2 0z, AR,
else, even I cannot save | w6 R T 4417,
you.”

206. | At that moment, a loud | Ft7EIXE, 7 [T fL
noise emanated from the | sk 5 (5,
vicinity of the Dragon
Tooth Gate.

207. | The mists had cleared | & W EFF 7 —ik,
slightly.

208. | All of them could see rows | filfI TR A Fr W, & —HE—
and rows of boats launched | HE iz £ FF 1] AU R S .,
from the shore into the open I ERHE R A i
seas.

209. |A loud  chorus  of | ff I Ay K S O 5] 75 M | AliE
synchronized shouts filled | 27 2, JEEEHENE N | FOE
the air as the pirates made TR —BEEE TR O 4
their approach towards the T
trading vessels now trying e
to turn away from the mass
of islets on the western
approach to Temasek.

210. | Each boat carried two adult | & H i & {E _E A A7

males on board armed with
swords, bows and arrows,

57, FTRHERESMHK
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spears and poisoned darts.

o

211. | They stretched out from HIRFEIT %, HH FiH
every corner of the coast as | #[{ 2 1%,
far as the eyes could see.

212. | Wang figured there were at | [F{f 55 B/ DM E Z
least about two hundred of | ANyig s IE . F37 780 % 18
them in all, turning the sea K 0955
into a stage of menace and
danger.

213. | “We got to go!” Tok told | “FRATTEAE P . Fi] X
his aides and with that, all | 5 3% 5 f7 [5] £ 42 55 FF 3] i
three of them sailed back to wERET X R U
join the contingent NOW |y 4 oo 2o
mounting an assault on the AL T
trading vessels.

214. |Oak and Wang found | [i[# FIFEAT- KL E &
themselves in the middle of | &4
a theatre of war.

215. | There was a clash of metal | & M ARFTAC R T, &L | BIE:
as the pirates crossed | Fiik A KR, Uk B | ORI
swords with the foreign W B, B
traders trying to defend 7 S
their  ships from the| ~ ° % '
marauding looters. h

216. |So many arrows rained  FiU0RY SAKIE T, AL
down on the vessels that| 1t 7 1R £ %5 FF- UG R /K T
some of the ships were UL
already taking in water and
on the verge of sinking.

217. | Sailors unfortunate enough | f5 LLiit 7 4k S5 )5, 15— | BliE:
to receive the poison darts | NN F R EH L4 11| i SR
fell off the vessels into the g F, O A
deep sea like exhausted and [ o
lifeless torpedoes. ’

218. | Oak and Wang rowed their | [ #4 £ HE 47 AF B 40 A5 &Il
boat away as quickly as| i,
possible.

219. | They were some distance | fhf 1%l T — BB & 5, B
away when Oak realized for | i 4 & Bl A AT A IR E &
the first time his clothes BT,
were wet.

220. | For it had started to rain. FREZAL TN T .
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221.

It came in sheets, knitting
the skies and the seas into
one single canvas.

A — Iy KR, AT
RIVFHER 2.

G
SN

222.

Oak stopped what he was
doing and stretched out his
hands to feel the rain.

L Rl 7 | A P G R
S MK AE T _E YR

223.

“It has finally come.”

“CARTRT .

224.

The old boat was taking in
water as well.

ZIHR MG IERRK .

225.

They have taken some hits
earlier when Tok rescued
them.

JE K i £ IR
H,

NIl 52 21| 4

226.

They were just too busy
being afraid to notice.

{E AT A K 5 1
T WARBATIERE

227.

That explained the hard | ixX

knocks Oak heard on the
boat.

U XE B BR] A% 22 i A W 2]
P 2 A< P 1 75 3

228.

The boat was then sinking
deeper into the waters.

A 21843 T U,

229.

Wang caught the look on
Oak’s face and immediately
understood the unspoken
instruction.

HEAT & T BT R —HR, 15
MALARE, 5 EA
BN RIZEAM.

R
LA R

230.

Both of them hurriedly
cupped their hands together
to try to scoop the water out
of the boat as fast as they
could.

At AT 25 P ST ST EL P
K DL R AIE S (st
du) HEANK .

(GRS

R
i

WM

T JEE

231.

But, the water level just
kept rising higher and
higher until Wang was
forced to confront a very
real prospect of an early
death.

ERARUKIE 2 Bk %
HEAF IR R FH . Al
AR ST .

232.

“Are we going to drown?”
Wang shouted through the
rain washing down his face.

“RATEASE T HEAT
BRI EE . R KA
W 3T AEAR A L

J G
av=tie/s

233.

Oak did not reply but
continued doing what he

BT AN A5 [ A, 2
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had been doing.

—HIKK.

234.

Suddenly, Wang
hard at Oak’s shirt.

tugged

R EEOAE AT ETIEY 8

235.

The latter stopped his
activity to find out what
could be more important
than saving their boat and
their lives.

BB 45 R R, BRARE
CER AR/ = AT O

(GRS
T

236.

Wang stood poised like a
statue with his finger
pointing at the sea below.

HEAF Ak —FE st A
), TREMIE T .

237.

Something  huge  was
moving fast past them from
under their very boat.

— N BRI AR Y 1E PR
FERRE N30 .

238.

“We are going to die!”
Wang said softly to himself
rhetorically.

“EATPRIE T o HEAF E B
H b .

239.

Oak reverted back to
scooping water — this time
with much greater urgency
than before.

By 4k SRR K, X kAl
HOEIE (B =TI G E S

240.

The water level had reached
both their knees.

FRIK 28 BIARATT R 25 (xT
ga)” 1.

WM

&

241.

It was a matter of time
before they would be totally
submerged.

HEATZA, AT
BT

Jl i -
i 2k

242.

“Can you swim?” Oak

smiled.

“OREFIKI? Bl i) o

243,

“No. Definitely not!” Wang
replied.

Kt B

244

“Try to float then,” Oak
pressed and steadied
himself to swim like an
amphibious vehicle
converting itself from a
road warrior into a boat.

R A . ] B
WS T K. —F
K, AR KA, R
ipubizmi

J G
LUKERE Y

245.

“No ... no ... you don’t
understand ... wait for me!”
Wang shook his head.

“A A R A W
F.. SRR REAL
LR

B R knee
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246. | “Just take in as much air in | i # ¥) i . <K 70— H
your lungs as possible and | 5, REZiERk, R
try to stay afloat. I will drag WRIGHIE . >
you to shore.” Oak urged.

247. |However, Wang was not | HEA{ 3V 45 13 & W B #4145
really paying attention to | yiff4, KA, EEKA
Oak because he noticed the B B4 TF A A 1 Sk
creature — whatever it was —
was coming straight for
them this time.

248. | “All right! All right! We | “kEHBE Rk RIS EIF
need to go now!” XH,

249. | Oak dragged Wang out of | ] A 4% A7 MR HE 7K
the sinking boat and swam | i | 4R |5 i & fh 75 /7 Hb
hard. Wi

250. |However, he knew the A1, AW EREAHE | HIEHSY:
creature was drawing close | 4 IEBEM0AT,  [HARE ARTT
because he could feel the | 23y 76 i I R F22).
sea currents shifting from
under his feet.

251. | Suddenly, his legs were | ZZ4R, MEIHIHFHE T, 2R
seized with a painful spasm | S FFIEE T T,
and he found himself
sinking.

252. |At that moment, he IXKH{E, fHIRFIZEI T8
suddenly had a fleeting of | &[T,
his father.

253. | Did he drown like that at| €5 5 721X 1 B IE 1 A HH
sea? [ ?

254. | After Oak went underwater, | [ # T N g BN, FH 730
he kept his eyes open to|HR{E I, fh—CHEHEE
find  out  what the| s A uEpIEIY).
mysterious creature could
be.

255. | He saw what he looked like |[fh F W, T ! B — % K
a huge fish. 1,

256. | But when the full image of | 24th 5 4 #h & 3 X N
the creature became | [ kI, HUEETE LI
obvious, he was gripped =N
with unspeakable fear.

257. | It was exactly what he had | & K/ EEAL Ut B FET—
imagined from all the local | f&—#¢
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stories he heard.

258. | The Merlion! Xt EN! IO IO«

i & P (Merlion)
B B W )R
(Singapore
Tourism Board) H
i

259. | He struggled to get back up | B[t %% Sy ifd: F i .
to the surface.

260. | But, the harder he tried, the | {H /& fih #& H /7 3 I 15 ik
faster he sank. MR,

261. | However, Oak could hardly | i #fi% 5 8 EA T 7T,
save himself, let alone & (i BHEAT:

Wang.

262. | Before he knew it, a blanket | fih if 3% Sk 15 % Je N 5 &% B
of darkness closed in on| 2R fT—E,
him.

263. | The Merlion had surfaced | f J& Jii g 42 1 BE A7 A0 fif
from the depths and lifted | 4}, 4 477 %45 3] 7K T
both of them up with its Sk
body.

264. | With both Oak and Wang | it 41—l t A Bl b 95 75 £
lying passively on its cold | EJfiA X1 Gk . R
surface — unconscious — it W 2 S H e .
headed speedily for land. HI

265. | It swam close to the surface | 25 T ik 47 /N A &K BEWE MR | 1EVEZUF:
so that its little friends Wy 37235, MEMEKE | NT
could still breathe the air IRT .
above.

266. | Upon reaching shore, the | #| & J5, @ BEMITEFHAL/DN | KiG:

Merlion  deposited  his | J Az e < 034, B LELE
young riders near the mouth | 4.8 gy o

of ‘The River’ and quickly RREW LR T

disappeared  back  into

waters for it knew they

were being watched.

267. |Not far from here, the | Aghb, ¥S7EF BRIHESS  INRBOINIE T L
Shahbandar witnessed all | K- &3] Tix—1], BHE | & % K
these ~ events as  they | g ng ik iof b ) R (Shahbandar) J& %
unfolded because nothing P N .

- : £ i I Bt 11
escaped this port master’s =
o

gaze.
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268.

He quickly dispatched a
messenger to Bayu.

L PR N T K

269.

The Shahbandar was a
faithful follower of the
latter.

B RKAE “RNEBREE

270.

He served as his eyes and
ears on Temasek because he
was always watching — for
things, people ... and prized
possessions.

fili <R HE R 8 1 H
H, X A BN 2
R8RS Rt o

271.

And, today, he got all three.

&R,
.

b 1 E KKK

272.

Upon hearing the news,
Bayu — whose name meant
‘swift as the wind’ -
promptly diverted his man
from the raid on the trading
vessels Dbecause, as he
explained to them later, a
bigger prize awaited them.

DA A A4 R R, T
flt i N4, AT RN
—REULA o Al — T 2 S
Ja, Sy bk TR R A
Wi, POy A5 2 5L 4
K.

I
N4

273.

So the story is true after all!

JRKS MG A

274.

I shall be remembered for
capturing it alive!

S e T
SERH S I
LA,

275.

With that, the entire fleet
was diverted from the
Dragon Tooth Gate in the
direction of ‘The River’.

P BRI B I 5 1T 1]
“I ) TT 1A o

276.

When Oak finally came to,
his face was marked with
sand.

BaI A 24 TR 0E 1o Al HN
H ST,

277.

That did not seem to bother
him the least bit.

Bt — RARAE R

278.

His immediate concern was
to drag Wang to dry land
and to try to resuscitate
him.

T A A AR T
AN B I HE AT 46 21 L
T EREAT SR

J T«
AENFH

279.

Wang threw up some water
but otherwise appeared
unscathed.

#A—E (yan yan yi

m)%%ﬁ TE BT B4 46
g, T JLEKA B
KT . BRLZ A, AT

I
A5
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B 32

280.

“What was that?” Wang
asked between breaths.

STRRAF 42 PHEFF—
R

281.

“The Merlion — I tried to
warn you earlier.” Oak said.

IR AR
WRTERFER. 7

282.

“Is it a friend or foe?”
Wang asked.

ERHRK? "

283.

“l don’t know for sure,”
Oak said.

Rt R

284.

As this was happening, Oak
noticed how the waves
pounding the sand had
changed its rhythm and
tenor.

BRI, B B 3 2
IR FTAE VD P L (17 22 A
PRSI T .

285.

It had grown in intensity
and frequency.

TEERT,
I

Al =

286.

The whole place seemed
eclipsed by a dark cloud.

BT HBRE 55
#iE

(GRS

SRES

287.

Except that this time, it has
nothing to do with nature
for the rain had stopped.

SR X — IR R RTE R
HET5E 1

(GRS

1]

288.

He looked up to see the
entire horizon being
blocked by a contingent of
boats.

Bt SR R Skok, HUE Wi
P2 A AT

289.

They were  advancing
towards the shore where
Oak and Wang were.

X iy L 5 3 o] R R
5 TR AT

290.

“Capture them!”

“PeAEAATL 7

291.

They could hear Bayu’s
instructions  even  from
where they were.

AT E B8 37 2 3t W 21
7.

292.

When they finally landed, it
was the first time Oak had
seen Bayu up close.

GG AER A, B A
HEAF 28 — R i 2 < X 1)
EESR

293.

The former noticed how the
latter sported a tattooed
face, all black save for the
area around the eyes.

PRI, B TIREE
LAL, BEGRIGHE PR .
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294.

The markings made him
look fiercer and more
menacing than a human
face was able to conjure up
on its own.

XL LA A R
PN FE X BEAR

295.

Bayu had a string of bezoar
stones — made from the
concretions found in the
intestinal tracts of the
porcupine — tied around his
neck.

fib i i1 B — 2 2 (po
suo) {1 I,

URAME A

296.

It acted as a talisman
against all kinds of dangers.

JE RS (bi xié)
S

WM
e A8

297.

Bayu ordered both Wang
and Oak seized as hostages.

I 4 T S B RRE
FARAD K 4 N\ (zhi) 7

URANE A
NI

298.

They will bring the Merlion
to me!

TSI EINT] ik

299.

He thought to himself.

fib e X 4 B8 H] .

300.

Both were taken back to
Dragon Tooth Gate, lair of
the pirates — only this time
officially.

T, WAXIEE e
X A 2 IR AT

i
=

W

]
2

EECE:
TR

JVE -

AT R

301.

Although they were
captives, Oak and Wang
were permitted to walk
unrestrained  about  the
place, albeit with the whole
entourage trailing them
from behind with spears
and swords at the ready —
with  some  appearing
extremely eager to use their
implements if only for a
lack of opportunity.

EARAATT RN, Bl AT
HEAF AT ADY b E 5. =
TR RN S
WS 2 R ARATT, WAt
I —%—3h. il
AR EHF R, HM

P JETE L i

Jl i -
BERHR

JeiETE iz it

302.

The inhabitants of the place
merely looked on
uninterested.

T F 11180 R0 9 /v
TR R KB
3%,

16 92321 . Bezoar stones, made from the concretions found in the intestinal tracts of the

porcupine.

7\ JFi: hostage.
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303.

Oak judged from this that
taking  prisoners  was
apparently a very common
practice.

HIEE K, BELEFEILA
SR, i A B fE R
I T .

T -
HJUONH

304.

Among the crowd of
onlookers, Oak picked out
Tok.

BRT A% A2 N R A L T
IR

305.

They held each other’s gaze
for a brief moment before
the latter turned away.

fAIxtE 17— FJE, Bl
RS EIT T

306.

Oak noticed how the
settlers here had their hair
knotted tightly at the back
of their head.

ey A2 LI B ) Je RS >
BHER AL

307.

They also wore short cotton
shirts with black cotton
sarongs.

A AT 8E 2 25 R Al AT A2 AT
B2

308.

There were many activities
going on.

X B ATEIR TR

309.

Women  were  boiling
seawater to extract salt.

A LATHE R KA,

310.

Another group was carrying
out fermentation of rice to
produce a local blend of
alcohol.

FHNRENAEHORI,

311.

A third group was using
butan leaf to prepare a form
of local salad.

AT — HENAE R
A= Lo

312.

Oak and Wang also noticed
that the conditions at
Dragon Tooth Gate were
hardly as bad as it was
known to be.

R4 AT LAY A DR 5 1 1
ERCE NS PIRCECE L Ll
A

313.

The soil they trampled on
was black and fertile and,
further inland, the woods
abound in good masts that
would be perfect for the
construction of ships.

b AT R B Y 2 I IR
(1, T & b AR R AR f

M, RESEM
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314. | They noticed an abundance | fifi 4] it & Bl € JFE (cang | BRAME A -
of coarse lakawood and tin | ky)'® B 4710 2 R M FIEHH™ | O FE
ore in the storehouses. Ti.

315. | These items were often | ixXLe#{E80T DL Sk LAY
used as barter in exchange | ¥u 4, el k5K I3 &
for silk, cotton cloth with (B0 A6 A, W s ik
floral patterns, low quality T.
pottery and metal containers
demanded by the locals.

316. | Suddenly, a few of the men | 4K, JLAN NPT RA] A4 F
grabbed both Oak and|fgffyg e, i1
Wang by their arms, R
instructing them to halt.

317. | Just ahead of the group, a | 7ZEAth AT T T B AR B 2
herd of elephants suddenly | 4R HHF) T —FE R 4,
came into view from out of
the thick foliage.

318. | Oak took note that these | fi] #f & i ix Lo K G Ll | TE VR
appeared to be tame| Z ¥ Y(xan)R"Y T . (| LF
animals unlike elephants of LIS, Xk g ik Al
the wild (Many years later, FEET. ) LA 5
the Chinese court would Bl
summon their emissaries to k
bring some of these back to
China.)

319. | When they finally reached | 24413k 24 T 1 5 — 3k
the other end of the f}, KFLEFIETHE,
settlement, the entourage
halted.

320. | The locals called this place | 24 #h A AY iX H fif “ %6 A
“The Pond of the Dead’. ik

321. |Oak and Wang were each | [ #tf FIIHEAF 5 H ARG AE — | IBIEHE:
tied to a tree about fifty | #LZE 224k 50 K HIHF I, W
metres out from shore.

322. | The soles of their feet were | /A7 JHIEE S5 i T A 2 —
barely a metre above sea | K pfpFE,
level.

323. | The pirates were on their | ¥§ B A1 o+ k00, | RiB:

sharpest  lookout  with
instructions to maim — but

R 2R R A B 3 B
A T BE IS 5t i

TR

18 & F: warehouse
Y WIAK: tame
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not kill — the Merlion
should it appear anywhere
near the vicinity.

324.

“Are you aware what’s
going to happen,” Wang
asked.

“ORFITES PR KAEAT 4
FG? CHEATR)IE

325.

“No,” Oak replied and
added, “although I cannot
say I have a good feeling
about this.”

“RNFIIE, (HIA LT
AR, 7

326.

“My father told me about
this once,” Wang said and
continued, “they called
these ‘dreamy trees’
because people have died
sleeping on it.

HEAFAk S “RE G AU
i, XL P AR R
AR5l S AR 22 N AE - T B
%O 2

327.

“Why?” Oak asked as he
looked around the trees for
any peculiarly evil feature.

Ot B A SEE
X LER AR AT A2 AR
(xié &) HIHRFIE (te
zhéng) .

WM
FilShe
RFAIE

328.

“The trunk literally sunk
into the seabed at night —
slowly but surely,” Wang
replied.

“PUONE| 7L, T2
152 Hh e i K R, B I
f5......”

329.

“How much time do we
have?” Oak asked.

“BATeH 2 DitE?

330.

“Up till about the third
watch,” Wang replied.

CRMER =5, >

331.

“Midnight?” Oak clarified.

“3'_/_1& 12 ){_:-':f) 2

332.

“Yes, midnight,” Wang
affirmed his friend’s
question with an
earnestness like it was the
last answer he was ever to
give to anybody.

Nt AERC12 /e VREAFIA
Fb[nI 5, 73X 2 Al A
Ja — 18] AR A i) AL
o

333.

Oak looked up at the dusk
sky.

Bl 4% 40 Sk B B B R

>
2N
o

334.

He had never thought dusk
could be so beautiful.

fibs A SRAS Ri1IE R R 3 By 2
i/ P

335.

Dusk was
outsider.

always the

HEHE PRI,
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336.

Day was special for work
and night was unique for
sleep.

HmE. B,

337.

But dusk had never attained
a character to call its own.

HEARAHCMEN,
BA HCHAME.

338.

It was merely an elusive
and brief transition between
two poles.

B B R B [A]
AP B ANGE A 4% R
I

339.

Now, it looked different.

BRI BAE I

340.

Hues of orange and yellow
mixed with streaks of
purple and red concocted
into a background palette of
black and blue.

Bt (chéng)” S (L) 47 FH 55
ST 0 i 5
¥EML (xiang jido hut
ying) TERIE A @
E o

WP -
i

e

K

341.

Yes, dusk had a character
beyond what day and night
alone could muster.

I, HEAEARSHR
BEIEFMIAE

342.

And this sight was made all
the more precious for it
might just be the last
memory he had of this
world.

X R O, XA RE
reftl B FICAZ o

(GRS
ERpzl

343.

Oak thought about all these
things.

Bry e XA AL o

344.

The sky grew incrementally
darker and the jungles
began to turn out a
hallucinating cacophony of
noises — birds, elephants,
crickets and humans.

RAEERBRIE, FRAES
R RWIFREE TR
2% (lido) FELASR

I
IRAE 2L

345.

It was a symphony of the
absurd, with each sound
playing on its own tune and
no one species knew what
the other was

X — H AL B R
B, SRR EME
HEHOME S, dEdAM
EHNAEBA

I
ANAT A

Y EEZRE R GO

21 % orange
22 SE
% F% :sunset
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communicating.

346. | The moon had come up for | =3k T,
its night shift.
347. | The air turned progressively | =<k Sk ki, ¥ 7K Bk Sk
chiller and the waters grew | %4,
colder.
348. | Oak though he saw stars | [i[# DL N ixX 8 K B 2S5t 4
came on in the night sky | ¢ (4547,
above as if the streets of
heaven were then being
lighted up for the evening.
349. | He briefly entertained the | 7£ #F—#[A] (shun PRANE 9]
thought of whether he, too, jjan) , % [ Cae | BEH

might become an immortal
and walked on those streets
of gold up there.

AR5, 8PN E
e s HIE L.
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3. Commentary

3.1 Introduction

While educators in Singapore and abroad are more open to the bilingual approach in teaching
Chinese, that is, to include an element of translation during teaching activities (MOE, 2010:34)
due to the changing landscape of students in Singapore (MOE, 2010:11), the use of translated
text as pedagogical materials is still not common as most of the existing curriculum do not

contain translated articles (as shown in Appendix 1).

Educators who have used translated text generally find that these translations were not
beautifully done and does not depict the authenticity of the Chinese Language (Shi, 2009).
Therefore, there is a need to consider how materials used for teaching Chinese Language can
be better translated not only to read authentically Chinese but also to fulfil the needs of

Chinese teachers in Singapore.

This Capstone discusses the possible strategies that can be use when translating materials for
pedagogical purposes. Using a locally produced literature, Chasing Merlion, as an example,
this Capstone discusses some of the key factors a translator need to take note of when

translating a teaching material for Primary 5 and 6 Singaporean students.

This Capstone will address the state of using translation in language pedagogy, the criticisms
and support for using translated articles as pedagogical materials, the strategies required in
pedagogical translation and translating specifically for Primary 5 and 6 students (that is, 11 to

12 years old), and specific issues involved in translating Chasing Merlion.

Chasing Merlion is chosen for this Capstone because it is a book written for young readers
with a simple and straightforward narration easy for young readers to follow. It also
showcased Singapore’s history drawing references to places in Singapore in the early days
(before Sang Nila Utama or Raffles’ landing) and teaches positive values such as care for
family and friends. These factors fulfil the overall education objectives of the Chinese

Language curriculum in Singapore (MOE, 2015:8-9).
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3.2 Translation in Language Pedagogy

The annual data of incoming Primary 1 students over the past twenty years noted that among
ethnic Chinese students, the proportion with English as the most frequently used home
language rose from 28% in 1991 to 50 % in 2004 (MOE, 2004:3), and further increased to 59%
in 2010 (MOE, 2010:11). It was found that many students, in particular those from English-
speaking backgrounds, face difficulty learning the language. About 77% of P6 students from
English-speaking homes find learning Chinese difficult, compared to 50% and 36% of those
who speak some or mostly Chinese at home respectively (MOE, 2004:6). Therefore, the
Chinese Language Curriculum and Pedagogy Review Committee™ in 2004 proposed a
differentiated learning approach for students from different backgrounds. The Mother Tongue
Languages Review Committee in 2010 (MOE, 2010:34) also encouraged teachers to tailor
their teaching for students who learn Chinese as a second language and take advantage of a
students’ English Language facility to introduce new vocabulary in Chinese, that is, using
translation to teach Chinese Language. But teachers must also help students to understand the

differences in grammar rules and sentence structures between English and Chinese.

Prior to the recommendations, five schools in Singapore experimented using the bilingual
approach to complement the teaching of Chinese Language between 2002 and 2003. The five
schools are Anglo Chinese School (Primary), Methodist Girls’ Primary School, St Andrew’s
Primary School, St Michael’s Primary School and Anglo Chinese School (Baker). These

schools were chosen as 66.96% to 95.8% of their students come from English-speaking homes.

The experimental teaching proved that the use of translation has been effective in helping
students from English-speaking families and students with difficulties learning Chinese.
Teachers interviewed said they saw improvement in students’ performance and concluded the
bilingual approach a successful teaching method (Lianhe Zaobao: 2009). Another seven
schools introduced the method in their Chinese lessons in 2004. The Ministry of Education
(MOE) subsequently allow schools to exercise the flexibility to use translation as a
complementary teaching tool in Chinese lessons. This allowed schools to tailor the lessons per
students’ needs. Some of the key techniques were providing students with bilingual

vocabulary lists and making use of computer software. Chinese remained the main language of

“The Committee was formed in February 2004 to conduct a comprehensive review of the teaching and
learning of the Chinese Language (CL) in Singapore schools.
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instruction, English was used to supplement understanding of facts and content. As students
could understand the lessons better, they also became more participative. The use of English
decrease gradually as students progressed in their proficiency of Chinese. Teachers,
interviewed, conveyed that the introduction of translation had helped students better

understand the lesson taught.

The use of translation in language pedagogy is not a new topic, as early as the 18" century, the
grammar-translation method was developed as a method of teaching modern languages in
secondary schools in Prussia (Howatt 1984:131). This method, which mostly involved reading
texts with the help of dictionaries and writing down a translation of the text, used translation
into and out of the foreign language of individual sentences which are usually specifically

constructed to demonstrate certain grammatical features (Howard 1984:132).

However, the Reform Movement, spearheaded by Sweet (1899/1964) and Jespersen
(1901/1904), argued against the effectiveness of the grammar-translation method by pointing
out the importance of connect texts in teaching and learning. Sweet and Jespersen considered
that unless learners were given whole texts which correctly assembled the linguistic elements,
they would not be able to form suitable connections in the new language (Howatt, 1984:169-

179).

The Natural Method, Conversation Method, Direct Method, Communicative Approach which
founded itself on the philosophy that: “Learning how to speak a new language ... is not a
rational process which can be organized in a step-by-step manner” but an intuitive process

added a further blow to the use of translation in language pedagogy (Howatt 1984:192).

In the 1990s, Duff and Newson continued to argue against it deeming translation as a non-
communicative activity as it did not involve any oral interaction (Duff, 1994:5-7) and deprived
teacher and learner of the opportunity to benefit from the accruing advantages of working

within one language (Newson, 1998:63-64).

It was noted that language teachers themselves did not favour the use of translation because
they felt that translation was largely text-bound and confined to only two of the four skills in
language learning- namely reading and writing. (Duff 1994:5-7). As such, translation was

deemed unsuitable for classroom as it was time-consuming and wasteful.
39



On the contrary, Stibbard (1998), Malmkjer (1998) and Leonardi (2010) argued that
translation can be a useful tool in language pedagogy if it is applied within a principled
theoretical framework where translation is aimed at helping learners develop communications
strategies, oral fluency, and the skill of using the foreign language creatively (Stibbard,
1998:72), able to engage different language skills and allow students to deploy them
simultaneously (Malmkjer, 1998:7-8), and has an integrated approach to help learners develop
and strengthen their language skills (Leonardi, 2010:87). Na (2014) experimented using the
Direct Translation method to help foreign students learn Chinese Language in China by
allowing them to first understand the meaning of words when they learnt new words, phrases

or sentences by finding the closest equivalent in their Mother Tongue.

Therefore, using translation in language pedagogy has its merits and demerits. In Singapore, it
has proved to be an effective method for Chinese Language learners who primarily use

English as the home language.

3.3 Using Translated Articles as Pedagogical Tools

The current set of curriculum for primary school Chinese (see full list in Appendix 1)
contained a wide collection of articles specially written to meet the learning objectives in
terms of language and holistic development. Most of these texts do not explicitly promote the

bilingual approach in teaching Chinese nor are they translated articles from known writers.

As textbook alone is insufficient to develop students’ reading ability, the Ministry of
Education in Singapore noted that “more could be done to increase the provision of
supplementary readers as well as to find creative ways to further cultivate the habit of reading
MTL books among students” (MOE, 2010:69). Children are encouraged to tap on resources
such as the National Library to supplement their reading. However, most of the Chinese
titles® available in the National Library are not produced locally, thus children need to try to
understand the social context in which the books are written while trying to understand the

language. Hence, to ease the burden on students, I advocate translating local English stories so

24 All the recommended Chinese books for children in November 2016 are not produced locally. Retrieved
from https://www.nlb.gov.sg/Browse/ForChildren/%E9%80%82%E5%90%887-
12%E5%B2%81%E7%9A%84%E6%95%85%E4%BA%8B%E4%B9%A6.aspx
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that Singaporean children can enjoy supplementary Chinese books written in age-appropriate

language and a familiar culture.

The use of translated articles as pedagogical tools is not without controversy, among those
who opposed the use of translated articles, Leonardi (2010:85) said authentic text written by
native speakers for native speakers could help students better understand how the language is
used in real-world context, and provide students with authentic exposure to language forms
and uses. Tan (2014) said translated poetry and literary works are not suitable teaching
materials as they are not composed in the mother tongue and do not conform to the norms of
the language. Educators also felt that some of the translated articles found China’s high school
curriculum were badly translated, not only were the translated text not fluent, some of the

expressions lacked an authenticity in Chinese (Shi, 2009).

Venuti (1996:331-332), however, argued that there is a value in using translated texts as it
develops students to interpret the text and understand the historical context, a step beyond
learning linguistics and grammatical functions. Venuti also noted that translated text are given

as required readings because the foreign text they translate are valued highly.

As such, there is indeed value in introducing translated articles as pedagogical tools as
language learning is not just about language functions, it should also be a door to learning
different cultures, values and giving students a holistic view of the world they live in. The
criticisms on translated articles point mainly to how they were translated and the skill or lack

of the translator.

3.4 Translating for Pedagogical Purposes

(1) Selection of text

The selection of text is very important. Reading materials for children need to be age-
appropriate, in terms of content and theme of story. Issues like sexuality, death and illness,
family strife and divorce also needed to be handled with care (Landers, 2001:193-199).
Translators also need to take of political correctness, content that can offend any racial,

religious or ethnic groups should be avoided. (Lefevere, 1992:111-112).

In the Singapore context, besides language development, the Chinese curriculum also looks at

developing these areas: 1) positive values to promote holistic development; 2) passion,
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appreciation and inculcation of Chinese culture; 3) general knowledge in life and
understanding local culture; 4) care for the family, society, country and world; 5) having a
global perspective and respect different cultures. Therefore, articles were not chosen solely
based on the language forms and uses, articles with content showcasing Singapore’s history

and multicultural landscape, portraying good morals and values would also be selected.

Many local stories were considered in the process of preparing for this Capstone, including
winning entries from the Singapore Literature Prize and works by well-known local authors
such as Catherine Lim. However, many of the stories were not suitable for children because of
the themes discussed, such as murder, gambling vices. Some with very good themes, such as
the Singaporean identity, were too abstract for young readers. The selection of a suitable text

was the most time-consuming activity in this Capstone.

As mentioned in the introduction, Chasing Merlion was chosen for this Capstone based on
these factors: (1) The story does not touch on sensitive or controversial themes; (2) The
language used in the source text is tailored for young readers, thus it is simple enough for them
to understand and yet contain sufficient examples of metaphors and descriptive phrases to
stretch their language proficiency; (3) Part of the setting of the story is based on actual

Singapore history, and it is a good material to allow students to get to know early Singapore.

(2) Language Development of Target Readers

A translator should try to access the level of education of the reader (Newmark, 1998:13). The
most common “error” among student translators was pitching the language in the wrong
register. Knowing the readers and understanding their culture background will help translators
decide on the degree of formality, generality (or specificity) and emotional tone they must
express when they work on the text. More importantly, the translated texts must be written in a

language that is immediately comprehensible to the readership (Newmark, 1998:42).

Language competency differs for children in different ages. The translator need to be mindful
that children at different age groups have different language capabilities. Since one of the
purposes of children’s literature is to encourage or even teach children to read, the translator
need to be mindful of how the target language is presented (Landers, 2001:193-199). In
Singapore, the Ministry of Education has set different proficiency descriptors which describe

more comprehensively what a learner can do with the language in real-life contexts. These
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descriptors help teachers tailor their teaching and classroom activities (MOE, 2010:47). A
translator who intend to translate for Singaporean learners should consult this set of

descriptors (MOE, 2015:11-26) and tailor his/her translation to meet the descriptors.

As the translated would be used in a language textbook, there is a need to ensure that the
translation reads fluently in the target language and shows correct use of the target language
grammar. In fact, it is not uncommon to have sentences that are specially constructed to
illustrate the use of certain vocabulary or grammatical features. Therefore, the translator

should also be familiar with the current syllabus.

3.5 Translating for 11-12 Years Old

This age group is chosen as the target readers as they can carry out mental actions on ideas and
preposition without the need to rely on concrete objects (Pinter, 2010:10) and hence they will
be able to understand the many metaphors in the source text. According to Piaget (from Pinter,
2010:10), 11 — 12 years old are able to reason by progressing from general ideas to specific
ones by generating possibilities and hypotheses. In general, 11-12 years old are rational,
systemic and abstract thinkers. A teacher working with this age group can introduce more
sophisticated tasks such as debates, role plays, and various activities involving evaluating
different opinions (Pinter, 2011:13). Learners at 11-12 years old can also appreciate linguistic
challenges such as translation, or textual analysis. They should be able to evaluate their own
and their peers’ progress in learning and they may be able to negotiate learning content with
teachers. Hence, a translator translating for 11-12 years old can introduce metaphors and

abstract descriptions in the translation.

In terms of language development, children at 11-12 years old can add new words to their
vocabulary when they are given a definition. They can also appreciate multiple meanings of
words, mental metaphors, humour and puns, and develop the capability for abstract reasoning,
understand non-literal meaning and irony (Berk, 2000, from Pinter, 2011:43). This is
demonstrated in the translation by adding English translations of new vocabulary, using
different strategies to translate metaphors, introducing idioms or idiomatic expressions

whenever possible, and showcasing poetic expressions in descriptive passages.

To put into context for 11-12 years old Higher Chinese students in Singapore, they are

required to be able to read 1800 to 1900 characters, understand the key messages in a passage,
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deduce the development of the story and forecast the ending, compare content of different
passages, characters and viewpoints. They should also be able to summarise a passage and
pick out themes, personalities and draw conclusions (MOE, 2015:5,16 and 20). In the
translation of Chasing Merlion, careful attention was made to ensure that most of the words

are within the recommended 1800 to 1900 words.

3.6 Translating Chasing Merlion

This section discusses specific examples in Chasing Merlion where the translation looked into
such as (i) managing the range of vocabulary in the text through various strategies like
replacing out-of-scope words with simpler ones with equivalent or close-enough meaning,
using Hanyu Pinyin, English translations and footnotes to introduce new vocabulary, or
omission; (ii) introducing grammatical features in sentences; (iii) translation of metaphors, (iv)

translation of poetic expressions; (v) translation of names; (vi) register and (vii) ideology.

(1) Vocabulary

(1) Replacing out-of-scope words with equivalent or close meaning words

A conscious effort was made to restrict the vocabulary of the target text (TT) to the list of
characters which are within the syllabus of Singapore’s Higher Chinese at primary level.
Students are expected to learn how to read 1800 to 1900 characters (full list in Appendix
2). This is to ensure that the language used in the target text is age-appropriate. Words that
are beyond the syllabus were replaced with easier ones with equivalent or similar meaning,
the list of examples below exemplify this translation strategy.

- In #6-9, “hill” should be translated as LI -, however It is not in the word list, thus hill
was translated simply as L] which can mean hill or mountain.

- Similarly in #10-11 “spring” should be translated as %, similar to the above example,
it has to be replaced with a word with similar meaning. The only possible word within
the word list is /] which means river. As the meaning of the sentence is not
significantly modified, it is deemed as an acceptable translation.

- In #29, “rough” is usually translated as #¥%5 or 1% in Chinese, however, as 25 and
£ are not in the vocabulary list, a more basic translation of % was used.

- In #34, “seaweed” should be translated as ¥ 7, however, 7% is also not in the

vocabulary list, a simpler alternative #f %% was chosen instead.
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In #52, “rumour” is usually translated as V&5 but ¥ is not in the vocabulary list.
Since there is no alternative within the list, the Chinese translation is rephrased as they
heard someone is going to attack the people on the “Hill”. In this way, the implicit
meaning of the source text is expressed explicitly in the target text. Students were not
given the chance to practice the skill of inference but at least the translation has kept

intact the message of the source text.

In #64, the most obvious translation for “handsome” should be Z<{%, however, & is
not in the vocabulary list. Other close alternatives such as Jifl is also not in the
vocabulary list. As such, the rudimentary expression 4f% was chosen instead. This is
not an ideal expression but the best that could be done within the limitation of the
vocabulary list. The same strategy was deployed in #173.

In #129, “lost his balance on the boat” should be translated as ¥4 /N f2, but as £2 is not
in the vocabulary list, the expression was translated as % £k AN . which meant
“almost fell into the sea”, the meaning of the sentence is modified but is considered an
acceptable translation as it described the same state of motion. A similar translation
was adopted in #133 as the standard translation for “to find balance” — “F-f# — is also
not in the vocabulary list.

In #164, “clasped his ears” should be translated as &1+ H-Z% but as 4% is not in the
vocabulary list, an easier alternative %1+ was used.

In #310, the standard Chinese expression for producing rice alcohol should be R K H,
however, B} is not in the vocabulary list. A more elementary expression fHKIE was

opted to express the same action with simpler words.

Introduce new vocabulary with English translations

In the process of translation, it was determined that there were many expressions or words

which were not in the vocabulary list but could not be replaced with words which are in

the list. These were mainly names of places (#3, #34, #55, and #314), names of food (#18

and #19), names of items or animals (#16, #145, #177 and #199), nouns and noun phrases

for people and actions (#128, #162, #170, #240, #295 and #297), and also description of

scenery (#340) which are irreplaceable in the text. If they were to be replace, it would

change the context of the story. For these words and expressions, the translation strategy

deployed was to provide Hanyu pinyin to help the students read these words, and footnotes
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to explain their meaning. The footnotes were mostly in English as this is a key technique
used by MOE to educate students on new vocabulary, an education strategy also support

by Na (2014).

(iii))  Omission of non-essential out-of-scope words

In several instances where the words which exceeded the students’ command of

vocabulary were non-essential and did not affect the context of the story, the strategy of

omission were deployed. The examples were:

- #57, the Chinese expression for “aloe” was omitted, the translated text simply read a
boy of similar age was seated under a tree.

- #58, the Chinese expression for “pickled” was omitted, the food was described as
gourd.

- #88, the description of boats built from fir was omitted, the translation only described
boats made from tropical trees.

- #199, the names of the two types of oysters cupping and bari were omitted, the
translation read as two types of oysters.

- #210, the laundry list of weapons were omitted, the translation was simplified to
carrying various weapons.

- #295, the description of how bezoar stones were formed was omitted in the main body

of the translated text but mentioned in the footnotes.

(iv)  Stretching Their Vocabulary

As the translated text is meant for pedagogical purposes, idioms were also intentionally
placed in every 20 - 30 lines to stretch students’ command of the target language but at the
same kept most of the language simple enough for them to read without assistance. The list
of idioms used in this translation were AHIK AT (#1), = VU (#13); ToRGTTR(#24); B
BBEVE (#30); G R#H30); MR A (#40); 18T H If1(#42); AEIETE (#54 & #179);
—BE—FE#60); FSITEE#6S); A B #70); A NFTEh(#74); KABEBE (#79), TR
BHIR#8T); ANREIZARKGE #105); B =% A0 (#115), fEHLEE#H116); — M -fR#124);
BRI (#141); DESIRRE (#159); 33 KB (#162); 5 1 [R5 (#209); i K CHF (#215);
IR R (#217); AR (#221); SKAMIR (#232); frg —4k (#241), anfafsK
(#244); To52 TCER(#266); NANHAL (#272); ANE NEFH278); It KIE#287); R¥T izt
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(#300); FEHFER #H301); oI R 2 H#301); =J LA H #303); #1724y Kb
(#323); FHATHEMR (#340); IRAEZEEL(#344) and A o] LA (#345).

(2) Grammar

As the text was translated for pedagogical purposes, the translator also tried to ensure that

there were sentences which would allow teachers to illustrate certain grammar rules and

for students to understand the correct use of the language. Some of the grammatical

functions and structures featured were:

The use of f to express the management or disposal of an object, some examples
are #16, #100, #108, #125 and #170.

The use of # to express the meaning of being subject to something, some
examples are #118, #165, #172 and #321.

The use of X to introduce persons or things related to the predicate, an example is
#26.

The use of < in #1 to express the idea of in relation to something.

The use of conjunctions like 1H & (#64), ik (#169), EIR#H31)and #R1M (#250
and #287) to express adversative or transitional relations.

The use of conjunctions like [KN(#17, #194, #215), KIIL#9, #22), AT LA(#66)
and FHHT(#187) to express cause-effect relations.

The use of WIIR (#188 and #200) to express hypothetical relations.

The use of A J (#133 and #265) to express causative relations.

The use of T /& (#102 and #300) and 22 J5 (#104) to express successive relations.
The use of #F15.(#286) and fLL°F-(#318) to make a metaphor.

The use of ZAR#72) and ZKIR(#162) to describe sudden occurrences. Teachers
may also like to illustrate the similarities and differences between the two words.
The use of adverbs such as —EL(#17), AK#H21), Al 2#21), MK #H22), B2
(#24), RUF#32), DNIA#34), TTIRFH160), HEA(#164), [BIR#180), XK
(#230), 5T 5%(#235), and 5557 (#342).
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(3) Metaphor

According to Piaget and Pinter (Pinter, 2010: 11,13), students at 11 and 12 years old are
able to understand metaphors. There are many instances of metaphors in Chasing Merlion
and all of them are descriptive metaphors. There are generally two strategies deployed by
most translators when translating metaphors — foreignization or domestiscation (Venuti,
1995). Peter Newmark gave some suggestions for translating metaphors (Newmark,
2001:88-91) which includes: (i) in the target language (TL) remaking the same picture,
provided it has comparable frequency and currency in the appropriate TL register; (ii)
Remaking the source language (SL) image with known another TL image, given it exists
within the register; (iii) Remaking the metaphor by simile; (iv) keeping the metaphor and
adding something else (v) changing the metaphor to sense; (vi) giving up the metaphor if it
is too often used. Below is the discussion of the various strategies used when translating
metaphors in Chasing Merlion.

(1) Remaking the same picture in TL

- #79: “like the break of dawn after a very long night” was translated literally as
KW W%, it is noted that in this instance the TL image remade the same
picture in the SL.

- #217: “Sailors...fell off the vessels...like exhausted and lifeless torpedoes™ was
translated literally as 5 — M98 /1R WA 4 dn 71 £ 87. The metaphor
was basically kept intact with a slight addition that the torpedoes were falling
one by one. There was no attempt to remake the image as “torpedoes” was the
most appropriate metaphor given the setting of the scene — a war between

pirates and trading vessels.

(i)  Remaking the SL image with known another TL image
- #70: the metaphor “like he was returning to a very long conversation with a

friend only he himself could see” was remade into a Chinese phase T35 F1&
ZHEAS R to allow the opportunity for the teacher to introduce some poetic

expressions.
- #80: “the match that lit the tinder of Oak’s heart” was remade into another
image in the TL, that is, a key to unlock Oak’s heart. In this example, it is noted

that the TL image is a common metaphor used in the TL.
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- #87: “‘dance with the waves’ — a seamen’s expression to describe the
seaworthiness of a boat” was remade into a Chinese idiom & XB{ K.

- #221: Rain coming down “in sheets” were remade into a Chinese idiom {8 7 K
¥, a known image, familiar to the TL audience.

- #236: Similarly, the metaphor “poised like a statue” is remade into a known

image in the TL 15473k

F£—z)) 45l which means motionless like a stone.
- #244: In this instance, the metaphor is also remade into a Chinese idiom U

187K which means like a fish in water.

(iii)  Changing the metaphor to sense
- #69: the metaphor of “like he was studying an unfamiliar map without
betraying either disgust or admiration” was changed to sense, the translation
read as he took a hard look at his face, without betraying a sense of disgust or
admiration.
- #177: the metaphor “all the time examining them like some extinct specimens
stolen from a museum of sorts” was changed to sense, the translation read his

eyes never lifted from them.

A possible pedagogical activity that educators can carry out is to ask students to think of
other metaphors to describe the same image. That would be especially application to the
images in #70, #80, #87, #221, #236 and #244. Pinter (2011:13) pointed out at students at
11-12 years old can appreciate linguistic challenges such as translation, or text analysis,

and can evaluate their own and their peers’ choices of metaphors.

There was also instances where a metaphor not presented in the source text was introduced
in the translation. One example was #216 where “many arrows rained down on the vessels”
was translated as arrows fell like raindrops. Another example was #301 where “some
appearing extremely eager to use their implements if only for a lack of opportunity” was

translated into a Chinese idiomatic expression J&/f 5 FH 2 b .

(4) Poetic Expressions
Higher Chinese students in Primary 5 and 6 are expected to be able to write complete

sentences, narrate their story clearly and completely, and to write simple descriptive
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sentences (MOE, 2015:23). Therefore, a text translated for pedagogical purposes should
strive to provide exemplary sentences or phrases for students to emulate. Below is a

discussion of several examples in Chasing Merlion (#335 - #345).

- In#336, I have chosen an idiom H H1/E. HATIE as the equivalent translation
of Day was special for work and night was unique for sleep. Not only is the idiom
equivalent in meaning as the original English sentence, it is taken out from a
classical Chinese poem, this adds to the aesthetic appeal of the language used here.
It is also an opportunity to educate students on classic poems and further their
knowledge on Chinese culture which is a key learning objective in Chinese

language teaching (MOE, 2015:9).

- In #340, I have chosen the idiom FHAS ML to describe how the various hues and

colours blend together in the palette formed by the black and blue skies. This idiom
is not in the primary school syllabus but it is the most appropriate idiom to
introduce in this context. Hence, it will be a good change to stretch their

vocabulary.

- In #344 and #345, there was a vivid description of the noises made by the various
animals and insects in the jungle. I have described the hallucinating cacophony of
noises as a symphony in the night (AIRAEZRELH R 5). 1 have borrowed an idiom
which describes the sense of sight to describe sound to help readers picture in their

mind how the different noises come together to form a picture.

(5) Register
There are various categories of register — e.g., non-technical or technical, informal or
formal, urban or rural, standard or regional, jargon or non-jargon, vulgarity or propriety
(Landers 2001:112). The translator needs to decide on the register which should ensure
that the language is used appropriately in the culture in a specific situation (Lefevere,
1992:75). For Chasing Merlion, the register is set at an informal level to make the
translation approachable for young readers. This is portrayed strongly in the dialogues
between the characters where they spoke casually to one another. However, the register is

not colloquial, neither was Singlish being used, as the text is meant to impart
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grammatically correct use of the target language. This strategy ensures that the target text

is appropriate in terms of level of language proficiency for the target readers.

(6) Names
When translating the names in Chasing Merlion, the translator first needed to determine if
the names contain any allusions that allows readers to characterize characters to a greater
extend (Lefevere, 1992:39). Therefore, names of characters in the story were not

transliterated but translated to reflect the character’s persona.

- Wang comes from a relatively well-to-do family and he lives on the “Hill”
inhabited by the local royalty, thus his name was translated as HE4f which means

the prosperous boy.

- As for Oak, the image the name creates in the readers’ mind is someone who is

strong and independent like an oak tree. It would have been obvious to call him %,

However, taking into account that the character 1§ is not in the prescribed

vocabulary list, it was replace with #f which means tree.

- As for Tok, he is portrayed as a righteous pirate who hated violence and injustice.
Therefore, he is given the name X which means righteousness. In #198 where his
companion described him as someone who dislikes injustice, the word X was

deliberately incorporated in the translation “45 I1E SN .

- Bayu is actually a name of Indonesian origin which means swift as wind. The
meaning of his name was mentioned in #272. The shorter form of his name was
given as “JA”because in the early mentions, there was no explanation of what his
name means. Only in #272, to match the source text’s reference to what Bayu’s
name mean, the translator elaborated that his name was i [7] X, which means he
moves like the wind. However, to fit in with the Chinese naming conventions of
having a family name, it was replaced with XI| which is a common Chinese family

name with the same pronunciation. This strategy ensures that the target text is
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firstly age-appropriate in terms of vocabulary and at the same time stretches

students’ ability to make associations.

As for the names of places like Temasek, Timor, Dragon Tooth Gate, China, Fujian, etc,
the translator has opted for known existing translations, as these were actual places in real
life and in the story. In the preface of the book (not translated), the author did mention that
that story is a cross between history and fiction, thus the translator has decided to stick to
existing translations of real places for the above-mentioned place. But, for certain places
such as “Hill”, “River” and “Island”, the translator kept the form in the TL, as the names of
these places, namely Fort Caning Hill, Singapore River and Sentosa were not established

in the timeline of the story.

(7) Ideology
Earlier, it was mentioned that translators need to pay careful attention to ensure that the
target text maintains political correctness and content that are capable of offending any
racial, religious or ethnic groups and issues like sexuality, death and illness, family strife
and divorce should be either avoided or handled with care. It is noted that as Chasing
Merlion was targeted for young readers, such contentious content were not presented in the
source text. That was a main reason for selecting this source text. There was no need to

pay special attention to the ideology in the targeted text.

3.7 Suggestions for further research
The above are my recommendations for translators who wish to translate for pedagogical
purposes. Further research can be done to derive a more comprehensive set of

recommendations. Some suggestions are as below.

(1) Reader Response Survey with Target Readers

As the translated article in this Capstone can act as a supplementary reading material for
learners, it is crucial that the readers actually enjoy reading it. A way of gauging their interest
is to conduct a reader response survey. Taking reference from the Reader Response Theory
that focuses on the reader and their experience of a literary work, a translator can also test the

reader responses by doing a survey with a random sample of target readers.
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Some of the questions could include:
e Rate how much do you like the story?
e Rate how much do you like the way the story is written?
e Rate how much has this story helped improved your writing skills?
e The use of English translation helped me understand new vocabulary. Agree or

Disagree.

With the results collected from the children, further edits can be made to make the story more

appealing and more targeted in terms of teaching them good writing skills.

(2) Experimental Teaching with Target Readers
Another possible research idea involved conducting experimental teaching with the translated
text. As the translated article can be used for language teaching in the classroom, a random

sample of teachers could be selected to test carrying out actual teaching with the translated text.

Teachers can then complete an evaluation to rate how the translated text fulfil their teaching
objectives, the age-appropriateness of the text, comment on whether they will use the text in

the classroom and suggest areas for improvement.

3.8 Conclusion

In contemporary language pedagogy, the use of translation serve certain purposes. This is
especially important when learners are learning a foreign or second language. In Singapore,
where more and more students come from English speaking homes, the use of translation

allows for them to grasp Chinese Language faster in the classroom.

On the use of translated articles in language pedagogy, while some scholars value the
introduction of foreign culture, mindset, others criticise the badly translated articles.
Essentially an article used for language instruction should be well translated to showcase the

beauty of the target language and to fulfil learning and teaching objectives.

Thus, it is important for translators to exercise special care in doing pedagogical translation.

The selection of the text is crucial as it should not contain politically incorrect, raciall and
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religiously sensitive information, also it should trend cautiously on issues on morals, sexuality,

etc.

In the translation process, they need to be mindful of the cognitive and language development
of the target readers. Extensive research needs to be done to determine readers’ language

acquisition level and learning outcomes.

The translated text should be carefully manipulated, through means such as replacing words
that are beyond their level of comprehension, providing footnotes and pronunciation guides
when necessary, sentences must be carefully constructed to illustrate specific grammatical
structures and to teach students to write beautifully. Translators should also be familiar with
pedagogical methods so that they have in mind how teachers would teach the passage and

even provide pedagogical suggestions when possible.
A good pedagogical translation should not only function as an instructional material for

classroom teaching, it should also be a pleasant read which would encourage students to

pursue further interest in learning the language.
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Appendix 1: List of Chapters in MOE’s Primary Schools Chinese Textbooks
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Appendix 2: Vocabulary List for Primary School Higher Chinese
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Appendix 3: Permission to translate

Re: Permission to translate Chasing Merlion

Philip Ng <wanderlark@gmail.com>

Wed 15/02/2017 13:35

To:#NG SEMAY# <H150021@e.ntu.edu.sg>;

Hi Semay
Thanks for writing in. I'm ok with the proposal. You may proceed. Thanks.

Regards
Philip NG

Sent from my iPhone

On 14 Feb 2017, at 22:12, #NG SEMAY# <H150021@e.ntu.edu.sg> wrote:

Dear Philip,
We have spoken about translating your book for my Master's Capstone.

I'm writing to seek your permission officially.

I am a MA student in Translation and Interpretation at Nanyang Technological University. As part
of my studies, I would like to produce an English-to-Chinese translation project, involving my
translation of page 1- 16 of your book Chasing Merlion.

As far as I know, this has not yet been translated into Chinese. Could I ask you for permission to
use these pages in my translation project? The project is for academic purposes only. My final work
will generate a research paper, which will be submitted for assessment in the following format:
original-text extract, my translation, and my academic analysis and discussion. After assessment by
NTU faculty, it will be catalogued by NTU library and become accessible to NTU staff and
students.

I will acknowledge your permission in my translation project. Unless you have a preferred
wording, I propose: “The source text is reproduced by kind permission of Philip Ng, who also gave
me permission to produce the translated version”.

I look forward to your reply. Many thanks in advance.

Yours sincerely,

Semay
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Declaration of Authorship

Name Ng Semay
Matriculation No G1503548H
TI16302

Course Code

Course Title Capstone Project

S . Uganda Kwan Sze Pui
upervisor

Submission Date 28 February 2017

Plagiarism and Collusion

Plagiarism: to use or pass off as one’s own, the writings or ideas of another without
acknowledging or crediting the source from which the ideas are taken.

Collusion: submitting an assignment, project or report completed by another person and
passing it off as one’s own (as defined in the NTU Honour Code

http://www.ntu.edu.sg/Pages/home.aspx )

I understand the nature of plagiarism to include the reproduction of someone else’s words,

ideas or findings and presenting them as my own without proper acknowledgement.

I understand that there are many forms of plagiarism which include direct copying or
paraphrasing from someone else’s published work (either electronic or hard copy) without
acknowledging the source; using facts, information and ideas derived from a source without
acknowledgement; producing assignments (required to be independent) in collaboration with
and/or using the work of other people; and assisting another person to commit an act of

plagiarism.
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I understand that the work submitted may be reproduced and/or communicated
by the University or a third party authorized by the University for the purpose of

detecting plagiarism.

Penalties for Plagiarism and Collusion

The penalties associated with plagiarism reflect the seriousness with which NTU view
cheating, and its commitment to academic integrity. This could include the award of a
failing grade for the assignment (or the course), or expulsion from the University. This

policy applies to all work submitted, including oral presentations and/or written work.

Keep a copy of the Assignment
Be sure to make a copy of your work. If you have submitted your assignment

electronically, also make a backup copy.

Declaration
I declare that this assignment is my own work, unless otherwise referenced, as defined by the

NTU policy on plagiarism. I have read the NTU Honor Code and Pledge.

M e 28/2/2017
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